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Fem ni st Perspectives on Reading and Witing

In what ways is literacy an issue for wonen? \Wat are

the practical and theoretical inplications of a gender
perspective in this field of educational work? These are
the broad questions addressed by the articles, reviews
and resources in this special issue of VoicesRi sing. 1990,
International Literacy Year, and the new decade which it
heral ds, presents an opportunity for reflection on the
eenm ni st challenge to literacy theory and practice, for
ing fromthe ways in which literacy workers are
reformulating literacy as a woneni s i ssue and for ensur-
ing that this re-visioning is taken up nore broadly within
our novenent.

One teeming thene in the foll owi ng pages is that of
critique--the exposure by wonen practitioners and | eam
ers of the multiple ways wonen have been excluded from
uliteracyit-fromits achievenents, its prograns, its
nmeasurenents, its conceptualization, fromdefinitions of
its rel evance and neaning, fromits nethodol ogi es and
strategies. A second thene, not surprisingly, is innova-
tion--the diverse and creative attenpts to redress wonen | s
margi nal i zation and to integrate wonenis interests and
perspectives into the very neaning of the termiiliteracyi,
(and its obverse, iiilliteracy,,), into pedagogies, into the
personal desires and political possibilities of literacy
acqui sition. The exanpl es we include represent but a
sprinkling of the creative energy and skill literacy prac-
."tioners and learners are bringing to this field.

There has been a shift over recent years in how

questions of wonen and literacy are being posed, one

that parallels the broader fem nist critique of education.
Earlier fem nist questioning was very practical, and drew
attention to the high incidence of what is officially
defined as liilliteracyii anobngst wonen, as opposed to
nmen, in nost countries; the logistical difficulties wonen
face in even attending school or adult literacy classes; the
threats of viol ence, physical and psychol ogi cal, that
worren are often subject to when striving to become
literate; and the irrelevance of the content of many
literacy prograns to the daily realities and needs of
worreni s |lives. Literacy prograns were shown to rein-
force oppressive and limting gender stereotypes and to
oftentines rely on teaching and |eam ng practices that
further silence and di scourage wonen. These revel ations
and the issues they raise for literacy workers and pro-
grans are summmarised in lilLiteracy, A Tool for Enpow
erment of Wmen?" by Agneta Lind.
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Inevitably, the illumnation of wonenis specific
experience of literacy and illiteracy as distinct from
that of nen led to a nore profound critique. The

enphasis shifted away fromattenpting to understand
literacy as a problemfor/of wonmen--with an inplicit
notion that illiteracy, |like poverty, are ultimately the
iifaultii of those who experience them There is now

nore concern to understand the ideol ogi cal assunp-

tions and judgenents | oaded into the concepts of iiliter-
acyii and uilliteracyw in different social contexts, and
within that to see how wonen are silenced by and
precluded fromthese social constructions of what it

means to be liliterate? In this way literacy/illiteracy
beconme part of the process of organizing and reinforc-

i ng gender, race and cl ass subordi nation

The pronotion of literacy--and the pronise that it

hol ds out--is couched differently dependi ng on socia

and political circumstances. In the ideology of capital-
ist industrialized countries, literacy is presuned to

of fer iiindividual advancement? or in nore progressive
terns, Tipersonal enpowernent? But as femnists are

showi ng, the relationship between the acquisition of



reading and witing skills and enmpowernment is differ-
ent for wonen than for nen, and depends, among ot her

things, on increased econom c opportunity and a reor-
gani zation of donestic relations. In countries of the

South, the attenpts at itfunctional literacyii often asso-
ciated with national devel opment policies often further
di sadvant age wonen whose. lives are centred in the

i non-productiveii Sphere (see Lind). Wive also seen in
recent years how gender relations Iimt possibilities for
worreni s enpower ment even in situations where liter-

acy is presented as an aspect of popular political nobi-
lization--such as within oppositional social novenents
orpre-and post-revol utionary nmoments (see il Khul uman
Makhosi kaziii’ from South Africa and Wonorrow W |

Be Differentii fromChile).

This is not to suggest that |learning to read and

wite, or nore broadly, the acquisition of literacy, is not
enpowering for wonen--individually and coll ectively.

But neither can it be taken for granted. It is in the
tensi on between the potential and the limtations of
literacy that femnist literacy workers and wonen | earn-
ers face a major challenge, finding ways to work

together to redefine how-in each specific social con-
text--literacy can enbrace and further wonenis practi-
AEDI TORI AL



cal and stratlcgtr gentler tntcrcstst Only
fromthis base wc can cxpcrt to dcvcl op

upprouchcs to lilcracy | hztl ztrc truly cnt-
powcring tor wontn and nen.
A" lcr Agnclu I,ind s ovcrvicw. |hc ur-

Itclcs in the first section crutcnlly cxplorc
thc unpliczltlomof gender in xpCCIHC Ittcr-
nmy prograns in South Al hncu, (hhllct 21nd
(Xmudzl . They show thc inlcrrcluuonxhl p of

hil htcrucy"” with rucc untl Cdzmas well 2h
QG KICL und sutuulc tho slrugglc tor htcrut'y
wi t hi n hroudcr xlrugglcs tor .xocm |ruustor
mut t on.

The x’ ccoud x’t’ctlou includes (lcxcrip

Irons ot htcrucy traunnu: pcdztgogtcx, noth
odol ogtcx :uld nulcrutlx I’ hcsc provide hut

u glunpsc of I ht' innovative :I|pprouthw and
tools hctng tlcvcloped In vurloux’ purtx o
the world to luulllttlc thc questioning of
gcntl cr oppresstou.

"1"hc spceml SCCIITUH lor Intcrnuttonu

I Itecnecy Yt'ilf scls oul a scrumol chul l cngex
tothc dercdlUIl ot Illcrut’'y programm ng

and pol | cyhnkng. Thcsc represent sonic

ot the CrllIL LII rc-thutking ot Itlcncy which
hux hccn gtven new i npetus 1n rcmu ycurXx

hy t’vnunisl theory and prttt'tlt’c. |ntcrnu-
uonul Lucrncy Yt'ur wull no doubt xttnu-

lutc |’ url her cvuluzttion of both ott’icial and
non-govcrnnecntal initiatives. W | ook

forward to hearing your VICWS

WC 'rc well aware that (lcspitc the many
conpl cx ixsucs ruixcd in tho pugcs of this

i Xxx’uc, many others 2m not addrcxscd or
nunctd. Like In so nany arns 0! wontan

popul ar education, our witten rct’lcctions
arc xcurcc conpurcd lo the wealth of expo
ncncc Lind thce Luutlyxecs lhul tend to hc
kUIllllla’ to ultorum dix’ cusstonx and indi -
Vttluzll rclhlccttonx, W xItll know too Ilttlc
uhoul thc range ol progrumx and cxpcrr

ncul x bciug uttcnptced, und I hc rclutcd

prohl cms | hut kccp ux arguing lulu Into the

ni ght .

W don’t want to cud with an apol ogy

at houl whut’s unsung. This txsuc rcprcxcntx
Ltll inportant step 1n dccpcnlng I he (iGdISA
xtou uhoul womt-uk cnumacrnenl, gendcer

zmd lunacy ()nc ccntrul contluxton nccdx

to hc htghltghlcd trout thc t'onlrlhutloux In
[hlx 1SSI1C and tho (1ixcuxsionx that have
surrounth’d il: lhec I'cnunlst t'rnguc ot |ucr-
ucy, and thc dcvcl opul cnl ot uppropriulu
slmcgics Ilm prnt’llt’'c, nust hc hztwd vcry
directly on wonth understandi ng and
cxpcrtcncec oth illucrucy/lttcrucy wilhin I hle
daily lives, as well as within the broader
structures of oppression that govern their
lives.

But the questions remain: Wat is the

rel ati on between wonen’ s chpowcr ntcm

and literacy? What arc the inplications of

a gender perspective in literacy? Lctts
continue to share and learn fromour differ-
cmu) r 1t cxt s, approachcs. and politics. Wat

is your cxpcricncc’'? What problens are you
conmi ng up agai nst? What nmakes you mad?

VWhat small or | arge successes can you

xharc? What questions do you want dis-

cussed and debated through the network?

Thank you to Susan Turner



who coordi nated and edited the
material for this issue. and al so,

to the activists fromthe Toronto
literacy community who net

with us twice early on in the
process to help provide a frame-

wor k and ideas for content.
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The Wonen, s

You mi ght be
interested to know
t hat :

Several wonen from our network at-
ended the first | CAE three-week interna-
tional |eadership workshop in internationa
adult education which took place in San-
tiago, Chile, Septenber 1989. In fact there

was, quite surprisingly to all, a majority of
worren. The wor kshop was coordi nat ed by
Teresa Marshal |, coordinator of the | CAE

Heal th and Popul ar Educati on network and
Lynda Yanz fromthe Wnenls Program

0 In late Cctober, the Woneni s Program
held its first Advisory Committee Meeting
in Toronto to discuss programpriorities and
recomendations fromthe first draft of an
organi zati onal review Twenty key con-
tacts fromregi onal networks and wor ki ng
conmittees attended. Two inportant out-
comes were: a draft Statenment of M ssion
which we will be circulating for inprove-

. lent and endor senent over the next nonths,
and a plan of work for an inportant new
programinitiative, an |linternational gender
and popul ar education research project?
(See insert).

6 On Novenber 3 we hosted |fUp In

Al s, Wonenl s Organi zati ons Wrl dwi de
Confront the Funding Crisis? a public fo-
rumto stinulate discussion and debate on
the current trends and policies of intema-
ti onal devel opnment agencies, and their

i mplications for wonmenls organi zi ng, at
nati onal, regional and international |evels.
See the next Voices Rising, for excerpts
frompresentations. Send us your insights
and questions so that we can catalyze a

br oader debate and nore effective strate-
gi zing on how to front the pressures on
worrenl s organi zing internationally.
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Two speci al

initiatives in 1990:

O In February 14 woren from our net-

work (fromthe West Bank, Egypt, |ndia,
Thai | and, Mexi co, Peru, Quebec, Rwanda,
Tanzania, Mali, Canada and Zi mbabwe)

will take part in a two-week exchange visit
to literacy and health prograns in Tanzani a
and Mali. The project is being co-spon-
sored with the Wnenl s Network of the
African Association for Literacy and Adult
Educati on ( AALAE).

o In May, the Wwnenis Program work-

ing with the Center for Whnenl s Resources
in the Philippines, will sponsor an Asia re
gi onal 2-week training programfor repre-
sentatives of groups engaged in educational/
organi zing work with women. The aimis to
share the effective and enpowering mneth-
ods and strategies that women have devel -
oped.

Staff changes in the

Worrenl s Program

Toronto office



Jane Gurr, who has been working with us

for the past three years, has decided to
nove to Otawa. Shelll continue to coordi-
nate the Africaexchange visit. SigridBl ohm
who has been doing all the Wnenis Pro-
gram desi gn and | ayout for over two years
now, will be leaving us for an eight nonth
trip which will take her to N caragua, the
Sovi et Union and Asi a.

Dena Hami d has joined us as recep-

tioni st and bookkeeper. Denals roots are in
Trinidad; sheis recently noved to Toronto
from Engl and; and is currently working

with a schooling project in the South Sudan
and as a comunity radio journalist for a
weekly programcalled Il Third Wave?

That | eaves Lynda, Shannonbrooke and

Dena || womanni ngf the office, since cur-
rent financial realities make it inpossible
to think about quickly replacing those were
| osing. Ruth Lara, Linzi Mnicom Kateb

Ki dd, Anibal Viton and David Smith con-
tinue to help us out on pan-tine and vol un-
teer bases.

n x
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LI TERACY - A Tool for

Enmpower nent of

Wnen?

From her paper presented at the
Synposi um on Wonen and Literacy:

Yest erday, Today and Tonorrow, Stockholm
June 1989.

Literacy is one of the First steps in

a process of enabling wonen to

take control over their own lives,

partici pate on a nore equal basis

in society,and eventual | yfreethem

sel ves from economi c exploitation

and patriarchal oppression. In

addition to social justice, human

ri ght sandequal ity, t hereare many

ot her human. social and econonic

reasons to urge governnments and

organi zations to take special ac-

tions to make literacy education

for wonen and girls a priority

obj ective during Internationa

Literacy Year and afterwards.

Gender Disparities

Si xty three percent of the worlds approxi-
mately one billion illiterate people is fe-
mal e; the official estimate is 561 mllion
worren (UNESCO 1988). And the propor-

tion of wonen illiterates is steadily grow
ing. In absolute nunbers the greatest in-
crease in wonents illiteracy was in Asia:
109 million between 1960 and 1985. In
those sane years the nunmber of illiterate
worren in Africa rose by 44 percent, from
68 to 98 million; the increase anong nal es
was nmuch smaller. In Latin Anerica the

i ncrease and difference between wonen

and nen is negligible. The statistics high-
light the de facto discrimnation against
worren in education. Various forms of pa-

by Agneta Lind, SIDA

Educati onal Division

4

triarchal and econoni c oppression subordi -
nate wonen according to the history and
culture of each country and region. Innu-
ences frompre-colonial traditions, as well
as col onial and post-colonial inperialist
conditions all account for the specific situ-

ation of poor illiterate wormen today.
Lack of access to school accounts for
nost adult illiteracy. The traditional sex

division of roles in the famly and in the so-
ciety exclude nost girls fromlearning liter-
acy through schooling. Wen girls enrol in
school s, education often reinforces their
subordi nation. Even if the open discrimna-
tion practiced during colonial days is |ess
conmon today, patriarchal ideol ogies and
soci al systens that discrimnate against

worren have persisted. Many researchers

have shown how educati on systems repro-

duce not only the social class power struc-
ture, but also the existing gender differ-
ences. A truly equal access to formal school -
ing is still a right that nust be pursued, and
l[iteracy for wonen needs systematic criti-

cal research.

Wnen, s Response to

Literacy Activities in Different

Cont ext s



Bet ween 70 and 90 percent of enrolled
literacy learners in many African countries
are woren. But wonenk dropout rate is

hi gh and their attendance irregular. Studies
show that it takes |onger for wonen than for
men to becone "functionally literate?
Wmenl s notivation for literacy is partly
linked to changes in the social roles of nen
and worren. Women in many Third Worl d
countries are now active in areas that nen
previ ously nonopolized. Wth the mgra-

tion of nen to towns to take up enpl oy-
ment, wonen have been left in charge

Worren in this situation see literacy as an
instrument for coping with their increased
responsibilities. Wnen al so want to be
able to read their husbands letters and to
wite back without the help of others.

In South Asia wonen participate |ess

than men in literacy. The hindrances of
poverty, religious and cultural traditions,
and the social and political mlieu, inpose
a strict enforcement of the econonic and
soci al subjugati on of wonen. Wthout there
bei ng acconpanyi ng soci al change, liter-

acy does not present a way out of the exist-
i ng subordinati on of wonen. Wnen are
certainly aware that the combn constraints
on their participation in literacy - |lack of
time, overwork, nmle resistance - are n
easily overcome. Successful cases such

the Sel f-Enmpl oyed Winenl s Associ ati on

in India show that only when literacy is

i nked to nmaki ng wonmen aware of the causes
of their oppression, and at the sane tinme to
organi zing and training themfor self-reli-
ance activities, does it beconme a strongly
felt and acted upon econom ¢ need.

But everywhere the nultiple traditiona

and new rol es of wonen prevent them from
regul ar attendance and efficient |earning.
Wmen are overburdened with domestic

tasks, cooking and cl eaning, childrearing,
cultivating and subsi stence and i ncone-

eam ng activities. Just the fact of giving
birth frequently leaves little time and en-
ergy for additional projects like literacy. It
means frequent interruptions to attend to
((66
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SOCI AL DI MENSI ONS OF LI TERACY

children who are at hone and

when nothers bring their

smal l est children to literacy

cl asses, their concentration on

l earni ng i s weakened.

Wmen | ack self-confi -

dence and are relatively iso-

lated fromliterate environ-

ments. Wonen | earners often

express their weak confidence

in learning by blanmng them

selves for their learning diffi-

culties, saying, for exanple,

iiny head is no good for |eam

ingll or Ill like to study but

not hing stays in ny head?

Wil e more conmon anong

women, this attitude incul-

cated by colonialismis also

i despread among mal e | eam

Qs. However, nmany nen

benefit from having nore

contact outside of the rura

hone envi ronment than

worren. Women, on the other

hand, have little exposure to

public comunication and to

ot her | anguages than their

not her tongue. Many nore

men than wormen conmuni -

cate in the official |anguage

due to patriarchal traditions

of men being the tlspokes-

nmenli and wonen expected to

stay silent in public, the
nmobility of nen as conpared

to wonenl s honebound i so-

[ ati on, and the fact that nen

% e often than wonen have

nto primary school for sone tine dur-

ing their childhood. Even if women are
strongly notivated to learn the official na-
tional |anguage, learning literacy and a
second | anguage at the sane tine consid-
erably conplicates the process of literacy
acquisition. Furthernore, the use of new
literacy skills and hence literacy retention
is severely linmted by the | ack of access to
easy reading and witing materials. Al nost
all printed comunication for public use in
of ficial languages is too conplex in struc-
ture, vocabulary and presentation fora newy
literate person. This is very discouraging to
sel f-confidence and further efforts to learn
Mor eover, woren are di scouraged by

the attitudes of men, often including the
nmal e teacher, towards their capacities in
the classroom Husbands and guardi ans often
VO CES RI SI NG JANUARY/ FEBRL' ARY 1990

forbid women to take part in literacy cl asses.
Men are afraid of the challenge to their
power position within the famly. Such
chal | enges can lead nen to violent reac-

ti ons agai nst wonen. Fear of husbands or

ot her mal es violent reactions agai nst
womeni s i ndependent activities, such as
literacy, prevents wonen from parti ci pat -
ing inliteracy and/or further training. This
is a very inportant issue which needs nore
attention.



Teachi ng nethods and attitudes play

an essential role in literacy participation
and sustaining participation anbng wonen

in particular. The role of fenale teachers
for female | earners and the questi on whet her
separate femal e | earni ng groups encourage

| earni ng and partici pati on anbng wonen

are important issues.

The Rol e of Politica

Mobi i zati on and

Conmuni ty Support

Al 't hough the need to explain

the rel evance of literacy in

pre-literacy nobilization

canpaigns is essential, it is

nore inportant to create a situ-

ation where the need for liter-

acy is felt or where the use of

literacy becones evident, or

to selectareas for literacy where

such a situation already exists

in order to ensure sustained

notivation and participation.

The insertion of literacy ac-

tivities into a process of socia

and political reformor other

devel opnent-rel ated efforts

aimng at solving felt needs,

encour ages participation and

notivation. In Cuba, Nicara-

gua, Vietnam Tanzani a,

Angol a, Mbzanbi que and

Et hiopia, literacy was part of

a national policy for overcom

ing poverty and injustice. Both

the state and the citizens ex-

pected literacy to be one of

many factors which woul d

i mprove social, political and

econom ¢ conditions and help

devel op human and materi a

resources. |l National conmit-

mentli or iipolitical willii ex

pressed through the state and/

or popul ar novenent, incorporating all see-
tors of the society, and the capacity to
organi ze and nobilize the people and ot her
resources for literacy, were crucial for high
| evel s of participation of wonen and men.
In such canpai gns the teaching methods

were traditional but the contents have been
focussed on national issues, including equa
ri ghts and woneni s emanci pati on and equa
participation in all spheres of society. But
just as in other literacy strategies, the sus-
taining of literacy anbng women in par-
ticular proves difficult. In the post-cam
pai gn situation, just like in other contexts,
worren tend to be pushed out at a gradually
increasing rate along the path through the
process of literacy and post-literacy.
PHOTO MAR! KNOLL M SSI ON
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Literacy Linked to

ot her "Devel opnentt,

Activities

Many |iteracy prograns today are

based on the concept of ttfunda-

nment al education" that was pro-

not ed by UNESCO and ot her

agenci es from 1946-1964, and

adopted to describe a broad field

01’ devel opnent activities, includ-

ing non-formai |iteracy prograns.

Thi s concept becane nmerged with

the Heomunity devel opmenU

i deol ogy that stressed that liter-

acy nust be used for sone iiprac-

tieal" activity in order to produce

devel opnent. More sel ective and

eeonom e-oriented literacy pro-

grans draw on the work-oriented
ufunctionaiii approach, tried out by U NESC O
in eleven countries from 1967 to 1972 to
find ways of transforming literacy into an
ef fective instrunment for econom c devel op-
ment .

The neani ng of "functionalityti was
l[imted to i nproved vocational skills of a
target group nostly enpl oyed workers, 1n

a speeitic econonmic activity. In nany cases
literacy was Munctionalized in terns 01
Industry. meehani zed agriculture, or skilled
crafts, virtually excluding any femal e par-
ticipation. Mdern sector devel opment in
the Third World is heavily weighted to-
wards nen, and literacy, integrated into
devel opnent prograns, was al so geared to
men.

A nmore comon approach today is
gOvenment - pronot ed ugeneral |iteracy
prograns with fairly diverse objectives.
They are often largc-scale, tipolitieally coo
progranms that provide access to those who
want literacy, and where illiteracy is not
seen as an imredi ate, nmajor obstacle to the
econony. Winen are often an i nportant
target group. The curriculumis usually
oriented to subjects that the state is com
fortable with - healtheare, nutrition and
agricul ture.

Studies of traditional ttincome gen-
erating progranms find that they

are often not generating nueh

income and that literacy IS sel dom

made a priority. In many state-

6
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run, as well as NGO sponsored

programs, the philosophy is that

literacy is not an aimin itself, and

so literacy should be integrated

i nto other neaningful activities.

Literacy and nuneracy becone

necessary tools for |earning nore,

control ling noney and parti ci pat -

ing in comunity activities. How

ever, in this approach literacy in-
struction often becones negl ect ed,



since the participating wonen are

expected to be inv'olved in so many
activities at the sane tine. Wmen

organi zed in nmany integrated proj-

ects neither nmanage to generate

income nor to learn literacy skills.
Priorites have to be defined according

to each context. BRAC i n Bangl adesh, as
wel | as nmany womneni s organi zations in

I ndia, has concluded that literacy is not a
priority It has been discovered there that
worren find literacy instruction meani ng-
ful only when projects that actually im
prove wonenls conditions have been golng
on successfully for some years and have
rai sed awar eness of the aceonpanyin g need
for literacy. In other cases, for exanple in
Latin Anmerica, women have been nobil -

ised and recruited for the purpose of liter-
acy but the lessons in practice have concen-
trated nore on awareness and/or know -
edge transfer about social and politica
conditions and agendas; the participants
f’

Pal m- N 4.

have felt deceived because they

expected to learn to read, wite

and cal cul ate

Worren, s Literacy

Mot i vati on

Worren literacy |earners,

responses to questions

about notivation include

the desire to help children

to study; nore self-relianee

and control over personal life;

i beration fromisolation and ab-

sol ute subm ssion to received au-

thority; and the wish to be actors

in society in the sane way as

nen. Several experiences, p

tieularly in the context of soc
transformati on and politica

nmobi lization for literacy and equality be-
tween wonen and nen, show the inpor-

tance for wonen of com ng together to

di scuss common probl ens through literacy
part lei pat 1on.

ttBefore we could hardly go out. As

a young girl | was restricted to ny

hone during several years. As

married | had to wear ny vei

when | went out and that was not

often. Now we have been let free.
amstarting to get friends?

ttWe are lea rning to read and wite.

It is fine. But we also get togethe.t

and talk. That is still better?

Concl udi ng Conment s

Social and political contexts determ ne how
and when literacy prograns are relevant for
worren. |lliterate wormen often want to
beconme literate, but relatively few nanage
to satisfy this wi sh because the constraints
are overwhel m ng. Projects involving wonen
probably have a better chance to function
well if they include a nunber of wonen

wi th enough education to be able to cope
with training in | eadership, organization,
managenent, planni ng, bookkeepi ng and
marketing. Illiterate wonmen ought to havea



choice of either participating fully in proj-
VO CES RI SI NG JANUARY/ FEBRUARY1990



SOCI AL DI MENSI ONS OF LI TERACY

ect activities or in literacy classes until they
have attained literacy and nuneracy skills.
A rotation scheme would hel p overcone

the problenms of not generating inconeg,
literacy or any other tangible results. And a
process of conscientization, like that in the
popul ar education approach, is also crucial
Speci al provisions and program de-

signs are required, such as childcare during
class tinme and intensive periods of instruc-
tion. The Burkina Faso Mnistry of Rura
Affairs, in an innovative approach, recruited
over 13,000 wonen officials and menbers

of womenl s groups, cooperatives, execu-

tive boards of femmle revolutionary com
mttees as well as village mdw ves, to
teach literacy in ten national |anguages in
470 centres. Literacy instruction took place
at boarding centres during four phases of
twel ve days each, with weekly breaks dur-
.Nng which participants could return home to
their famlies. The canpai gn was success-

ful in spite of problens created by posses-
si ve husbands, negative influences exerted
by adversaries of female enmancipation, as
wel | as the exhausting demands of being a

wi fe and nother. More than 40 percent of

the |l earners were nursing nothers, so wonen
had to bring others to | ook after the children
brought to the centres. Food rations were
often insufficient, but the |evel of |earning
was consi dered excel |l ent.

In spite of well-justified warnings that
traditional welfare approaches of basic non-
formal education for wonen reproduce

worrenl s subordi nation rather than enpow
ering or emanci pating them the inpor-

tance of teaching women survival skills
related to literacy as well as health and
nutrition, must not be underestimated. Such
training provides necessary tools for fur-
ther empowering activities of awareness-

rai sing and participation, as well as for
struggles for equality and social justice.
Literacy is a necessary tool in this
process, even if it does not sol ve fundanen-
tal devel opnent problens. W nust pay

great attention to wonmenis particul ar needs
and constraints in research and action. W
must pronote action research conbi ned

with the training of researchers, trainers,
and instructors so that we mght better
understand fenal e | earnersi specific situ-
ations.

Recently literate wonmen on the

sout h coast of Kenya expl ai ned the

advant ages of having learnt to read,

wite and calculate by referring to

their new abilities to sign their

nanes, to travel, control noney
transactions, read nedical pre-

scriptions and instructions, and

their resulting feeling of pride and
self-reliance. itQur eyes have been

opened? (Learnersi Panel, Inter-

nati onal Task F orce On Literacy neet-

i ng, Apri 11989)

iiWth literacy, people donlt earn

nore but everything they know is

in their heads. They can go any-



where, do anything, ask things,
enter in. Wen people donlt know
reading and witing, they are
afraid? (Interviewwith Cristina
Maval e, factory worker in Maputo,
in Marshal |l 1988)

RCS He ??fffk, O WQQTQ$ He net:
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WOMEN AND LI TERACY

....... sone South African woren speak

In Noverber 1988 (' () (1AW ((longress

of South African Witers) held a twway
conference on Winen and Witing. '|’ hey
invited progressive literacy organizations
to talk on the topic of Whnen and Liter-
acy. To prepare for the conference. the
English Literacy Project (HP) ran a
seriesol’w orkshops with a group ol’ women
| earners to explore the relationship of
literacy and gender. W cane to the

under standi ng that what affects literacy

| earning has a lot nore to do with racia
and economi ¢ factors than gender fac-

tors.

VWhat follows is a discussion of these work-
shops. But before we launch into this dis-
cussion we would like to describe ELPK
work within a context of the extent of
illiteracy in South Africa.

Literacy in South Africa

Nine million South Africans are illiterate.
That is 9 mllion people over the age of 20
have had | ess than five years of fornal
schooling. The racial proportion of this
nunber is significant.

0 47% of aliricans

0 27% of col oured

O 15% oti asi ans and

O 2% of whites are classified as illiterate.
The racial disparity in these figures is
predictable. They clearly rellect the priori-
ties of an apartheid educati on system which
pronot es white education and negl ects bl ack
educat i on.

Wor kshopped by

ELP Learners and Staff

Witten by Dawn Norton

and Carol a Steinberg

Only 1% ()1 all illiterate people are. in
literacy prograns. Most of these are run by
the state. However, there are sonme pro
gressive literacy DFQICCIS in the country
whose literacy work is part 01" the struggle
agai nst apartheid

The English Literacy Project

ELP offers a service to adults who have

m ssed out on basic txlucation. W. work
with trade unions toorgani/e literacy cl asses
at various workplaces. W produce basic
Engl i sh readers, workbooks and a news-
paper for adults. W believe that literacy
must work towards the enpowernent of
workers, so that they are infornmed and
active in the denocratic novenent.

Since we do our work

in a context of active iced-

batrl: and interchange be"

tween ELP and | earners

and since our |earners are

nostly unioni zed workers,

they have had a deeply

politicising effect on our

mat eri al s.

VWhen ELP started off

in 1983 our focus was on

teachi ng English. reading



and witing. W produced

ESL wor kbooks and

teacher training in South

African i mages and con-

tent, but based on the Brit-

i sh nodel of functional

skill-based English | anguage | earning. In
1986 we initiated a |l earnersl committee

with reps fromeach cl ass.

It soon energed that |earners wanted

nore than English. They asked for genera
education, including current alit’ airs, politi-
cal topics and nuneracy. So we started
witing articles which provided people with
information to discuss a variety of social and
political issues of concern to them C asses
spent hours readi ng about and di scussing the
new Labour Law, wage increases, skin |light.
eni ngDy creans, the history of the struggle, the
state of emergencyuthe topics are endl ess,

Di scussi ons happen in peoplels own |an-
guage or in broken English--the |earning of
English and literacy has been incorporated

i nto understandi ng and chal | engi ng the
changes that are happening in our society.
Expl oring Literacy and

Gender

Over the years, ELP staffoften said it would
be important to tal k about wonmenls issues in
our classes. (Qccasionally a discussion on
ncn/ worren rel ations would erupt in a class,
but we never had the focus or energy to tak
it further. So we took it as a stinulus I
action when COSAWIinvited ELP to pres-

ent a paper on wonen and literacy.

ELP chose to workshop 3 play with a

group of woren | earners who woul d per-
format the conference. W did not want to

I | speak’ | on behal f of our | earners. W thought
that the |l earners in performance would tlvoice"
the i ssues around their experience as wonen
attending literacy cl asses.

We invited all ELP wonen | earners toa
Sat ur day wor kshop. Most of the wonen

who cane were

from one

wor kpl ace--a

chi cken factory

$where they are

enpl oyed as un-

skilled | abourer.

At the end of the.

first workshop

there had been a

| ot of di scussi on but

no play and the

group agreed to

neet again to pre-

pare the presenta-

tion for COSAW

At t endance at

the wor kshops fl uc-

tuated, generally decreasing. W remined
optimstic that we could pull off a play. Yet
at the final workshop, when the |earners
were to transformtal king into perfornmance,
the EL? staff outnunbered the |learners. So
we changed plans and presented a paper to
the conference on what we had | earned from

t he women | ear ners.
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VWhat follows is a description of the
process ELP staff and | earners went through
to explore the thene of wonen and |iteracy
and our analysis of the outconmes of the

wor kshops.

The first part of the workshop dealt with
worrenl s attitudes to thenselves and to

men. As an icebreaker we di scussed whet her
if we had a choice, we would choose to be
men or wonen?

Two thirds of the wonmen |l chosell to be
worren. They saw t hensel ves as strong and
conpetent and responsible, particularly in
the rol e of nother and breadw nner.

A third of the wonen said no, actually,
theyl d rather be nmen. They said that nen
care only for thensel ves, keep their pay
packets to themsel ves and drink at the
eshebeen. The wonen wanted the irrespon-
sibility that nen can indulge in

Later the | earners agreed that although
wormen work nore than nen and shoul der

nore responsibility, generally in this soci-
ety, men had nore power.

The next step in the workshop was to | ook
at the factors which affect literacy | earning.
The wonen had a variety of reasons for
attendi ng cl asses. There were functiona
goals: learn to help children with homre-
work, read directions to get to neetings,
operate bank machines, fill-in forms. There
were personal goals: do things for nyself,
speak to nanagers at work and speak up for
nysel f. There was econonic necessity:
educat ed peopl e can get better jobs and
better wages. And there were overall politi-
y.al ainms: we want to understand things bet-
ter.

The wonenls notivation to | earn was

very strong. Wen asked what hel ped them
in their learning, they responded:

0 W& are determ ned.

0 W want to overcone our oppression

0 There will be less chance to be intim -
dat ed.

0 W want to learn things that only nen
used to | earn.

And they all agreed with one | earner

who sai d:

In the past a wonan got narried and

she had few worries because her husband

| ooked after her and her children. But to-
day, things are different. Today, wonen
have to | ook after their children and after
their husbands. And to do that, wonen need
a good job in order to nake nbney. And

VO CES RI SI NG | ANUARY/ FEBRL" ARY 1990
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t heref ore wonmen need a good educati on.

The Obst acl es

But the obstacles they needed to overcone
in their search for know edge were form -
dabl e. W categorised these obstacles into
three main factors:

First, political and econonic. Sone of

the statements that the wonen made were:

9 The governnent oppresses us bl acks be-
cause they need people to do the dirty work.



6 The governnent and managenent are not
interested in education for adults like us.
9 The governnent does not buil d enough
school s for black school children

Ol worry in class because we have no
noney.

0 | nust do overtime work.

So the learners put blanme (and quite
rightly so) on the governments deliberate
strategy of educational under-provision for
bl ack adults and children

Second, organizational and personal

Worren nenti oned:

6 There is no tine off fromwork to attend
cl asses.

0 Therels no transport after class.

0 | mss classes because of nmany funerals.
O Gt her workers laugh at ne when | go to
cl ass.

9 My children |l augh at nme because | amtoo
old to learn.

0 The |l essons are not interesting for ne.
HM I tttttzxjw
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0 Learning is difficult because | donlt
have enough educati on.

The | earners agreed that all these fac-
tors affected both men and wonen. How

ever they argued that attending classes was
nore difficult for wonmen than men.

Then third, genderfaczors. Here the

worren made t hree main points:

0 Too nmuch work to do at honea-too

nmuch cooking, cleaning, |ooking after chil-
dren and doi ng everyt hi ng.

0 Husbands who get cross when supper is
late, or are jealous and donlt want their
wives to attend literacy classes if they
thensel ves are illiterate, or who think that
their wives are seein g other nen instead of
attendi ng cl ass.

0 Falling pregnant and | ooking after snal
chi | dren.

We | ooked at the problens specifically af-
fecting wonen, and di scussed ways of
dealing with them It was these very prob-

| enrs and possible solutions that we had
wanted to develop into drama. But this line
of thinking didnlt get us very far. The
worren denmanded work-time off for ltem

ing. But other than that, they spoke about
doi ng nmore housework on the weekends or
cooki ng the day before so that they had
time for classes. Not once did any | earner
suggest that their husbands hel p around the
house or cook or | ook after sick children
Ironically, the |lsolutionsl|l presented by
9
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the wonen required them doi ng even nore

wor K.

What did we at ELP | earn?

We | earned that |earners arefar nore com
scientised around issues of race and cl aw
than around gender.

The sorts of things that wonen tal ked

about in relation to their |earning had nore
to do with living in South Africa, than about
bei ng wonen per se. Racial discrimnation
and poverty are nore i mMmedi ate daily

experi ences of injustice than sexual ine-
qualities.

We | earned that gender roles are clearly
defi ned and unchal | enged.

The issue which affected only wonen

and not men was donestic work. This re-
stricted their tine conmtnments to literacy
cl asses. The wonenis ttsolutionii to make
time to attend the classes, ironically neant
extra work in the hone. They did not con-
sider including nen in domestic work. Gender
roles were perceived to be a iigivenT and
part of the unatural order" of things. Thus
donesti c burdens and the double | oad that
worren endurc--of work at the work place

and work at hone--g0 unchal | enged.

We | earned that our entry point into gender
i srues shoul d have been around i nmedi at e,
concrete concerns.

These coul d be issues that have al ready
been nentioned in classes: |obola paynents,
contraception, child care or sexual harass-
nment Through di scussi on around these issues,
| earners could overcome the traditiona
probl em of wonen seeing their experience

as purely personal and fromthere devel op
an anal ysis of gender and the different
power rel ations between nmen and wonen.

Then nmaybe wonen woul d feel they had a

right to challenge men’s |ack of donestic
assistance or nmen,s attitudes to their attend-
i ng class.

i i Wren and Leam ngt, was too ab-

stract. It was a typical case of us inposing
an issue rather than respondi ng to what
organically arises fromthe classes. The
qguestion now for us is whether initiating

di scussi on around gender in order to de-
vel op a fem nist analysis of |eanerts |lives
when the issues havenit energed fromthe

| earners thenmselves is a leftist formof po-
litical propaganda or cultural inposition?
10
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I I'n Conclusion

t The workshops confirmed

tEv for us that wonenls issues are tangenti al

I 1 0., . - toliteracy O asses. People cone to literacy

wM COML .Jat2-__f4 a .rOO0OJS vt.not-rea/s/y ,m:4/m for functional, coping skills
as well as for

W.-. V 4L Keep, 5/244- O nJ, "nmy maga/ Am political information. Certainly wonenls

r_ _ 14/ 0,61% noi hyo/ hypto (7,21 5,5,, ngMcQw 7 k7 issues come into that, but they are u

nlikely

to be central.

&t - _Bu, g'y/M._awau 7r kmw, 4, ,o/ f , e | ELPelso realized that we donit yet
5JvdV.rofw 4. 4’ W i K- A have clarity on how to focus di scussmm of

-- MOM5/519 "0/; 57/5156 40/, __-.1;7a nga 11/47 for y wonenls issues in literacy cl ass
es. Yes,

W . t ng; MamO0O/ Coma hame (96 jher 0/05 x ,, -4 there is FEDTRAW (Federati on of Sou
th

nmo ngooa/ V. #e Viv'dght JimJyw gm $004 , R 7 African Wnen) and there are strong
I wormenl s voices in COSATU (Congress of

A, -7 TBU VLOH MM/ to hQs/ Gand. ffcnfrMCOM O cz/ | he

, _ _ 14L ConfFLa/n Ue/iaf 544 days? 2,5939 ngrnmjfw

_,. nl..,hal/a #rqu/"a/fg .. VW/si/.g /Ohj _.t

t- . 7.: 503/ , .Uhy 170% Cooc/ ( gauhSe/fa _,-.,x
e ,_,.41700 504/2 hahc/Sl He KICK ne:

-e _1h3Xf i,nC 1COM laie, agl,’' n _

u
South African Trade Unions). Wat ELP

needs to do is take the discussions that are
, , happening in those organizations and |ink

_-- 77"'5 flkm 9W f/Om..Cab%: o 7 7, y e, , with the needs of literacy |earners.
Only

1.- ,, CZ was _alra,’qg/ 3: wag 531kb,? ., _ n w h then can we create materials at a basi
c

English I evel that would provide infoma-

tion and a starting point for wonenls issues.

h m ' W are part of a society that is caught

V,_ E- - Veupin national and economic liberation as
the highest priorities. Wnenls issues wll

only becone inmportant in literacy cl asses

once they have becone inportant in the

nati onal arena of political organizations

&mr He 5a 190 "nme | a m (70/379.qu 240-. hi- w

| 5 U

t5 hp.5f0,0 $14715 ,brSGh@SS 6.2 /&arhr’'nji,

I w, x: ,1/4 $a/ca nmy book: ahQ Hf h/ OCc/ h

4/ 49/"7 | Aal z/axcjf’ 05/75 0/ 15/79 GO __ i- -.
624- 37 ,VQu- Owaeha/ fdr'ck .f/temano/Vjiarg M. -
(770 0/0 HI/S again, CZ Pack nD® 5/0 5;,15, _, ,
ang/ go away, e/cu Coack ahy- (1/6155-
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(I)_/QF) Ah/ I /(nou__ | ,ka zew;./,gn _ _h . u_ - 314 Dunwell House, 35 Jorissen Street
; 51/2 o/ Lgi/g_ ,2 pagan _ % _ _ Braanfontein 201 7, Johannesburg

., _. __South Africa
Tel ephone 3392864
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TOMORROW W LL BE

Dl FFERENT:

A Literacy

Course for Wonen

An experience from Santiago, Chile
Tonorrow WIIl Be Different is a gift for
Spani sh-speaki ng worren. nho struggl e

endl essly all over the world to raise the

| evel of womenls literacy. It is a manua
for wonenl s enpower nent by wonen

and as such it is one nore force for the
worrenl s gl obal novenent, that wants
urgently to rebuild this planet before it is
destroyed by the patriarchs.

This is a work that broadens hori -

zons and shatters the barriers to wonenls
literacy and educati on. questioning. ana-
lyting and reflecting on the society. from
a woneni s perspective. It offers alterna-
tive ways. which can be created by wonen

to inmprove their lives and transform a
future for all the people, at the sane tine
that they learn to read and wite. Its
preci se net hodol ogy and cl ear instruc-
tions makes this book an inval uable too

for wonen popul ar educators.

In the International Literacy Year

this book gives us a seed to grow in the
field of alternative education and of
worren’ s |iteracy by wonen.

(fromthe Prol ogue, by Carolyn Lehman)

This manual is the product of a grow ng
under st andi ng of the neani ng of being a
worman in a patriarchal world. W have

lived for years near the wonmen in the margi-
nal i zed areas of Santiago; their life has
taught us, even nore clearly, the nature of
domi nation and the true courage to con-
lront it. Wth them we have felt the effects
of marginalization; with themwe have
experi enced the hel pl essness and fear in the
face of institutionalized violence; we have
cried with them when they told us of their
horror of being raped or battered, and we
excerpted froma book by

Peggy Moran and Moni ca

Hi ngst on
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have struggled with themto he treated with
dignity.

In a society that allows and pronotes

such oppression of wonen, the illiterate
worren i s the one who is nore oppressed.

For that reason we decided to develop this
literacy program which contains a con-

sci ousness raising process that will help
worren to reflect on their reality, to de-
velop a critical conscience and to take a
nore active role in the transformation of
soci ety.

The notivation to make this literacy
eourseoriginated in 1986 when some womren
participating in Casa Soliials (a centre for
publ adorm - wonen in the marginalized
areas) groups did not know to read and
wite. They told us how enbarrassed and
isolated they felt because they coul d not
fully participate in the groups and ot her
activities. It was a particul ar oppression
anong ot her oppressions. They asked us to
teach them



We wanted to respond to their request

but not with just any literacy program but
with one made from a woneni s perspec-

tive. We found one partially devel oped by
two Chilean woneni Based on what they

had done we devel oped a net hodol ogy.

I n August 1986, el even wonen began

the program their courage nmoved us as did
their persistence, desire and efforts. Their
stories are simlar to those of nmany, many
oppressed and margi nal i zed wonen, |iv-

ing in a country tornented by 14 years of
mlitary dictatorship, where the effects of
unenpl oynent, hunger, illness, persecu-
tiont threats and deaths doubly affect wonen
living in poverty.

They came enbarrassed for not being

able to read at their age and with the fear of
maybe not being able to leam They were

bet ween 26 and 56 years of age. No one

had nore than three years of school: many
had never used a pencil. Sone had been
victins of abuse in their childhood; one of
them was deaf as a result of a beating suf-
fered fromher partner, another one lived

wi th her al coholic step-iather, others had
been hum liated by their teachers and some
had been pulled out of school, or sinply
never went to school in order to care for their
younger siblings or work. Al these contrib-
uted to a great sense of insecurity, as well as
the daily concerns for surviving, the diffi-
culties of being able to study at hone, the
situation in the country, which were ob-
staeles difficult to overcone.

In spite of so many barriers, they grew

as wonen, they acquired new perspectives
and they advanced in their ability to read
and wite. There was a rich exchange that
boosted the devel opnent of a critical con-
sci ousness. The generative words in th

net hodol ogy were taken fromthe reality

and experience of the Chil ean woren.

We |ived exceptional noments. There

wer e di sappoi ntments and successes, cries
and | aughs. W did rel axati on exercises to
reduce stress. W shared personal stories
and we grew in our |ove, appreciation and
friendship to each other. One very cold

nmom ng a worman arrived with bread she

had cooked herself, and w t hout saying
anything, she cut it and gave us each a piece.
Bread and roses

Ni ne of the el even wonen conpl et ed

the four nmonths receiving a certificate in a
cerenony. Three of them keptneeting during
1987, once a week to work on reading units.
After evaluating the pilot program used

in 1986, we saw the need of pronoting
literacy anobngst nore pobl adoras and OW

mul tiplying groups and | ocations. In 1987
we decided to create a new program The

nmet hodol ogy is based on Paul o Freireis and
it is detailed enough to 3110w its use by
worren willing to work in the literacy field.
W have chosen to create the program

for wonen and fromtheir perspective be-
cause women are, anmongst the poor and
oppressed, the nbst abandoned, oppressed
and isolated. W hope that, if this work
multiplies, for many wonen and for the



whol e worl d, tormorrow will be different.
(fromthe Introduction)

The manual details | 7l essons around thenes
and gcneratives words. Tonorrow will be
Different is available by witing Mnica

Hi ngston, Correo Central Casilla 52414,
Santiago Chile.
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SCCI AL DI MENSI ONS OF LI TERACY

KEEPI NG THE Cl RCLE

STRONG

Native Wnmen's Resource Centre,

Toronto, Canada

Over the last few years Native wonen in
Canada have increased their organizing
strength and visibility in both the Native
and worren, s novenent. Theytve fought

as part of these novenents as well as
confronted the discrimnation and sil enc-
ing they continue to face within them
Wnen in cities and Native conmunities

in every province across the country have
wor ked to support struggles for self-de-
term nation, they have been at the fore-
front of battles for inproved housing and
ealth care, to stop ttkidnappingti by state
officials of Native children fromtheir
hone comuni ties and agai nst conti nu-

ing police harassment. Native wonen

have taken difficult stands agai nst vio-

| ence, even where this mght threaten to
ttdivideit; they have al so challenged the
woneni s novenent to address its racism
and excl usion of Native women.

The Native Wonents Resource Centre

is unique, the only one of its kind in
Canada geared to the special needs and
concerns of Native Wnen in Toronto.
Lynda Yanz tal ked with two workers
fromthe literacy program about the
Centre.

Carri e Tabobondung: | cone froma re-
serve called Parry Island, and after | fin-
i shed high school | went to the University of

VO CES RI SI NG | ANUARY/ FEBRL’ ARY 1990

Regi na to the Saskat chewan | ndi an Feder -
ated College to start ny Indian social work
degree. After a year, | went back to the
reserve and then came here to |l ook for a
job. When | first started the job I didnit
really know rmuch about literacy. | knew
the problemwas there, but | didnit know
what to do. live gradually found out, but
amstill learning a |ot.

Donna Marshall: | worked at the Depart-
ment of Indian Affairs, so needless to say |
soon needed a differentjob. It was really
hard at first. Carrie had just started too.
But once you get going, and keen your ears
open you start to grasp. Then when |
started reading the stuff it was like, no
kidding, as if we didnit know this before.
Lynda Yanz: What do you do here at the
Centre?

R

Carrie: The Native Wrneni s Resource

Centre provides short term energency serv-
ices as well as longer term support. Services
i ncl ude assistance with welfare, housing,
enpl oynment, literacy, referral, job search,
day care, food, clothing, household itens
and support ofwonen who are being abused.
Many of the wonmen who use the Centre are
intransition, either fromreserve to City or
fromcity to city. W al so organi ze ot her
activities such as the wonents circle which
is a nonthly support group and weekly

Al cohol i cs Anonynousneetings. Thefam |y



wor ker provi des one-to-one counselling.

Donna: Housing is abig problemin Toronto.
And when you | ook at where we live within

the City, its nobstly in areas where there are
| ow rental housing projects. Native people
nove around a | ot and housingis al ways a
probl em made worse by the high cost of
living in Toronto. So at the Centre we try to
hel p. We al so have a food bank. W give

out food when people conme by, to help tide
them over and | oan out bus tokens so people
can get around.

Those are the people our literacy pro-
gramwants to reach. A lot of our |earners

| ast year canme from Pedoban Lodge, a Na-

tive al cohol treatnment centre. So many of

our |learners were fromthere we ended up
getting involved in a lot of different activi-
ties and issues.

PHOTO LYNDA VANZ
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Lynda: Why a Native wonenls resource

centre?

Donna: A lot of the Native organi zations
locus on tlfamlies" which includes woren
natural ly, but what happens is that they are
organi zed by nmen. You have |ots of situ-
ations where there are no wonen on the
boards. How can they address a wonank

needs w t hout any wonen? Thatls part of

The NWRC i s based on our

belief in the traditiona

teachi ngs of the Elders.

We bel i eve these teachings

are essential to the

continued survival of

| ndi genous peopl e.

We al so believe in the ability

of Native Wmen to Initiate,

Manage and Provi de

our own service

We now believe all Native

Worren have uni que qualities

and knowl edge to share with

ot hers based on i ndividua

expenences.

the problem The other really obvious
problemis the society we live in: its a
white mddl e-class society. Native wonen
cone froma different history and culture
and the result is that we really get the short
end of the stick. Not only do we have to
deal with sexist discrimnation but also
racism Being a Native woman nyself Ilve
felt. . . live cone to a lot ofdead ends in ny
life. So why a Native wonenls resource
centre? Maybe because its inportant just

to be lettin g Nati ve wonen know that theyire
not the only ones out there. They,re not the
only ones. There is a collective of wonen
they can count on, and through that nore

and nmore Native wonenls issues are being

voi ced.

C arrie; The Centre got started by a group
of Native wonen who got together to dis-
cuss their concerns about the quality and
use of services already being provided in
Toronto. The problemwas that there was
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not hi ng specifically for Native wonen. The
Centre opened nmonths later in October 1985.
Donna: Now thereis a | ot nore wonen

using the Centre and our programis getting
better known which neans therels nore
demand. But we continue to have a probl em

wi th noney and staff. We have no core

fundi ng. When you have such a high turn-
overof staff it creates stress for the rest of the
stall who are left, and probably nost for the
administrator. There is such a high tum
over of staff and board. To me thatls really
tragic. Thereis no foundation.

Carrie: | think a lot of the turnover is
because of the different governnent pro-
grans weTre forced to hire people on

Donna: |tls oppressive to have soneone
wor ki ng under those prograns and know

that shels not going to be working for that

| ong, that the prograns going to end and
shes going to go right back to where she
was. W have two workers on a pmvincia



government program What happens to them
when the tines up? Where do we get

noney to keep them on?

Lynda: \What about the Literacy Progranf
Carrie: The program

started in 1987 because

the Board saw literacy

as an educational too

for Native wonen.

Education is one specific

need that we found was

apparent in the Native

comuni ty. Many

peopl e may al r eady

know how to read and

wite but its inmportant

to extend those skills,

and build self-esteem

Donna: This past year

weK e had about 35 | eam

ers. Sone of them have

fini shed, have reached

their goals; others have-

nlt. | wouldnlt say it

was half and hal f, maybe a quarter didnlt
reach the goals that they set out.

Carrie: The programis | earner centered,
based on the | eanerls needs and interests. A
| earner coming into the programis natched
with a volunteer tutor. W coordinate their
first nmeeting and nmake sure everything is
goi ng snooth in the match. Tutors report
back nonthly to the coordi nator on how
things are going. Sonetines it doesnlt
work, so we try to get another tutor for the
| earner. It happens sonetines; every-
thingi s not perfect.

Lynda: What training do tutors gel?
Carrie: We havent done much training in
this last year because we still had enough
trained tutors. were planning to have a
training session for all the tutors. It wll
cover the basics of assessing |earners, tips
on how to teach, ideas about activities.
And we teach them about the | eaners--

what to expect, |ike |ow self-esteem and
how t hey m ght feel about thensel ves. W’
al so tal k about the Native culture, how
inmportant it is. W want themto under-
stand that the way Native people learn is
di fferent from non-Nati ves.

At this pointa |lot of our tutors are non-
Native, so in the tutor training we talk
about Native culture, and the education
system-how it started and how Native
peopl e got involved, how they were forced
into the residential systemand the effect
that has had on us.

| Native children were

systematically sepa-

rated fromtheir fam-

lies and hone comu-

nities to attend federa

government residentia
school sof t ent housands

of miles away from

hone.1 W stress that

tutors need to be able

to understand where

were comng from

Donna: W try to



broaden their horizon

and nake the tutors

aware of the way we

feel. Its like were

the start of a el ean-up

generation. Its really

hard. Welre not going

to acconplish all that we want our literacy
programto do, but weTre hoping to start
sonet hing. were tal king generations of

wor k here, because there have been gen-
erations of a plight that has been oppress-
i ng our people.

NVRC, CANADA
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Plus youlre dealing with a |lot of angry

and frustrated people. And that hinders

their learning capabilities. Sonetinmes theylre

not willing to keep going. Youlve got to

ook at it froma holistic point of view

were not just | ooking at the difference be-

tween the way Native and white children

are educated. were about changing the

education system al toget her, changing the

whol e approach to | earning and teaching.

And we think everyone has a lot to learn

fromwhat were doing.

In the education system you are taught

dol s and donlts and shoul ds. You donlt

experience things, youlre taught based on

sonebody el sels opinion. So it can be that

opinion is forced on you, and it can becone

confusing as you go fromteacher to teacher

fromgrade to grade. In the ol der days

Qrative people basically taught their chil-

en through experience and they woul dnlt

have to ask ilwhyll, you wouldnlt have to

explain tlbecausell. Instead you | earn about

how it is in the experience.

For exanple, when |I was youngerl had

problems with reading. Now Il ma good

reader but | didnlt get good marks and

couldnlt understand that. | think that was

due to ny shyness, and it showed when

had to read aloud in class, which is how

your reading marks are set. So | got penal -

ized. Thatls not really fair

Carrie: The business of having report

cards and bei ng eval uated by white people
thatls how Native people start to feel in-

ferior to the teachers, like theylre not on the

same |l evel, the teachers are up there and

oul re down here. W were never taught

that way to begin with; we were al ways

taught by living and seeing rather than

menori zi ng.

Donna: We feel |ike welve been robbed by

the education system Besides how were

treated there is the fact that you don,t learn

about Native people. And in history all you

learn is the textbook iilndianfl W nas-
sacred; they conquered. | hated going to

ny history classes. | still donlt have any use
for history that is not witten by our people.
It is still based on an attitude of a different
race and col our, an attitude of superiority.
Qur children still go to school and read

about drunken Indians. Therels nothing
about Native lives and cul tures.

Lynda: The scope of the Program seens a

VO CES RI SI NG JANUARY/ FEBRUARY 1990

/11

sr

P- r-e-r tt

o 51: too 100 300

Al r  TT

#00 560 660 200

Hudsons Bay

| ot broader than "literacy" as sinply read-
ing and witing.

Carrie: It varies so much. Learners are

at different |evels. You can have a basic

| earner that has only had Grade 5, and then
you get other people in the programwho are
ol der and have f inished high school or G ade



10. They may have kept a lot of those skills
yet want to i nprove on them Besides the
formal stuff, we also do the in-staff work,
proof-reading letters and reports. Some of
the staff also need to inprove on their
witing and speaking skills. W can pro-

vi de wor kshops to help inprove on this.

In the future weire hoping to do nore

group work with the | earners. Wlre | ook-
ing into nother-tongue literacy in Qi bway
Local i ons of Onlario Reserves

r-m Kilo mei’vetg

zoo

Or Cree although you find a lot of Iroquis
and Mbhawk as wel| from Chaanganaway

and Six Nations reserves which are quite
close. Toronto is the gathering place of a
ot of different Native nations.

Donna: The problemis that the Mnistry,
where we get our funds from doesnlt rec-
ogni ze Native | anguages as legitimte sec-
ond or first |anguages. Itlsjust English and
French. So we wouldnlt be able to get funds
for this. were trying to find other funding
sources but are planning to just start it
anyway. You canlt wait around for the
government to recognize Native | anguages

as legitimte for literacy.

We also feel its inportant to have a
programthat allows people to | earn about
15
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| Walk in the History of my People

by Chrystos)k

(larrie: were also trying to devel op our

own curriculumfor our leunmers and |or

| eurrers in other prograns The ()ntuno

Native Literacy (loztlition is 2mumnhrelli
organi/ution for all the Ontario Native

Prograns and a lot ol their concerns are

dealing with curriculumand educating the

public on Native literacy issues.

There (er wonen |locked in nmy joints

for refusing to speak to the police

My red bl ood full of those

arrested in Flight shot

My tendons stretched brittle with anger

do not look |ike white roots of peace

In ny marrow are hungry faces

who live on land the whites don,t want

In ny marrow wonmen who walk 5 mles every day for water
In ny m!|ITONthe swoll en hands of ny people who are not
to hunt

to nove

to be

In the sczirs of my knees you can 566

children torn fromtheir famlies

hl udgeoned i nto goverment school s

You czm see through the pins in ny bones

that we are prisoners of a | ong war

My knee is so badly wounded no one will look at it
The pus of the past oozes from every pore

"Il his infection has gone on for at |east 300 years
Qur sacred beliefs have been nade into pencils
nanes of Cities gas stations

My knee is wounded so badly that | |inp constantly
Anger is my crutch | hold nyself upright with it
My knee i s wounded

see

How | Am Still Walking

Donna: |'d like to see our literacy program
us it kind oli nodel |’or while |learners us
wel | . Where they would say uoht we |ike
this way oli learning"” Wire trying to

change the C(I11AIllltmsystem altogether, to
change t he whol e approach to | earning and
teaching. W think everyone hits LI lot to

[ eum from what we’ re doi ng.

("urrie: And hopefully other people wll

use our approach.

Donna: But recogni/e it tIS a Native ap-
proach.

rrrrreeerrrrt W tttrrrrrrrrrrrnd

al | oned
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On the Training of Tutors
for Wonents Literacy:
A Wmanl s Experience with Wnen in

G eece
ttl have worked in Greece as a tutor in
the programfor illiterate wonen who

lived in a depressed urban area of Athens.
Wthin the framework of this programl

have devel oped experinental teaching
aterial. | amsending you an article
__about this experience with the hope that
it may be useful to others?

For the inplenentation of an adult literacy
program undertaken in 1984 by the Gen-

eral Secretariat for Popul ar Education there
were two basic requirenments: the devel op-
nent of suitable teaching naterial, and the
instruction of tutors in matters relating to
educational theory and teachi ng et hods.
Wthin the framework of this program

| undertook the devel opment of experi-
nmental teaching material for use with adult
illiterate wonen, while working as a tutor
in aclass of illiterate wonen that func-
tioned in a depressed urban area of Athens
or one school years The devel opnent of

the teaching material was based on the
study of the educational theory and teach-
ing method of Paulo Freire, and on teach-
ing in the literacy class.

| believe that this conbination of the-

ory and practical classroom experience
constitutes the correct nmethod for the pro-
duction of teaching materials for adult illit-
eracy. A fundanental conponent of the
training must be the analysis of the nethod
used in the production of teaching nmateri -
als so that the tutor is able to adapt the
avai l abl e material or produce new materia
according to the needs and interests of the
illiterate wonmen. s

by Danae Vai koosi
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Training Tutors for Wnents

Li teracy

In May 1986, about eighty educators, nost
of them school teachers, took part in four
five-day senmi nars arranged by the Genera
Secretariat of Popul ar Education. During
these sem nars photocopi es of the teaching
material were distributed and di scussed with
the tutors along with other matters relating
to the teaching of literacy.

The problens that arose for tutors dur-

ing these training sem nars were:

(a) The majority of the school -teachers
taking part thought thatprimry school books
were nost suitable for wonen illiterates,
believing at the sane tinme that literacy is
sinply the mechani cal acquisition of the
ability to read and wite. They

al so believed that discussion

with the |l earners in an adult

literacy class; was a waste of

time; they ignored the fact

that through the discussions

they woul d be able to pin-

poi nt the needs of the |earn-

ers, to cultivate the capacity

of the learners to express them

selves, to find starting-points



for the | essons, to devel op

their own teaching material, and to create a
pl easant and fam liar environment during
the | essons.

(b) The view that there should be differ-
ent teaching material adapted to different
groups needs and interests was not easily
under st ood or accepted. Extensive discus-
sion of the need to nodify the teaching
material to suit the needs and interests of a
given literacy class and to connect it to
current affairs also proved necessary. Not
all the participants were convinced of it.
(c) Participants asked many questions

of this sort: iiHow many tinmes a week will
1r

the class be held?li, itHow nuch materia
shoul d be coverediw, thill the material be
repeat edTl and so on. It was evident that
their experience of school -teaching made
them want a detail ed program whi ch woul d

| ay down exactly what was to be taught and
the time limts within which it should be
covered.

(d) The majority of the teachers were

i gnoth of teaching and educati onal nmeth-
ods appropriate to adults. Many of the
partici pants clung to school teachi ng net h-
ods which are suitable only for primary
school children.

(e) Many of the teachers failed to ap-
preciate the significance of sone of the
speci al problens that one often neets in an
adult literacy class, for exanple:

0 each of the students in a literacy cl ass
is at a different |evel, depending on what
ki nd of work he or she does, what interests
he or she has and how many attenpts he or
she has made alone to learn to read and
wite. For the tutor this nmeans that teach-
ing must be carried out on an individua
basi s.

6 the illiterate usually have little self-
confidence regarding their ability to |learn
to read and wite. They need constant en-
couragenent fromthe tutor who nust stress
their capacity to do a whol e range of other
t hi ngs successfully.

0 those who attend a

literacy class have every-

day obligations and respon-

sibilities and cone, conse-

guently, to the lesson after

atiring day. It is natura

therefore for their perform

ance to be somewhat re-

duced and for themto want

the lesson to be lively, in-

teresting and pl easant, to

relate to their needs and to

gi ve them sonme i medi ate sense of satis-
faction, such as through learning to wite
their address or to read an advertisenent in
a newspaper. |t was necessary, then, to
keep pointing out the need for a positive

i i atnospherel™ to exist during the course of
literacy cl asses.

My second experience of training tu-

tors of wonenls literacy was connected
with ny work in the educational program
of a non-state agency, KEMEA (Centre for



Study and Sel f - Educati on).

KEMEA or gani sed a one-year training
program The participants included unem
17



pl oyed yout hs and graduates under twenty-

five years of age. On conpletion of their

course, one group of participants was to

work in various special environments such

as prisons, psychiatric clinics or - in col-

| aboration with youth centres and wonenKs’

organi zations - in literacy classes for young

peopl e and wonen.

Before their training in woncnls liter-

acy, the group of participants had attended

sem nars on soci ol ogyandeducati on. During

the training period the problens | nene

tioned earlier relating to the reproduction

of school practices did not arise; there were

no teachers anong the participaan. On the

contrary, starting with their own nenories

of school, the participants recogni sed and

accepted the need for a different educa-

tional process in adult literacy classes both

with regard to teachi ng net hods and teach-

ing materiall What appeared to be the basic

probl em was the excessive wei ght they

attached to the signiheance of a dial ogue

during the course of the | esson - which

turned into a fetish and a touch-stone for

every problem - at the expense of teaching

and the necessary teaching techniques.

They becane absorbed in theoretica

inquiries and i ssues and were often uninter-

ested in teachi ng nmet hods, which of course

are essential for the teaching of reading and

witing. In contrast with the schoolteacher

trainees, with whomthere was the danger

of their turning literacy into an arid tech-

ni que, the trainees with no teaching experi -

ence were in danger of getting lost in end-

| ess di scussions.

(a request for contributions)

VWhy not think about sending us:

QlInformally witten profiles (500 to 750 words) of your organization or work,

i ncludi ng your constituencies, approach, difficulties you confront, successes, |essons
| earned, broader social and political context or any other relevant infornmation

Q Articles (1000 to 2000 words) that detail and anal yze issues or themes in wonenls
education work - theoretical reflections on the practical

Q Materials your organi zati on has published, or materials you have found interest-
ing and useful in your work for annotation or review These can be English, French or
Spani sh books, nmagazines, reports, or bibliographies.

Q Reviews (500 to 1000 words) of publications youlve found useful. (O let us know
if we can call on you to wite a review for an upcomning issue.)

Q Letters brietly telling us what you are up to, what you mght need fromothers in
the network, criticisns, questions, disagreenents, new ideas. Informally witten, of
cour se.

Q Announcenents and Calls to Action

If you want nore detail or would like to explore an idea for an article please wite to
us attention Vaz’'wx Rising. Deadlines for the next issues are April and August 1990.
EXCUSE ME . . .

BUT YOUR VO CE IS RI SI NG

Voi cex Rising is published twice, soon to be three tines per year (January, June,
Cctober) in English, French and Spanish. W wel cone and need your contributions.
Sone proposal s

On the basis of my experience in training

tutors | amsubmitting for discussion these

proposal s:

(3) The training of tutors must conbine

theoretical know edge and teachi ng prac-

tice.

(b) The education experiences and in-

terests Of the trainees nust be taken into

consi deration as well as the particul ar prob-

| emrs which arise on each occasion

(c) The participant trainees nmust be



made sensitive to the special problens faced
by the illiterate womnen.

((1) The training of tutors nust take

pl ace in an at nosphere conparable to the

at nosphere that they, as tutors, will have to
create in the literacy cl asses.
0
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EXPANDI NG THE

| | GENERATI VE WORD'

PROCESS: Wmenl s

lron WIIl, Haiti

This article was previously published under
the title thonents Literacy project in
Haitill in Adult Education and Devel op-

) men! 31, 1988:25-34, a half- yearly jour-
9. 13! published by the German Adul t
Educati on Association. The article is a
short ened version of the original, which

is in German. Anyone interested in nore
background i nformation or a copy of the
article, wite to Beate at her address

bel ow.

The literacy project in Haiti was carried out
overa period oftwo years (1986-1988) with
three groups (rural and urban), each with
approxi mately 15 participants. The project
was concei ved and carried out by a group of
ten Haitian wonen. \Wile the preparation
was carried out by one group w thout any
financi al assistance, the execution and

wal uation (14 nonths) was financed by a
utch organization that has supported vari -
ous projects in Haiti. Beate Schm dt was
coordi nat or and educati onal advi sor

Aims of the project were:

1) To provide reading, witing and arith-
nmetical material related to the everyday life
and the specific problens of the wonen
partici pating.

2) To give women the opportunity to get to
know each other, to discuss their problens,
to organi ze thensel ves and to plan | ong-
termjoint activities.

3) To support wornen interested in planning
sui tabl e i neome-yielding activities through
by Beate Schm dt
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the establishnent of a fund from which
revolving credit at low interest could be
made avail abl e.

Sel ection of the target

gr oups

Three target groups were planned for par-
ticipation in the project in order to collect
sufficient data to facilitate a conparison
bet ween the groups. At the start of the
project there were two groups in Port-au-
Prince and one group in the country, about
five hours drive away. Al groups arose

t hrough personal contact; the wonen were
eager to learn to read and wite, so that no
notivati on work was necessary. A further
significant selection criterion was the nore
or | ess honmpbgenous structure of the group
inrelation to their economc activities.
This nmeant that eventual joint activities
woul d be easier.

The wonen in one group were market

worren who sold mainly food items. None

of them had an incone exceedi ng US$30 a
nonth. The wonen in the second group

were, with one exception, unenpl oyed.

Al'l had attended school for one year but
had | eft because their parents were no

| onger able to pay the fees. Mdtivation for
participation in a literacy course varied.
One frequently nentioned reason was not
havi ng to be ashanmed any nore at not



being able to read and thus being taken for

i gnor ant .

Qutline of a provisiona

| ear ni ng program

The literacy programwas directed, as far

as possible, at the interests of the partici-
pants. The followi ng steps were taken in

the initial meetings with the wonen, ques-
tions regardi ng organization were Clarified
and the project introduced. The tutors took
down an exact account of the wonens situ-
ation in order to gain insight into their prob-
| ens. These general discussions on their
situation as wonmen were recorded, eval u-

ated according to linguistic criteria and cl as-
sified thematically. Apart fromthis, the
worren were given a prelinmnary test to
deternmine their reading and witing abili-
ties. In these classes an initial introduction
to reading and witing vowel s took place.

The actual programwas then prepared on a
weekly basis so that the weeks eval uation
could be taken into consideration in the

pl anni ng of the next cless. All the classes
were recorded so that the wealth of inforna-
tion resulting fromthe di scussions could be
eval uated afterwards. In this way, certain
thenes could be dealt with in nore depth

and persistent problens connected with

i ndi vi dual sounds or letters attended to nore
systematically.

The program consi sted of three phases:

1) The aimof the first phase was to be able
to read and wite all vowels and consonants
and to form sinple words and sentences

with them

2) The aimof the second phase was to read
and wite words and sentences containi ng
conbi ned consonants as, for example, in
gwoses (pregnancy) or legliz (church).

3) In the third phase enphasis was placed on
witing stories and the practical application
of skills in everyday life

We al so planned to teach basic cal cul a-

tion skills by way of practical activities,
such as cal cul ating revenue and expenditure
for the organization of a party.

In the first informal talks with the wonen
three main thenmes crystallized. They re-
lated to their work, reproduction, and par-
ticipation. Sub-themes were conpil ed which
toget her made up the program Each thene

was i ntroduced by way of a generative word
within a sentence.

Work: The participants anal yze their

wor ki ng situation. They draw up an exact
time-study to provide information on activi-
ties which are the nobst tine-consum ng and
where eventual changes can be nade. W

ask, Il Can the introduction of suitable tech-
nol ogy be a first step in reducing the work-
| oad of wonenlw We study the causes for
worrenl s doubl e and trebl e workl oad and

the significance of the organization for real-
izing their own interests.
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Respect and self-re-

spect: Al though wonen in

Haiti play an inportant role

in society and the econony,

the predom nant inmage of

women - easily recognizable

fromHaitian proverbs - is

negati ve. The wonen ana-

lyze what effect this nega-

tive attitude towards wonen

has on their own view of

t hensel ves and how t hey can

overcone the consequences.

Leadi ng Haitian wonen and

their struggle for equality are

di scussed.

Cont ent

Cont ent

Reproduction: This

conprises all thenes con-

cerning rel ati onshi ps, sexu-

ality, pregnancy, birth and

so on. The wonen have the

opportunity to get to know

their bodies better in order to

have nore control over fam

ily planning. The inportant

role of women in health care

is discussed as well as the

probl em of women being

superseded in this practice

by nmodern nedi ci ne.

Cont ent

Cont ent

Participation: W dis-

cuss wonen’s participation

i n deci si on maki ng processes

at all levels of society. Bal-

ance of power and the rights

of wonmen are anal yzed

Wmen formtheir own ideas

on devel opnment and draw up strategies for
putting theminto practice.

Eval uati on of the project

The participating groups differed consid-
erably with respect to interest, cooperation
dynam cs and attendance. A feature shared
by all wonmen was the iron will to learn to
read and wite and the subsequent hope that
their problems would then be solved. At the
begi nning ofthe project, their interests were
very individual; each person wanted to gain
the nost personal profit fromthe course.
During the classesa feeling of trust energed
and the readiness to try sonething out to-
get her; perhaps due to the insight that it is
easier to seek a solution to problens to-
get her.
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The life ol a woman

The inferiority of fermale work,

underpaid or not paid at all

doubl e and trebl e workl oad of wonen.

The tool s which wonen use

for their work.

The woman as pillar of the famly.

| mage of wonen in society.

| ntemati onal Wonenk Day.

Rel ati onshi p between man

and woran.

Vi ol ence towards woren.



Menstruation and pregnancy

Contracepti on and aborti on.

Di vi sion of power between

women and men.

What | aws can wonen appeal to?

Forms of organization for putting

devel opnent into practice.

"Wor k" Exanpl es:

Wor d

lavi (life)

znuti (tool)

"Respect and Sel f- Respect" Exanpl es:

Wrd

f anm vunyan

ui | max

"Reproduction"” Exanples:

Word

kenbe (to rape)

"Participation" Exanples:

Wor d

lal wa (I aw)

The ideal occasion for the first joint

utest ofcourage’l was International Wnen s
Day. Many national organi zations arranged
events and, thanks to the intensive publicity
wor k of many new y established wonmenl s
groups, practically the whol e popul ati on was
i nformed about it.

Two of the project groups becane in-

volved in festivities. The Port-au-Pn’ nee group
wote a small play entitled 'Iiclansanm
(Together). It was about a woman who en-
couraged fell ow women to join her in open-
ing up a snall business wi Lh their collective

capital. The business runs well, the wonen
nake a small profit and they | eave the stage
danci ng and singing. This |Ilive-minute play

was greeted enthusiastically by the audi-
ence. The group of rural wonen organized a

| ovely festival for their village and visitors
besel eve (to bend, to lift)

polam lan (pillar)

fczufc (rel ationship)

gwoses ( pregnancy)

di I al asyon (aborti on)

pouvwa (power)

t et anxanm (t oget her)

from surrounding districts.
They had | earnt dances and
witten plays andpoensabout

the situation of rural wonen.
On the day before the

festival the school director
refused to | et them have the
hal | that he had previously
prom sed them The wonen

were not prepared, however,

to be robbed of their festival,
and wi thout a noment’s hesi -
tation they storned the schoo
bui |l ding and forced the di-
rector to hand over the key.
The festival was a great suc-
cess. I n both groups these
experiences hel ped to build

up the self-confidence of the
wonen. '’

Al t hough nmore attention
has been given to problens
surrounding literacy work



with wormen in recent tinmes,

there is still a lack of initia-

tive aimed at changi ng

wonenl s situations. The ini-

tiative should be grasped and

devel oped by wonen them

selves so that they have their

devel opnent in their own

hands.

The concept introduced

here is coupled with the hope

that reading and witing skills

will be used as a tool in se-

curing a dignified human

exi stence for women and thus

for all people. Such a tool

however, can only function in a context
where the social and political conditions
linked to the well-being of everyone, exist.
| amvery interested in contacting

worren wor ki ng on the devel opment of
literacy materials geared towards wonenls
needs for an exchange of information and
experi ences.

Beal e Schmi dt .

Buchenweg 20

5307 W Ni er der bachen

West Ger many
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PUBLI SHI NG WOVENS

STORI ES

Par kdal e Proj ect Read, Toronto, Canada

h
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Janet Ryan has been a | earner at Park-

dal e Project Read in Toronto, Canada

and works to get other people involved in
literacy prograns. She is currently edit-

ing a book that she wote and preparing it
for publication. Shels Speaking Qut is

about Janetts life and the difficulties she
has encountered in not being able to read

and wite. The book will be published by

Par kdal e Project Read in early 1990.

| diant give up yet. | still went |ooking for
a job. 1 found a job making soap. Two

nonths later, | got laid off because there was
no work, | went to the unenploynent office
and | | ooked on the board and | couldntt read
what was on the board. | went hone and

cried and nmy Mom said, |tWat happened?n

ttl canlt fnmd a job and when | ask for

hel p they say twhat do you need help with to
find a job? | tell the people at the unem

pl oynent office | can,t read the job board.
They say the they dontt have the tine to help
me read the job board and that nakes me

feel bad and sad that there was nothing there
for me?

0o

0:. 0.0 O..

I moved into H gh Park and thatls where
ny new |life began. | was just doing ny

| aundry one day and thatts where | saw the
nunber for a literacy program

0:. oz. .z.

| started a literacy programin Parkdal e

at the Parkdal e Public Library on Queen
Street West. The staff were good to ne and

it was a new beginning and a new life for me.
| really enjoy leaming to read and wite.

And | got involved in planning I|ntena-

tional Literacy Day. And it was a |lot of fun
and a lot of work and I learned a | ot of new
ways to hel p other people get into literacy
pr ogramns.

Excerpt from She's Speaking Qut: Wat is it
like to be Illileraze? by Janet Ryan.
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Bet sy Trumnpener works at Parkdal e

Project Read and is hel ping Janet uith

her book.

Bet sy: How did you get started witing
your .t’tory?

Janet: One of the stall’at Parkdal e Project
Read asked ne. | would probably never

have thought to do it nyself. | just wote
down things that had happened in ny life.
The people at Parkdale said, |IDonlt worry
about the spelling, we can go back and
change things later? It took me about a
year to wite a book. ljust wote a hit every
week. When | had it all witten, | worked
with tutors. | just nmade u few changes,
adding a few things and correcting the
spelling. | nmade a |list of some |earners,
stall) and tutors, in the program | had them
read it and offer suggestions.

Betsy: Do you think ht’int’ a woman has
ttfft’trled the way that you wite?

Janet: | think nmen donl put their feelings
in as nmuch as wonan do, so | think therels
lots of things in ny book that a man ni ght
not have put in. He'd be too enbarrassed.
Bet sy: What would you say to wonen in
literacy progranx who m ght never have
thought of writing a .t tory and getting it
puhl t’ xhed (13 a hook?

Janet: | would tell them | thought the
same way you probably feel, but | encour-
age you to give it a try. Afterwards, you’'l
feel really good about yourself. | feel good
because Ilve witten a book on ny own and
had no one tell ne what to say.

Par kdal e Project Read

Is It Her Voice If

She Speaks Their

Wor ds”?

Goi ng thnmugh life and not finding

your experiences represented is what lite
eracy |learners experience. It is powerful
when literacy | earners get together in
groups and name their experiences. W

have | earned from fem ni smthe power

of getting together with people who think
and speak the sane as you do: when your
experiences are confirned you knew

you are not crazy.

Language experience stories told

by |l earners to tutors are part of good
pedagogy. The stories create effective

| earning exercises for literacy students.
They may al so be shared with other

| earners because they are good | earning
materials. Learners find these stories
interesting _ when they see their own
struggl es reflected. Because the | anguage
of learners is used in the stories they are
easy to read. Language experience sto-
ries can also provide a source of inex-
pensi ve and creative reading materia

where materials are sorely needed.

But these stories, if they are part of
critical pedagogy, will also have anot her
di nension. This dinmension will reflect

the intention to bring | earners, |anguage
into the public sphere. It is within this
sphere that the stories denonstrate their
power and nake visible the class, race

and gender bias in |anguage.



It is a transformative act to docu-

ment | eancrsl lives, to publish oral his-
tories and to bring theminto the public
realm Through this actwe are chall eng-
ing what is considend to be literautre.

El ai ne Gaber-Katz

and Jenny

1303 Queen St. West Toronto, Ontario

Par kdal e Proj ect

Read

Parkdal e Project Read is a 9 year old com
nmunity literacy programlocated in the

nei ghbour hood of Parkdale in Toronto,
Canada. About 40 pairs of adult |earners
and vol unteer tutors work together in our
program Another 30 |learners attend snal

| earning groups and literacy drop-ins at
various tinmes during the week. One of
these groups is a Wnrenls G oup. Anot her
group nmeets weekly to work on and gener-
ate | earner writing.

Qur program s purpose is to empower

peopl e, by nmeans of inproved literacy skills,
to participate nmore fully in decisions that
affect their lives. W encourage |earners u
make deci si ons about how and what they

| earn and al so to participate in the organiza-
tion and devel opnent of the program As in
ot her community prograns, |earners sit on
our Board of Directors, help to hire new
staff, and participate in programcommit-
t ees,

Learner participation in the program
keeps us honest - and aware of sone of our
short com ngs. The daytinme Wnen |I's G oup
for exanple, devel oped out of our grow ng
awar eness that nmany wonen | earners were
not being served by our traditional pro-
gr anm ng.

Bet sy Trunpener

(416) 531-6308

MK 1L6
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DEVELOPI NG REA

xXNh

DI NG

AND WRI TI NG SKI LLS

SI STRENS Research Wor kshop

SI STRENS response to problenms is col -

l ective, creative and dynanic. When

some of the actresses were having diffi-
culty scripting their scenes, the group or-
gani zed a research workshop in readi ng
skills - a workshop which incorporated
dance, calisthenics and ganes as part of
the | earning process.

Honor Ford-Smith,a menber of SI S-

TREN Theatre Collective, tells of the
groupts experiences:

The workshop had as its objective the crea-
tion of dramatic exercises which would
teach conprehension and reading skills and
devel op the critical consciousness of the
student. This was the first research work-
shop in which SI STREN partici pated. .

During the groups first mmjor production
Bel | ywoman Bangar ang, the wonen were

asked to script scenes they had created from
their own experiences. At this point, |

| earned that sone of the women in the

proj ect had nore devel oped reading skills
.than others. These actresses were able to
hel p others script their scenes and by the
end of the production, interest in reading
about their personal experiences notivated
many to practice their new skills. By the
time we got to our second mmjor produc-
tion, everyone could read her own script.
The research workshop investigated

what took place in this process nore care-
fully. I'n workshop, a w de range of work
was done. Physical exercises were based

on the shape of the letters. Calisthenics
wer e devel oped based on the al phabet and,
in one case, a dance created fromthe spell-
ing of theletters of words. Rhythmi c sounds
and games acconpani ed these so that’ let-
by Honor Ford-Smth
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ters and sounds were identified. Witing
exercises were linked to exercises in con-
Hi ctresol uti on, personal awareness and group
devel opnent. A great many of the exere

Ci ses have been devel oped from Augusto
Boal , s nethod of problemsolving skits. In
these, the group develops to a clinmax a skit
on a particular theme. They then stop and
ask the rest of the group how the problem
shoul d be solved. After a discussion, the
solution is enacted.

Readi ng exercises were often taken
fromthe newspaper. The study of articles
in the paper and their acconpanying pic-
tures i s another exanple of the type of
exerci se the group used. After looking at a
pi cture, the wonen acted out what went
before and after the nonent captured in the
scene. They then read, in character, the
newspaper report, and commented on its

trut hful ness in discussion.

The results of these workshops were
recorded by the menbers of SISTREN and
sone of the scenes scripted. ALl writing
was done in Creole, since the Creole | an-



guage is the wonenis mai n nmedi um of

conmuni cati on. The Creol e was then uanse
lated into English. Witing in dialect, with
its inprovised spelling and i nmedi ate fl a-
vour, the wonen learned to wite a form of
Engl i sh whi ch had previously been conside
ered ubad, coarse and vulgar? In fact,
Jamai can Creole is a variation of English
with its own strict rules of granmar, a

| anguage whi ch retains nuch of the Twi
construction of its creators. By witing a
| anguage which had hitherto been that of a
non-literate people, the wonmen broke the
si | ence.

FromWbrldlit: Newsletter of Wrld Liter-
acy of Canada

692 Coxwel | Ave.

Toronto, Ontario

CANADA MAC 386

PHOTO SI STREN
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A LITERACY KIT FOR

PEASANT WOMEN | N

MEXI CO

In the lust tlccadc. pcasant woren in Mox-
ico havc hcgun lo (lcvclop thecir own organ
[T11 Il proccsscs. '|I"hecy zirc increasingly
struggling |’ or lhcir specil’ic gender con
ccrns, without (casing to participate with
men in thc strugglc for land and st'rvit’cs.
and agai nst rcprvssion.

Pcasant wontn's high lcvel ol’ illitcer
nmy (total and I'tinctionul) is an ()lisliltilc to
this proct’ss, liilcracy is hcing ruiscil nore

scriously as a lcguiniutc conccrn. lo Icarn

to rcad and wite rcquircs consistcncy and
(1rscpllliCand it is dilil'icull to |'ind appropri
ate material Lind trtiincil wonicn U(lucators.
(itven this reality, Mijcrcs para c

Digilogo | Wincn |"or Dialogucv hcgnt a

proicct to tlcvclop al ,IId’'Ile Kit to ncel the
nccds ol peasant wontn involvcd in a vari-
cty of organizational proccsscs. WIIli the

financial support of a Christian wontn’'s
group in Stein, Germany, LQ.A was pror

duccd. It is a manual for facilitators, iii-
cluding a poster for generative words.

The thrcc-woman teamin chargc of

this project tried to capture thc thcorctica
aidvanccs in the field of adult literacy. Thc
basi ¢ ntt hodol ogy is the one devel oped by
Paul o Frcirc. The kit intends to link Il1C

| earni ng process to an exani nation and
transformation of the reality of thc pcasants
| or whomthe kit was produced.

The main theme is pcasant wontnls

reality. The process begins with a "discov-
cry" of peasant wontn's idcntity in tcrmns

of what is being done in their daily lives
inside and outsidc thcir honts. A rcllcction
on famly relationships follows. relation-
ships Wth their nates. with their children
and with their conmmniticsl traditions and

by Leonor Ai de Concha,

Mari a del Carnen Monies,

and Syl via Van Dyck

custons. 'lihcs’c arc lollowd by a critica
CXilllIr1rifrlrdl ol education, nctlia and health
scrvu’cs. Finally. thcrc is a structural analy-
sis oi the M-xtcan rt’zility (social classes,
rcprt’ssion, who owns what in thc country,
history. clc).

[1olh tlicnic und nwltodol ogical (Icvcl-
opnicnt arc inportant in the process. |iach

[ csson (which can lie (lcvclopcd in severa
sessions according to thc groups pace)

i ncl udes a photo on the theme, a generative
word, a rcatlim on the topic, questions for
di scussion, and witing and wadi ng excr-

uscs. 'I"hc kit includes 31 Icssons. Reading
isinprintt witing by hand. It was tntcndcd
that ouch Icsson includc only onc ncw linr
gtiistit’ clement. beginning with Il C npst
sinmplc and Irt’unitt Spanish |orns.

Tho manual for lacrlitators is a support
rosourcc for literacy cducators training. It is
cxperled that : 1 weck-1ong workshop dcvcl -
oped in conjunction with tho manual wll
cnahl ¢ wonen who rcad and witc to facili-
tatc litcracy training for thc illitcratc wonen
in thcir organi zations.



WC havc already hold the first training

wor kshop for literacy educators. WC arc
eagerly waiting for the results to showin
practice what rcsultcd fromthis first group
ol’ voluntccrs taking on the challengc of this
dill"icult prttccss togcthcr with their com
pzncrus.

| Mu/vrcs para ("1 Dirilngn I'l/Vnmm for

Dl ul nguv/ is a wonmen’s nm gnvcrmmecn

organi zation. of ("lirimun | nrkgrnd.
peasant and popul ar worman’s groups in
[/ut'r ("(luntional arid nryrmzing (fffnrls;
Mt/crcs Para ('1 Dialogn

Apur mdu Pm u/ | U-W

039/0, Maxim

M’ xirfo DF

Lol a Manual

We know that there are many wonmen who

don’t read and wite.

This situation puts linmLs on wonen to
solve certain problenms, to | earn new things
and to inprove their lives.

Wmen who do not read and wite, as

any ot her women,

0 know and do nmany things

0 can do sone accounting in their mnd

0 they know what they want and what they
need.

Wmen who do not read and wite

havc amassed a great deal of experience

t hroughout thcirlivecs. Notrcading and witing
has not prevented them from

0 devel oping their nenory .

0 passing on their know edge

9 doi ng sone accounting

0 devel opi ng their social consciousness

o devel opi ngpopul ar or gani zat i ont ot r ans-
lormlilc conditions

0 buil di ng worren’ s organi zati ons

What t hese wonen have not been able

to achieve is to learn to read and wite to
have nore information, which is avail abl e
inawitten formand to comunicatc their
own experience to other people in witing.
WC want to hel p wonen to achieve this.

In sone cases. it is believed that illiter-
acy neans that adults canit learn to recog-
nize letters and words or to wite them This
is true, but it is only part of it, because
litcracy’s goals broader. Literacy ainms to
achicvc that an adult:

0 Understands what she is reading

O Expresses what she thinks in a witten

[ orm

O Applies reading and witing to her daily
life.

For women to be interested in literacy,

it will be necessary to |link what they are
| earning with:

O The search for solutions to their prob-
 enrs and needs.

0 What they would like to do with reading
and witing.

Wmen who want to become literate

wi Il have the opportunity to join the a group
to reflect on their problens, search for
solutions and to listen to others and thus
strengt hen and broaden their know edge.
This is a different way of | earning.

Excerpt from LOLA, M anua
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The nonent the United Na-

tions declared 1990 as Internationa

iteracy Year, the international lit-

eracy novenent began to consider

how t he Year coul d strengthen the

noverment in every corner of the

world. The UN. plan of action is to

uhel p Menber States in all regions

to eradicate illiteracy by the year 2000." A
UNESCO st at ement says thatltlntenmati ona
Literacy Year (ILY) should not be a icelee
brationl butasumons to action? UNESCO

wi Il be encouraging action anong nenber
states and increasing public awareness and
popul ar participation.

In this framework, the Internationa

Council for Adult Education (ICAE) initi-
ated an International Task Force on Liter-
acy (I TFL) to facilitate the invol venent of
primarily non-governmental organizations
.(NG3s) and the grassroots of the literacy
novenment in preparations for the Year

The Task Force envisions a year which

will mark the beginning of a 10 year inten-
sive effort to: dramatically reduce illiteracy
in the world; nobilize resources fromthe
grassroots and factory floors through gov-
ernnents and educational institutions; rec-
ognize that illiteracy is a problem of both
i ndustn’alized and non-industrialized na-
tions; not confuse a canpaign against illit-
eracy with a canpaign against illiterate
people; link literacy tO the achi evenents of
soci al, econom c and political denocracy;
strengt hen the organi zati ons of wonen, the
poor, the jobless and the I andless; result in
i ncreased enmpower ment of people, not in-
creased dependency; and result nost im
portantly in strengthened pernmanent struc-
VO CES RI SI NG JANUARY/ FEBRUARY 1990

I nt ernati onal

Literacy

Year

Agenda,

Comment s,

Chal | enges

tures for pronoting literacy and

adult education at governnenta

and non-govenmental |evels.

(excerpted from 1990: Inter-

nati onal Literacy Year)

1990: International Literacy Year

is the newsletter of the Internationa

Task Force on Literacy. The newsletter

is available in English, French and Spani sh
free of charge by witing to the I TFL Coor -
dinating Ofice, 720 Bathurst Street, Suite
500, Toronto, Ontario, Canada, M5 2RA4.

A report entitled OA Practical Cuide for
NoneCGover nnent al Organi zati ons,

UNESCO C ubs, Associ ated School s and

O her Interested Goupsii has been pre-
pared by the NGO Standing Conmttee. It
contai ns suggestions for activities for In-
ternational Literacy Year. This and ot her
reports on preparations for ILY can be ob-
tained by witing to: Secretariat for Inter-
nati onal Literacy Year, UNESCO House,

7 Place de Fontenoy, 75700 Paris, France.
The definition of enpower nent neans

not only the ability to have individua



action but the ability to see the prob-
l em as a group problem and there-

fore to see the collective di nensions
of the problem and the 130553!)le

for collective solutions to the prob-

l em

Nettie S tromgui st
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The chal | enges facing

worrents literacy are

form dable. But this does not

nean that they cannot be

net. They will have to be

taken into account

si mul taneously and they wl|

need persistent attention.

Action w thout theory,

decodi ng/ encodi ng skills

wi t hout an under st andi ng of

how oppr essi on energes and

persi sts, the unquestioned

use of state agencies, the

accunul ati on of unanswered

guestions regarding literacy

process, and | egislation

wi t hout enactnent, are

fundanental and actua

conditions that inhibit the

soci al transformation

required to make wonen, s

literacy a part of the socia

order.

Wesefive chall enges are based on Nellie
Stronmqui st’ s presentation "Wnen and Lit-
eracy, \Wat Next?" at the 1989 Synposium
on Wnen and Literacy: VYesterday, Today
and Tonorrow, Stockholm Sweden, and on
the revised witten version 'iChallcnges 10
(he Attai nment of Wonen's Literacy", Nelr
lie Stromgui st, School of Education. Uni -
versity of Southern California, LO5 Ange-
| es, CA 90089-0031 USA
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FI VE CHALLENGES

TO WOMEN S

LI TERACYt

THE CHALLENGE OF

FEM NI ST THEORY

Many enpirical studies

have generated a | ong

list of factors innuenc-

ing the condition of

worren and affecting wonmenis primary and
formal education - lack of tine, |ack of
nOti vati on, di st 2ntet oel assorschool ,fam |y
responsi bilities, opposition by husbands Or
fathers and so on. Taken as i’obstaclesii tO
worreni s literacy, they becone the basis
for policy. But this confuses the i nmedi ate
mani f estati ons of wontni s subordination
with fundamental factors behind them So-
lutions that accommodate wonenis | ack of
time are short termand actually acconmo-
date a status quo detrinental to women.
The chal l enge of fem nist theory is to un-
cover the systenatic nmechani sns behind
such ttobstacles." Fem nist scholars have
i dentifiedtwonutual |y supportiveandpow
erful mechani sms

of subordinati on;

the sexual di vi si on

of labour and the

control of

worreni s sexual -

ity. These con-

cepts increase our

anal yti cal powerto

under st and how

condi tions of



woneni ssubor di -

nati on persist and

how change wi ||

take nore thanjust

i n geni ous program

desi gn. Feni ni st

theory helps us locate iiobstaclesii in spe-
cific man-made institutions that formthe
society in which we live, so we can take a
nore sceptical analytical |ook at the state
the diffuse set of social forces that we cal
culture, the famly, education. In the famly
and in the community or society, a notion of
virginity, asexual doubl estandard, woneni s

| ack of physical nmobility and physical vio-
| ence in the househol d produce a psycho-

| ogi cal constraint on wonenis activitie.

and a real control of their activities via thei)
sexuality. W need to use a conceptua
framewor k that | ooks behind the tiobstaclesi
to wonents literacy and wonens devel op-

nment to a systematic order of control

THE CHALLENGE OF

STRATEGY.

Wth the gl obal eco-

nom ¢ and financia

crises and because of

t he sexual division of

| abour, wonen bear the burden of repro-
duction as well as take on productive re-
sponsibilities and struggle forrights in |abour
| egi sl ati on. How can we be

sensitive to the tensions in

worreni sresponsi biliti e57Ho x

do we make sure that theyirip

not sinply engaged in a sol u-

tion of basic needs but are

novi ng towards a social re-

structuring? The strategic chal -

| enge is how to devel op pro-

ductive prograns that allow

women to have access to finan-

cial resources, to renunerated

wages, but at the sanme time not

make the m stake of sinply

novi ng the problemfromre-

production to production. The

first strategic challenge to lit-

eracy prograns is how to conmbi ne wonenis
practical (reproductive) needs and their stra-
tegi c needs (changi ng the sexual division of
| abour, the conditions of wonen as work-
ers, their legal rights, and their rights as
VO CES RI SI NG JANUARY/ FEBRL’ ARY | 990



aut ononous citizens). A second strategic
"challenge is to design literacy prograns
t hat conbi ne political/psychol ogi cal know -
edgewi t hski | | sai nmedat r enuner ati vewor Kk,
and i nconme-generating projects that include
not only literacy skills but such skills as
col l ective organi zati on and gender con-
sciousness. A third strategic challenge is to
under stand and conbat the fal se di choto-
m es in discourses on social and gender
transformation - productivity versus eq-
uity, efficiency versus equity, wonenis
enpower nent versus the iidangerii brought
to their well-being by enpowerment. A
fourth strategic Challenge is to pay as much
attention to the process of wonenis literacy
as to the outcone. W need to be attentive
to how wonen learn and be willing to util-
ize all existing spaces for action.
THE CHALLENGE OF
| MPLEMENTI NG
AGENCY SELECTI ON

If we want to have lit-
eracy for wonen, who
gets to do it? System
atic studies of programinpl ementati on have
been very few Evaluations of UNESCO
experinmental progranms conducted by gOv-
ement agencies in 11 countries for 2-5
years in the late sixties provide overwhel m
ing evidence that sone of the benefits that
supposedl y accrue from government action
-coordi nation, a nore rational and sophis-
ticated teacher training, devel opnent of
materials, outreach to a | arge nunber of
popul ations in need, production of materi-
..1s sensitive to the
needs of various
groups and coor -
di nati on anong the
various | evels of
gover nment, be-
tween educati on
and agriculture,
agriculture and
heal th and so on-
do not nmaterialize.
If we want to serve
t he needs of
worren in literacy progranms, then it is sen-
sible that social sectors other than the state
shoul d be given a role in the provision of
education. Especially for wonen, non gOv-
ement al organi zati ons run by wonen rep-
resent a very powerful avenue for the incor-
poration of changes, and for creative, inno-
VO CES RI SI NG JANUARY/ FEBRUARY 1990
vative, holistic approaches to the education
of wonmen. Those who have given the great-
est degree of invention and conmit nent
have been NGOs, and they need to be given
much nore attention
THE CHALLENGE OF
RESEARCH
Many issues remain to
be investigated when we
are trying to understand
the condition ofwonen.
We need to have a nuch greater under-
standi ng of the household dynami cs that af-
fect the participation



of women and how

the negotiati on of de-

ci sion making within

the fam | yaffects how

worren enter literacy

progi ans or wish to

enter literacy pro-

granms. W still need

to have nuch nore

evi dence on what are

ef fective techniques

to deal with adult

worren, and on what

is an effective mx of

visual and text stim

uli in the production

of literacy prograns. Literacy programs go
beyond techni cal prograns, but we stil
need that information. W need nore infor-
mati on on the kinds of supportive settings
that enable women to enter and sustain par-
ticipation in a literacy program and on the
physi cal and

psychol ogi ca

constraints on

woreni s par -

ticipation at the

communi ty

| evel as well as

the househol d

| evel .

The re-

search chal e

lenge is also to

produce a
know edge whi ch breaks the subject/object
di chotony, so that in the process illiterate

worren are part of, and becone able to see
thensel ves as a part of, |arger processes
that organize literacy/illiteracy.
THE CHALLENGE OF
POLI CY
| MPLEMENTATI ON

Policy provides |evere
age for action to gain
worreni s legal rights in
practice, where international pressure nay
be brought to bear such as the Internationa
Convention on the Elimnation of Al Forms
of Discrimnation Agai nst Wonen, ratified
by 54 countries. Significantly, npost of the
countries that have not yet ratified the con-
vention include African and Arab countries
with high rates of fenmale illiteracy. Wile
laws and officia
conmi t ment exi st,
concrete program
m ng | ags. The chal -
| enge is to | obby gov-
ernnents to force
theirattention to pro-
granms, and to con-
vince internationa
aid agencies to use
groups outside the
state for the provi-
sion of literacy to
wonen.
W\l cone Internationa
Literacy Year 1990 as a
neasure to bring attention



and reflection to these
probl ems and chal | enges. A
decade will not be enough to
gain the financial and

or gani zati onal support
required to neet them States
will have to work with women
and NGOs, and nen will have
to be persuaded that we all
stand to gain as a
restructured social order
ener ges.
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DEEPENI NG THE

| SSUES AND

OBJECTI VES OF ILY

Much of the accepted wi sdom about |it-

eracy needs to be critically examined in
relation to advances and retreats in liter-
acy over the past decades. The period

prior to and during ILY could be seen as
atine for intense questioning and de-

bate. along with a solid programof re-
search and eval uation. The findings from
these activities would allow the interna-
tional literacy novenent to |aunch a

decade of work on literacy between 1990

and 2000 on a much surer footing.

Li teracy, Denocracy and

Enpower ment

Enpower ment through literacy is seen

as having to do not only wi th enmpowenncnt

in the larger society, but also in the power
rel ati ons of |eamer/teacher or facilitator in
the literacy classroom If literacy is under-
stood not only as reading and witing skills
but al so as having a ttvoi cef a space for
action in ones society, how do we under-
stand the forces that inpede literacy? In
what ways do new literacy skills actually
bring enpowernent within famlies, com

nmuni ties, workplaces and societies? Does
this work differently for wonen than for
men? What chance is there of using new
literacy skills in the current economc crisis
when there are no books and no literate

envi ronnent anyway?

I mages O Literacy and the

Literate

II'literacy often becones part of a broad
soci al pathology that inplicitly or explic-
by Judi th Marshal

itly blames illiteracy for the social prob-
| ens of unenpl oynment, poor health, |0w
productivity, weak fam |y managenent, and
school failure. There are war netaphors

(I'l cammpaigns to eradicate illiteracy," itthe
battl e of the book," "lpeneils as weapons?)
There are health netaphors (illiteracy as a

Il pl ague" or a Kcourgcf) What woul d

nore adequate inages of literacy and the
illiterate 1 ook like? Howwill this be differ-
ent in the North and the South? G ven the

stigma of illiteracy in the industrialized
countries, is there a danger that ILY public-
ity will result indriving illiterates under

ground? How can we build a communi ca-

tions strategy into the I TFL?

Li beratory Coal s

Li teracy prograns understood as a

process of liberation at tinmes have shown
nore concern with conseientization than

with actual reading and witing skills, while
inreality both nmust be acconplished sinul-
taneously. W need better articulation

bet ween governments, NGOs and popul ar

soci al nmovenents to get the right mx for
realizing both technical/pedagogi cal goals
and political/ideol ogi cal goals.

Teachers

Are trained teachers a huge potentia
resource for literacy-or a guarantee of fail-
ure? In some countries teachers are seen as
inextricably tied into authoritarian, tradi-



tional, vertical teaching processes, the an-
tithesis of the pedagogy of enpowernent
espoused by popul ar educat ors.

Sout h- Nort h Exchanges

There are very different uses for lite

acy skills in the literacy environnments (,

i ndustrialized and non-industn’ alized coun-
tries. W need to conbat the narginaliza-
tion of literacy workers in industrialized
countries, within the world literacy nove-
nent in general, and in the specific context
of ILY preparations. W need SoutheNorth
exchanges in order to feed the long and rich
experience and action on literacy in the
South into the North.

Worren, s Literacy

Worreni s experiences of illiteracy and

the doors opened to them by new literacy
skills are f undanentally different fromthose
VO CES RI SLVG JAXL' ARY/ FEBRL' ARY 1990



of men. New abilities to speak, read, wite
and count work for men in different ways
than they do for wonen. And the willing-
ness of illiterate women and nmen to nake a
time commtnent to literacy is determned
largely by their assessnment of what kinds of
doors will be opened to themby literacy.
We need to create opportunities for women
to speak about their experiences of literacy.
This includes paying attention both to the
assunpti ons about wonenis role in a soci-
ety that silences literate wonen and also to
the specific structural constraints of dones-
tic |l abour and childcare that inmpede woneni s
participation in literacy.
There are w despread practices of lit-
eracy throughout the world in very snall
groups, often of ten or twelve people at the
local level. Gven that NGOs tend to be
ery weakly linked, often this work in liter-
QCy finds NGOs reinventing the wheel. In
sone regions, such as Latin Anerica, there
has been a w despread NGO abandonnent
of literacy, with priorities now put on con-
scientization, cooperatives, wonmen, health,
etc. How do we understand this? And are
these other activities appropriate points of
entry for literacy at a | ater phase?
Research about actual literacy prac-
tices should be carried out and conmuni -
cated in such a way as to have i medi ate
useful ness for these involved in literacy at
the grassroots. There should be concrete
case studies of real successes and failures.
Approaches shoul d be based on action re-
search and partici patory eval uati on nod-
els. Full use should be rmade of already
exi sting research and eval uati on structures,
. 1cl udi ng existing | CAE networks, univer-
smes, nstitutes, and so on.
We need not question the ttwhyit of liter-
acy. What we need are much clearer
strategies for tthowb and ttwhent, and
hwith whomt, for literacy to be effective
within the | arger process of strategies
both for survival and econonic/political/
soci al change.
Judith is a nmenber of the Internationa
Task F orce on Literacy. This is an abridged
versi on of her report to the Whnen’ 5 Lead-
ershi p Devel opment Sem nar in Interna-
tional Adult Eduction, Quito, Equador,
Oct ober 1988.
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i i BERI NG THOUGHTS
Literacy Fer \WWat ?
Strategies Wth Wnmen in M nd
Excerpts froma report by Lalita
-Randas, Society for Aiternatives in
Educat aon, New Del hi, India from her
report 1 _the Intemationat Task Force
1111 Literacy,
April 1989
adlcal rhetoric 18 no Substitute for change
i 1:; in practice For 11111110113 of people, reality
19011111111113 tobe 21 life of toil Struggte, him
iii heaith and little hope Learning to
and wite 15a meani ngl ess skill under
, kcunmst ances where they can feed them

sel Ves 01lin by selling their 1211101111 and 11131
of their einldren and where struggles for



nore justice are met with viol ence from
"the sanme State that prom sed them so
much
Literacy needs to be redefined drasti -
catty Literaey cannmrenain at the, |eve
of learning the al phabet and signing. your
11211116. Today 11161113211115 of groups are
wor ki ng at the lowest |evels of the socia
Ordel with 01' witheut government sup
port, to ehable those people to obtain in
reality all the promises _of freedom and
justlCcC

I 0:. :00 4
The view of literacy as an hnportaht too
:of denocratic rights |iberatibn snuggies.
Qand equality for every citizen is not univ
versall shared Regardittg wpneti and
V St ateasa desirabl e goal How have wonenf
been involved In that decision? And how
can literacy help to realize that goal ?
0:. 9:4:
Can literaey provide jobs and enpl oy-
111111117 Can literacy enpower people to
is legitimately theirs without inviting
repression, violence and inpristnmment?
C1111 literacy counter patriarchy and truly
| ead to wonen s equality?
" 9111 cqntttunity workers are indtfferent
hel p t hem get decent space 01 a buiiding
01 books in the hands of each |earner, or
to deal with the drought or the revivai bf
' sad (woren burning thenmsel ves on their
11151111111151 funeral pyres), and whether it
wiilhelp themcope with violence in the
conmuni ty. Many have given up on adult
l[iterati)! and believe we should nobilize
efferts to ensure that children get a de-
cetitfeducation and becone litnte, as
the best methad for long-tem 21111111111121-
"1:11:0 4
it is not enough to 11111 speciai prograns
for wonen. Sone of the hope for wonents
litefa' cy rests on hard work Wth nmen re-
gardi ng wonens equality, W are fight-
ing an ideoi ogi eal and practical! battle
ever the views of women and their roles
I. in society. Unless traditionai val ues of
i andatiitudes towardswonenand womnents
- rolesin society are tackled directly and

hunestly, wormen wiil continue to be nere
ti objeetsli of development, or of iiteracy
prograns instead ofactive freemdw I |ing

partners and participants of their own.
e 4. 9. -

Worid organi zations routineiy and gran
(110: 1ler declare International Year after

I nternational Year. CGovernnments and UN
groups whip into 21011011 MIlions are
spent 011 the production of giossy bro-
chuns canpai gns, hand outs, sem nars

and consi utancies Activity peaks m d-

year, The nmedia keep the issue alive.
Barely does the curtain cone down 011

the Year for Wonen, then preparations

begi nfor the Year of the...Chiid, D s-

abl ed; Aged, Honel ess. But what of

busi ness as 11311111"? Who draws up the
bal ance sheet at the end of it 21117 Is itouiy
left to the busy accountants and auditors
of ceuntl ess organi zations the world over?
Lal z’ ta Randas
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BU LDl NG THE NETWORK

[ 1 Building The Network"” is a new section that will incor-
porate our letters and |inking sections. Instead of sinply
cxcerpting fromthe letters we receive between produc-
tion, we want to prod you to take on a nore active role.
Thi s can be your space to share your ideas, experiences,
and rellections on the challenges you face. You m ght

al so want to use the section to link up with simlar groups,
solicit support for or participation in a project, or an-
nounce work you are doing. W're well aware that nany

of you sinply don't have the tine to sit down and wite
full articles but our hope is that by providing a nore

i nformal space you'll feel it’'s nore possible to take up the
debat e.

We want to hear about the articles you like and don't
like as well as about pressing issues not addressed by
Voi ces Rising. Let others in the network know what

youl re thinking and doi ng. Voices RLting will be all the
richer for it.

Kl SI M SAVE SKUL BI LONG

OL MERI:

Urban Skills Program for Wnen, Coroka,

Papua New Gui nea

[ am an Australian Vol unteer Abroad (AVA)

enpl oyed by the Young Wintnls Chris-

tian Association (YWCA) in Goroka, East-

crn Hi ghlands Province. My job title is

uField Training Oliccrll and | came to

Papua New Guinea in July 1988 to work

with the YWCA to plan, develop and itn-

pl entnt a non-11onnal education program

for wonen in the Gorokzi YWCA's recently

constructed nul tipurpose buil ding.

Through a process of consultation with

| ocal wonen and with individuals, agen-

ci es and organi zati ons worki ng with wonen,

a programrel evant to the wonen’ s needs

has been gradually devel oped. The over-

whel mi ng request fromthe wonen thene

solves for activities at the Training Centre

was for "tok pisin" literacy. Wth this ob-

jective in sight, the urban skills program

has been devel oped to incorporate, initially,

30

literacy and | ater nuneracy and practica

skills such as how to open and operate a

bank account, |egal awareness and health

care.

During the early days | wote to agena

cies, organizations and individuals within

the country and internationally working on

Worren i n Devel opnent issues, initiating

val uabl e networking |inks and acquiring

the nost recent and rel evant information

and material available on work w th wonen

Lind literacy. Devel opment workers shoul dn t

have to reinvent the wheel every tine we go

into the field. Wtlt networking we |earn

fromeach other’s succcess and fail ures;

expecially working with wonen, so much

of our history gets Illost."

We started with two groups ol’ wonen

fromtwo different parts of Goroka: North

Cor oka and at nei ghbouring vill age, Masi-

| akaufa. W now have five groups. Each

group attends the Training Centre twice a

week. Interest expressed by |ocal womnen

has been very high, and the eagerness wth

whi ch these wonen arrive every day is very

rewardi ng and i nspiring.



Literacy is a real need in these wonenls
lives. Wincnls illiteracy rates in Papua
New Cui nea are between 75-80 percent, so

we have plenty of willing participants. Fif-
teen to fifty year olds are conmng with equa
keenncss and al nost all of them have never
been to school before. Mst of the wonen
say that they never thought theyld get the
opportunity to learn to read and wite after
havi ng m ssed out on attendi ng school as
chil dren.

The Training Centre has an experi-

cnccd Kisim Save teacher, Anna Maben

who has been active in wonmenls activities.
in Sinbu Province previously. W are
existing on very little noney at the no-
nent, and we have started the programwth
bare essentials only: mats, a bl ackboard,
but cher’ s paper and chal k. W received a
small grant fromthe Australian Hi gh

Conmi ssi on whi ch has hel ped us purchase
sone Kisim Save literacy kits from Chri s-

ti an Books Mel anesi a, other pidgin books
and teaching aids, and a little furniture. W
are optimstic about a submi ssion we have
made to the National Govemrmentls Liter-

acy Devel opnent Program and also to the
Australian YWCA for funding.

We have nany ideas for the Training

Centre. | ampresently conpiling a list of
resource people who are willing to come

and | ead sessions regularly in their particu-
lar fields, for instance, a woman solicitor,
heal th educator, a Christian Institute of
Counsel i ng volunteer. | am endeavouri ng

to build up local resources so that the pro-
gram can be naintained on its own.

| would like to organize a workshop to
train Kisim Save teachers. There has been a
ot of interest expressed by wonen | eaders
of particular church wonenls fellowship
groups locally to learn howto teach so that
they can introduce a Kisim Save program
into their own work. By providin g resources
and training, we can encourage the oppor-
tunity for Kisim Save to be extended to a

wi der network of woren.

Enabl i ng women to becone literate is

an essential tool in encouraging wonenls
devel opnent. Literacy rates are significant
when | ooking at infant nortality and gen-
eral health statistics, and it seemthe two are
VO CES RI SI NG JANUARY/ FEBRUARY 1990
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directly linked I have found from persona
experi ence of our Kisim Save Skul 1n Coroka
that woneni s self esteem and confidence

and general understandi ng of thensel ves

and the world around themis hugely in-
creased as they becone literate. |If wonen
see themsel ves as capable and intelligent
human bei ngs, as they are beginning to,
instead of tlm nmeri tasol, m santing mating?
they will demand and comand respect in
this society.

Pl ease feel free to contact ne for fur-

ther information about Kisim Save Sku
Bilong 01 Meri. O better still, drop in and
see us if youlre in the nei ghbourhood. Visi-
tors are always nost wel cone, and then the
worren t hensel ves can tell you about our
ttlik ik skulf,

&ebbi e Chapnman

ield Training Oficer

YWCA Cor oka

PO, Box 636,

Gor oka, EHP

PAPUA NEW GUI NEA

Ed Note: A nmore recent report from Debbie
outl i nes numerous plans for the Next Year
These incl ude:

1) In 1990, UN International Literacy

Year, the Yls Wnenls Training Centre

wi Il be encouraging, supporting and initiat-
ing literacy projects wherever possible

t hroughout Papua New CGui nea. Publicity,
information dissem nation and visits wll

be used to encourage projects as well as
direct sharing of ideas, resources and mate-
rials.

Q 2) A workshop is planned to train inter-
sted local wonen to initiate and run liter-
acy projects. Funding has been received
fromthe New Zeal and H gh Commi ssi oner

and document ation and packaging will be
able to be duplicated in other parts of the
country. The CGoroka Training Cente wll
beconme a resource centre as well as provide
directprogranm ng to the wonen of Goroka.

3) More production of material in Itok
pisinl with a viewto conmercial printing
and distribution. This will encourage in-

di genous literature, and could be a source
of raising funds for the Training Centre.

4) The establishment of a retail outlet

for books so that the profits of the bookshop
could go towards subsidizing the prograns

at the Training Centre.
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POPULAR EDUCATI ON

AMONG WOVEN NETWORK

Puno Peru

The articles in Voices Rising are excellent,
nostly because they address the issue of
literacy, which is essential to us in Peru. 1n
Puno, where we live, on the shore of Titi-
caca Lake, in a cold and dry climte, the
high rate of illiteracy is one of the indica-
tors of the isolation and discrimnation
suffered by wonen. Qur popul ation lives
nmostly (70% in rural

areas, and nore than

hal f are wormen. In the



rural area the illiter-

acy rate is 54.4% and

in the urban areas is

28. 8% anong wonen.

Literacy work and

training is difficult and

our organization to-

gether with other or-

gani zations in Puno

have created a district

network for popul ar educati on anbng

wonen.

Al'l the organizations within the space

of our network are advancing, contributing
experiences, possibilities and a conmpn
concern in making it possible for wonmen to
participate nmore in the public life of the
district and the region

We need your support with documen-

tation on literacy and perhaps with some
funds that would contribute to reduce the
high illiteracy rate. As well, we would |ike
to know of events related to this probl em
and training possibilities for literacy educa-
tors in the Latin American | anguage.

W will send you news of our experi-

ence in literacy and on popul ar educati on
W encl ose our Constitution. W want all
those related to | CAE to know about them
We are sending a copy of our declaration in
support of woren prisoners in South Af-
rica.

Soni a Molina, President

Ampar o Choquehuanca L., Secretary

ORMUP

Call e Deza 750. Aptdo. 477,

Puno, Peru

Qur Constitution

On May 17, 1989, in Chucuyto-Puno (Peru)
the Popul ar Educati on Network Anobng

Worren was created. Twenty-one del egates
attended the inaugural event representing
public, private, wonmenls and woneni s
peasant organi zations in Puno.

During the debate, in which

everyone participated, the nost

i mportant opinions were:

0 Thatworen are al ways na-

ni pul ated, that financial sup-

port is conditioned to el ectora

wor k; that wonen in rural ar-

eas al ways need nenls support

for many fornmal procedures

because they are afraid of ex-

pressing their needs before the
institutions. That there is dis-
crimnation in food support to

single and young nothers. That nmen in the
conmunities charge their part for the pro-
cedures, but they do not allow wonen to do
it by themselves, and that they drink too
much.

9 That nmany woren donlt read or wite

and that priority should be given to the
peasant sector because the peasant women
is over exploited and marginalized, w thout
access to education, and that no one shows
concern for their training or for allow ng
themto know their rights.

0 That to have access to assistance wonen
must know how to read and wite and the



not hers organi zati ons operate only when
there is food support.

9 That we nust defend our own ways, our
culture, our ways of nutrition, our folklore.
0 That wonmen in the cities are in extreme
poverty because prices have raised and there
i s not enough noney for rent, food, and
water and electricity services, and that we
have to go out and protest in an organi zed
way.

0 That we have to develop a solidarity
practice anong worren and that within the
network there are wonen that can help a | ot
in training.
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Orhat everything goes to the cities and

nothing for the rural side, that there is a
great deal of centralization and the red tape

is cunbersonme, and that in the city they

spend too nmuch noney, forgetting about

people in the country side. There is no work

" or wonen, they are ttturginzili/etl zind httve
noopportunities for training. The rural W)IIILIII
is margi nali zed because she does not speak
Spani sh and always is til'rziid of talking to
city people.

6 That it is necessary for wonen to partici-
pate nore fully in the production process

and in all levels of public life, zintl that
woren must be wel | informed.

u That many tinmes wonen’s participation

i s dependent on the leaders allowing it, who

first ensure that it will be convenient for
them that women know things; it there is no
problemin this they will ilil ONwomenN

participation. The topic ol’ political nete
ni pul ztti on was wi dely di scussed.

There was a di scussi on about the need

for popul ar education as a positive alterna-
tive for wonen.

Net wor k’ s Obj ecti ves

0 To pronmpote socutl change. through the
practice olipopul ar educati on anbng woren.
0 To practice solidarity, coordination and
experiences and resources sharing within
the network and wi th other groups.

0 To contribute to wonmen’s organi zati on
enmpower nent and participation in the proc-
ess ol" translormng society.

Fi el ds of work

Communi cati on

Literacy

Health Care and Nutrition

Research and Resources

Producti on

Legal Trai ning

Organi zati on

Popul ar Cul ture

000O0OO0O0OO0O0

Met hodol ogy:
Popul ar education will be based in popul ar
know edge and will be in constant evol u-

tion according to daily life and the nationa
situation. Popul ar education is a neans to
achi eve a gl obal transformation of society,
where the different fornms of exploitation
and oppression will be elimnated. Popul ar
education allows fora coordination ol popul ur
sectors.
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Nort h of

Mal awi

| amwiting on behalf of the Centre for
Research and Documentation, 21 commu-

nity resource organi sati on based in West
Beltzist in the North of Ireland. This organ-
isation was set up |ast year when a group of
Irish people who had been working in third
worl d countries and comrunity workers

cane together to discuss the |inks between
the countries we had worked in and the
current situation in Ireland and al so to use
the experience 21nd insights we had gai ned
in these countries upon our return to lre-

| zi nd.



We are involved in nmany issues here

t hroughout the country rangi ng from un-

enpl oynment, emigration, repression

[l wonen’s issues" etc. W resource com
nunity groups here and organi se exchanges
bet ween groups north and south. W al so
work a lot with wonenls groups. | was
wondering if you could put us on your
mailing Iist and maybe send us a list of

di fferent international wonmenls groups,
particularly in Central America. | was work-
ing there three years before coni ng hone

to lrelantl.

Anyway | | ook forward to hearing

fromyou and ilithere is anything we can do
fromthis end please do | et me know. W
keep a wi de range of infornation (newspa-
per cuttings, articles etc.) on a variety of
topics (political issues in the North and
South of Ireland, discrimnation, unem

pl oyment, emigration, third world, etc.) A
| arge part of our work is organising pro-
grammes for international visitors from
countries like Central America, South Africa,
Vietnam Philippines to neet with |oca
conmuni ty groups here in the Nonh of
Ireland and | o share perspectives.

M sc 10 neas

CailrirmuRuaric

Co-ordinalor. ("enlre for Research and
1,)mxuncntal i on

898 d en Road

Bel fast, AnlrimB 1i/l

NORTH OF | RELAND

.2 Bxlfsu

y'rl r

1! Ex )0

raz

We are a group of Brazilian Black Wrmen
working with | ow i ncone Bl ack Wonen in
our region and we are organi zing the | st
CONGRESS OF BLACK WOMVEN FROM

BAI XADA SANTI STA, days 11 to 14 of

May, in Santos City, Sao Paulo State.

We are interested in being in touch with
| CAE (Wnen’s Program because in Br

zil the illiteracy of the Black Wnen is vet?
hi gh: about 1/2 of all the Black Wnmen here
are illiterate. W want to change this see-

nary and this Congress is a space for reflec-
tion and debate about this and other prob-

| ens which confine Black Wnen to the

| owest rank anong the Brazilian workers.

To give us solidarity and the experience

of other countries would be a great advance-
ment for our local strategies of enpower-
ment .

Al zira Rufino

Encontro de Mil heres Negros da Bai xada

Santi sta

c/ o CEFAS

rua Vasco de Gana. 87

Sant os. Sao Paul o

BRAZI L
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oryeval uauon wor kwi zh anum
, 111033315. My specifie focus 13
11311131933011
tribe ways that both fiel dwork.
, 311110111315 301113 1011311113 their
31111311113111. is in a training 3111113
:tiaining may be either form
ed: am ng sessions) or informa
"o 52115) (1331 with daily probv
v3 found’ that both structured

111170111131 trai ning sessions can play a
"33!) die in facilitating broader com
11311333 of the devel opnent context.
131131111 have not found many A'train-
" 13111115" that 1133! with the specific
,. ns facing 111132 wonmen or how 13
"1 1'3 with 11311131731131 gender rel ations
3311111131 andcapitalist Context | am
31" 311111 finding 0111111013 3110111111053

- megm whi ch have wor ked

.33 Rising readers \Wat training
315- or" workshops have you devel -
' 111331 with these issues?
_ | ormstanceeoyou use simlar train-
. ,ategles when. you 31-13 working with
"3:,- 1.1131113011113123 groups? How
33311313111111 encour age women s
" ,, the fieldworkers are
d 813: npjority of 111131 groups
of 111311131116nme 31111 stnenred
"of ten-works 6351 over 3 few days
1171 an environnent away from
om 113w do you deal with resistant
" ewonmeowon’ t| eave hone
husband’ s’ 13311111351011. 111
sh" A ne educators continue
Wth th033 Wnen who are
hsf omazti ve approach?
VO CES RI SI NG JANUARY/ FEBRUARY 1990
131111. ? What practical strata.
devised to nove froma
w 110331011 both respeet
" I NG STRATEG ES

. UND GENDER AND
worren and 011311311 ge the 113111 tional sexua
di visi on of iabour with wonen whose
primary interest is sewing? 15 such a
chal | enge al ways desirabl e? How do you
deal withithe conflict between short and
long-terni interests? Say, if rural womnen
are totziiiy dependent on renmittances from
coni fege an articuiation of their anger
wi th nen’ and/ or husbands?
1 11101111111113 to hear from any ot her
readers who are gnmpphng with sone of
these issues or have prepared training
materials that are both practically fea-
31313 as Well as 1101111311151 chal |l engi ng
| mespecially interested 1n naterials that
conbi ne both technical and organi za-
tional "know edge on an integrated way;
M chel | e Freedman
AGENDA: A Jaunmal About Wmen and
Gender "
PO, Box 37332
Overport 4067
SOQUTH AFRI CA
We'd 3150 be interested in your reflec.
tions on Mchelle s 11113511101151 Let’s
start a discussion around these issues
in the pages of Voices Rising Send 115



copies 01' relevant rescmrces, letters 11nd
articl es;

(Adm

saw Voi ces Rising on ny table when |

cane back to India after spending about 45
days in Italy with 120 friends from 90
countries. The bulletin not only gave us
novel ideas & experiences but it is a strength
and solidarity to us in our struggle with
traditional Fishing Wnen for |iberation

I met many wonen of USA, Europe

and Australia having concern for the situ-
ation for wonen in India. They encouraged
me in my mssion. My friends at hone al so
share their frustrating experiences while
working with the fishing women in India.
Sonme tines | amin confusion. Wat to do
and what not to do.

Worren in I ndian counuyside live in
deprivation. W intend to organise them

i nto cohesive groups. W help themto
undertand and articulate their situations.
We facilitate themto recognise the forces
that oppress them W notivate themto be
or gani sed

VWhen we work with education, health,

and ot her awareness progranms, people in
countrysi de ask for food, shelter and cl ot hes.
Unfortunately, we don't have resources to
neet all these. The material needs of such
peopl e could not be net permanently, un-

| ess our resources in India are genuinely
di stributed. People need to understand, realise
this and to challenge the distributory chan-
nel

But unforuntately the degree of depri-
vation is so acute that they don't have
pati ence and power to wait for a new wave
to cone. They intend to have an i medi ate
result. As a result the novenent gets |ost
m dway before it reaches the desired goal
However we | earn fromour frustration

Qur experience is nmore broad readi ng your
report on building | eadership. Hope this
newsl etter would be a media for us to reach
with the friends, those who are also in the
process of struggle for LIBERATI NG

WOVEN.

Wth Solidarity,

Laxne’ dhar Swai n,

CARD - Centre for Action Research and
Docunent ati on

U353, Dunudurma Housi ng Board

P.0. Aiginia

Bhubaneswar, Oissa, 751002

| NDI A
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3AM

GOSTARK

WC arc trying to tlt vclop :tn C(LIITTIKITTEITT ul
programfd 11 Cd to wonen’s txxucx, WC
utili/c a popular cducztlion methodol ogy on
topi cs such as: domestic work; working

woncn. wontcn in the ncdiu. ithorlion

hutlcml wontcn. wotticn’s scxuztltly. WC
would Itkc lo rcccive morniztlion :thou
stntlztr prograns in ol hcr countries.

WC are also providing ilircct xcrviccs

o hallcrctl wonicn and doi ng comunity

cducul ion on viol cncc agai nst wonecn. if

you hztvc a hrochttrc zttldrcssing this prolm
lcm we would likec to rccctve |1,

| hztvc given Il'uit-mRonmy o a wonman
inasmll C(rmIIIIIIIIly, who shurcd it with
ot hcr worren. '|’hcy thought it was vcry

valtuthlc tutti lhecy likctl lhc urticles (lcztling
wi th ot hcr wontnk cxpcricnccs. W hztvce

to utkc into account the. Icvcl of form
cduczui on of many wonen in thc rural ttrcus
ol’ (losut Rica. and the circunmstances that
prevent themtaking lull advantage ol’ ar-
ticles that arc u litllc hit too udvunccd |’ or
them

| hopc we keep in touch

Norma Jean Profit! M,

MJSAI ) E

Mill"rmUnidmc’n Salad y Dvnrrulln

Worman United for 1InmI/i and |) (" V(' /() p-

m

Almrmdn / 7, San RunuSn. Alcliu'la

()OS I"TARCA

Pl ease note that MJUSAIWis | ooking to

receive materials and infornmati on about
programs rel ated to viol ence agai nst

wonen. VR
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"I"ht- thentc ol your Quito St’minur and thce
mum [ ocus ol |zttext ixsut’ ol VR "Building

i Aiidchlllp, Building the Muwvcntnl" rc-

[1l1ly iiccilx sonic lurlhcr dist’uxsions in thc

wholc 1T fLI:EIT(O)IILIT urctlu. Fromny sidc, |
also think the [1"il(Il1IT()Ilill concept ol "licztd-
crxlnp” and "(lliurisnetlit’ Lcatlcr" ix only
t-nough to maintain Il1k’ xlutuyquo. W need

to proinolc :tltcrnzitivc concepts ol |ouder-
xhip in ordt’r to tit’ hicvc progressive trans-
[orntztlion ol world comunities und socie-
Itcs. '"I"hzinks lor your initiating the way out.
"I"hc intcrvu-w wuth Kitlhy ilontl-Stcw

1"l ix quite worth publishing. W could

know u grcttl dual zthoul Zinihahw an Sil u-
utton midihc SIII1IilllAl therc. Also, the way
ol’ producing it popular text is interesting
and iiicttninglul.

1" hix tnno, hndcs sharing the naga-

zine to nmid anong friends hero, | nade

soni ¢ xerox copies ol’ the Spam Report
scaldalllilll sent thent toinuny |iricndsworking
in (lil’l"crcnt parts of Nepal. | have al so

cncourugai themto wite to you, cspccizilly
[ il1Skd Il wonen (Icvclopncnl workers here

to go through it.

Fromny side, i will be sending you ny
conments, sharing your nagazi ne anong

nttiny I'ricntls hcrc, encouraging others to
contact you, and | would also translate



sonic rclcvant articles into Nepali and give
themto publish in netgzuincs hcrc.

Bi nu/ Phunyu/

(" ARI'i - NEPAL

1).(). Box /()()!I

K al hmundu

NEPAL

RXXXV

Cuba

We think is of great value to share cxpcr
cnccs anong those of us working in popu
education. For us it is very inportant to be
i ncl uded in your popul ar educators and
activists network. because our Regi ona
Centre in Havana, Cuba has been opening
spaces in wonmen’'s training in Latin Aner-

i cu.

Presently. taking into account the so-

cial and political changes occurring in our
regi on and wontnls inportant role both in
popul ar struggl es and organi zati ons, we
have comm tted ourselves to work in three
mai n areas: Training (through threc-nonth
courses in Havana, field courses for organi-
zations who require them and wor kshops

on specific topics such as, wonen, health
care, methodol ogy for woncnls skill dc-

vcl opntcnt and ot hers); Docunentation

(devel opnent of a docunentation centr

and making links with othcrsinmilarccntrcs).
Research on different wonen’s issues.

We have done ei ghteen courses with

the participation of nore than 500 wonen
fromLatin American and Caribbean Or-

gani ntjons. These wonen are grouped in a
network which will allow us to follow up
the training process. W are sure that the

i nks established with you will be of nutua
support.

("antrepcidn Dunois

Di rector

F cdernridn Denocrdtica |nternaci onal de
Mwv crax. Cenlro Regi ona

Regi onal Centre. Wnmen's Internationa
Denocratic F ederution

Calle 20 N9 117. entre la y 34, Mranar
C iudad de La Il abana, CUBA
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Ara ani mal

The Foundation for Study and Research

about Wonen (FEIM is forned by a group

of professional wonmen in different special-
ties. Since 1984 we have been working in
worreni s training and nobilization in popu-
lar sectors in Argentina. W began in 1984
with the Program Wnen and Devel op-

ent in the Mnistry of Health and Welfare.
fter the government changed in J uly 1989,
we ceased working at the Mnistry and
concentrated our energies in FEIM and

wi th ot her NGOCs.

Qur maj or experience has been train-

ing wonen as health care facilitators. Be-
tween 1985-86 we trained 500 wonmen in
Buenos Aires and the provinces of R o

Negro and Neuquen. These were 20-26

year old wonen who were trained in pro-
grams using a participatory nethodol ogy.
Since 1988 we have been training ol der
worren (seniors) in Retiree Centres. Wive
had six senminars with 330 participants.
These worman have nore concern and pos-
sibilities of working in the field than younger
worren. After the training we do a follow
up, focusing on their organization in groups.
venty per cent of the wonen trained are
working in the field.

Anot her aspect of our work is the pro-

noti on of wonenis rights and training on
this subject. Between 1985-89 we organ-

i zed 2-day workshops in different parts of
the country focusing on wonenis rights (as
wor kers, in social security, health, fanmly,
education and politics) and how to apply
themin the daily life

M abel Bianca, President

F EIM

Foundation for Wnmen's Studies and Re-

sear ch

F undacicin para Estudio 2 Investigacio n de
la Mijer.

Vte. Lopez 2602, p. 13 -

(1425) - Buenos Aires, ARGENTI NA

Phone 802- 3635
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Zi mhbabwe

| enjoyed reading the Ri sing Voices.
contents are nothing but truth. The Sistrlen
case, is what | mentioned on the 26th Au-
gust at the Zi nbabwe Woneni s Bureau
Conference. International donor agencies
policies are very suppressive, as a result so
much noney has been spent on prograns

whi ch donlt neet our requirenments and
needs. This is an issue which the Wnenis
Program can really voice out on our behalf.
We in Africa need adult literacy and train-
ing in technical skills as mentioned in the
guestionnaire. Literacy and production should
go hand in hand. W would like to be

i nvol ved in The Wnenls Program as much

as possi bl e.

W will be setting up our offices on the

| st October 1989. A program has al ready
been drawn up and we will be working in
partnership with Foundation for |ntena-
tional Training in Canada. For your infor-



mation it is the only organi sati on which has
had an ear to listen to what we want. W are
very excited as our approach will be a
departure from what has been going on

Maybe sone of the International donor
agencies will believe that we nean what we
have been tal ki ng about that what they want
is not what we want.

Vell, | think | have said quite a nouthful.
Esi net Maponder a,

Zi nhabwe Woren F inance Trust

PO Box 8023
Causeway, Harare
ZI NBABVE

Fem

Qur best regards fromall of us working
with women in the Amauta Associ ation.

The Amauta Association is a non-profit
organi zati on. W have been supporting
popul ar organi zations in our district, mainly
those in the mning industry, nmostly trade
uni ons and the M ners Housew ves Com
nmttees (Conmte de Amas de Casa M n-

eras), which represent the mners wife or
daught ers, whose experience in | abour
struggles is widely known. Qur objective is
that these organizations work not only on

| abour issues but that they begin to address
those issues related to wonenls problens
and wonenl s education. Thus we are worKk-
ing in training and advi sing these organiza-
tions to allow themto broaden their space
of action. Qur main work is to train facilita-
tors in health care and law. W will be
sendi ng you an article on our experience.
Rubi Paredes D

AVAUTA

C .C I ndependenci a

Esq. Av. 1ndependencia - C alle Paucarpata
Bl ock D OF. 433

Ar equi pa, PERU

1401 171

133;? Arum, "1

That lat rid

Thank you for your letter and a copy of

Voi ces Rising. W are glad about the work
the | CAE (Wnenls Progran) is doing.

We found the Voices Rising bulletin to have
val uabl e experience taken fromall coners
of the world.

Qur organi zation just have 10 years old

on 16 May 1989. At present we have 1600
active nenbers froma total conpany head
count of 2000, about 90 percent of mem
bers are fenmale. Therefore Adult Education
Programe nust be necessary for our

menbers.

W woul d also like to share inforna-

tion and gain experience from other wonenls
groups around the world. ||l Wlconme to
Thai l and2 for the Wrld Assenbly of Adult
Educators in January, 1990.

In Solidarity,

Prapapan J umakr os

Si gnetics Workers Union

303 C hangwat ana Road

Bangkhen, Bangkok 10210

THAI LAND
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Phi | i ppi nes

Thank you very much for sending us a
conplinmcntttry copy of tho Wonths Kit

(sec Resources Section) LIIItl Networking
Bulletin of thc Wontnls Program (I’ omat
Ritintz).

Your WWHICI YN Kit is very intcrcsttng

untl sinplc, so it is wy ttppropritttc roller-

cncc cspccittlly lior peasants lcvel. It will he
[1Cp totts in our curriculumtlcvclopntt’nt
['ior wontnis group hcrc in Btcol. Ilcrc in

Bicol, we are also working with Antihan, u
pcasant wontn’ sorguni zati on working Wl
Gabriela National; though this organiza-

tionis still inthc fomzttivec stttgtt. In u
country like the Philippines wht'n utilitari-
lution intcnsil’icst it is strongly lclt intltc

countgsidc. And it is tho pottsttnt NCL'|IOT
who is greatly allotted, ospccittlly thcir
organi /ation. WC wel come why much wc

coul d sustained our |inkage and infornmtv
tton sharing. Since you are working with
woren sector, your cxpcricnccx matcrizils,

shztrcd information will update and hel p us
much in our deeper understanding with thc
worren i ssue and thts will help us in our

training workshop with the wonen scctor.
%
Lorna & Santiago

Phi | i ppi ne Educational 1’ hmcr Anonid-
['ion

PO. Box 163

chaxpi City

PHI LI PPI NES

ul wasn’t talking . . . | was networking."

vi dual practitioners using popul ar education. Now we want

to take the next step and begin to inplenent it. Qur plan is
to organi ze- thc database by geographical region and by areas
A Networ k Dat abase
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Many thanks to all the women who answered the ttActivating
the Network" questionnaire, sent out with the last issue. The
response was far greater than we expected! W appreciate
everyone who took the time to |l et us know their thoughts, both
supportive and critical. We will be using this information to
strengthen Voices Rising and also to begin newinitiatives to
support wonmen educators in their work.

For those of you who dtdnlt fill in and send back the
guestionnaire, itts not too late. W want to hcztr from every-
body. Don’'t let the limtations of the questionnaire stop you.
Any conments. questions or criticisnms will be. useful.
Everyone who wrote back was excited about the

potential international database of wonmen's groups and indi-
of intereSt (popular health, literacy, workers education

i ndi genous, etc). W are still working out details, so it is an
i deal stage for you to have inpuL Woutd you fmd Such a

dat abase useful? If so, do you have suggestions? Wuld you
like to be included in the databasa? How can we col | aborate
with al ready existing regional and international services?

W will be linking the Il practitioners databasel

wi th the bibliographical data base being devel oped by the
Gender and Popul ar Education international conparative
research project (see insert).

For information about the database wite to Shannonbrooke

Mur phy at the Wonenl s ngram Toronto offtce.
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Wmen and

Literacy

Canadi an Wrman St udi es/ Les

cahiers de la femre, Fall/Wnter

1988 (Vol une 9, Nunbers 3&4).

Revi ew by Kate Nonesuch and Evel yn
Battell, literacy instructors, Ml aspina
Col | ege, Duncan, 8.0.

We |ike this issue on Wonen and Literacy.
It contains some 40 articles on the

subj ect, plus reviews of filnms and books,
and a short section of fiction and poetry.
W like it for many reasons. First, sinply
because it is a joy to see a discussion of
l[iteracy by so many femnists, a series of
articles that takes up the differences in
nmen’ s and wonen’s experiences of

%racy and illiteracy. It is also good to see
i nki ng that anal yzes the social and
political causes of women’s oppression
and its relationship to wonmenls literacy.
Al t hough many of the articles are
theoretical, all are firnmy rooted in the ex-
peri ence of wonmen in Canada. Many

wormenl s stories are told in their own

wor ds: women whose nen interlere with
their going to school; women who are

i sol ated from ot her women because of
poverty, mgration, religion, or socializa-
tion; wonen who go back to schoo

agai nst overwhel mi ng odds; wonmen who

find in aliteracy class the know edge and
the power to regain some control of their
jobs, their famlies and their lives; and the
particul ar voices of native wonen, irnm -
grant wonen, Mennonite wonen and

woren of every ool our

We |ike it because it gives an idea of
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the range of literacy prograns that oper-
ate in Canada, with an enphasis on pro-
grans that incorporate literacy |earning
with politicization and novenents for
soci al change.

We |ike it because it takes up the
concerns of Canadian literacy activists.
These concerns are recurring thenes in
many of the articles, yet each author ap-
proaches themfroma slightly different
poi nt of view. Here we can only give a
brief outline of sone of the questions

rai sed:

What is the matter with the Southam
Report on Illiteracy? How does it divide
us fromeach other? \What are the biases
in the report?

Wiy is literacy such a hot issue

these days in governnment and busi ness
circles? How can we anal yze the effects
these two big players will have on literacy
programm ng?

VWhat is the matter with literacy

prograns that "blane the victinP! Wy

do sonme of our prograns otter an individ
ual solution to a problemthat has causes
in our society and our political systens?
Wy do we shy away fromliteracy work

that politicizes? What can we transfer
fromliteracy canpaigns in revol utionary
settings to the Canadi an context?



How do we structure prograns that

answer wonen’s needs in ternms of

content, scheduling, transportation and
daycare? How do we find or create ma-
terials that honour their experience?

What is neant by H earner-centred"

pr ogramm ng? How can a program be

| earner-centred if |l earners have little con-
trol over the progranf

Questions of |anguage, power and

cl ass cone up again and again. Most |it-
eracy learners are working class and

nost instructors, tutors and programmers
are mddl e class. However, nost jobs

avail abl e to wonen require a higher

degree of literacy than those available to
nmen; and nost instructors and many
progranmers are wonen working in an

area that requires a good education and
doesn’t pay very well, relatively speaking
These are sonme of the questions

raised in,these lively articles. The
answers are not always clear, but the

di scussions are tasoi nating.

One of the triunphs of Wnen and

Literacy is the interplay of ideas and ina
formati on anong the articles by different
witers. Read themin any order; cone

back to themand you will find your
readi ng of a second article has taught

you a new way of |ooking at the first.
Anot her highlight is the excerpts 01 texts
and illustrations frombooks witten by
worren in literacy cl asses.

It you are a femnist; it you are a
literacy worker; if you are interested in the
area where these two vi ewpoi nts mesh,

read this book.

Avai l abl e from

Canadi an Wonan St udi es,

212 Founders Col | ege

York University

4700 Kee/e Street

Downsv/ew, Ontario

MBJ 1P3

publ i shed by the Participatory Re-

search Group and the | CAE Wnen's

Pr ogr am

Worren Learners in English as a Second
Language and literacy classes need their
lives outside the classroomto be acknow -
edged and di scussed. The material in this
kit describes many everyday issues in
worren’ s |ives and provides rel evant and
stimulating material so that women can

i mprove their English skills while consider-
ing their real problens.

The Wonen’s Kit is a series of eight

bookl ets plus an introduction. Each
bookl et is made up of excerpts from
materials witten by wonen about their
lives in Latin America, Africa, and Engl and.
Qur aimis to encourage wonen to

engage in discussion and critical thinking
about their |ives-as honenakers, paid

wor kers; and not hers.

Bookl et titles are: Winen’ s Days;
Chi l dcare: Heal th: Housewor k; Fi ndi ng

Pai d Work: Working Conditions; Violence

in the Hone; and Wonmen Wor ki ng

Toget her.



Cost: $40.00 Institutions; $25. 00 /nd/’vidu-
als; Free to Third Wr/d wonen’s and

popul ar education groups.

Avail able from the Wonen's Program

394 Euclid Ave, Suite 308

Toronto, Ontario

CANADA MEG 289
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SI BAMBENE: The Voi ces of

Wrren at Mooza

Hanllo Gl osel, text

El l en Mangel e, tleld assistance

Rosal yn W1 son, photographs, design

and | ayout

Raven Press, PO. Box 31134,

Braant ont el n, Johannesburg, 2017,

Sout h Afri ca.

"Si banbene | S about experiences, and

about pool ed resources and learning. It IS
a literacy which wonren at Mooza have
created that |S of thensel ves.

S/ banbene is a book produced Wth a

group of wormen who have had no fornal
schooling They live In a rural conmunity
known as Mooza where they have

recently started to attend literacy classes
| hrough the text we | earn about the
realrtres. the uncertainties. and the hope;
of three generations of wonen.

The fact that It IS those who are

literate who exercrse control over texts
serves to perpetuate the mystique of
literacy This book IS an explioit attenpt to
chal | enge that nystique.”

Canadi an Literacy Materials for Wnen

The Canadi an Congress for Learning
Opportunities for Wmen (CCLOWN is
currently working on a proiect to devel op
an annotated directory of Canadi an

literacy materials for wonmen The goal is

to Identify and collect high quality Canae
dldn literacy materials that respond to and
reflect the varied aspirations. Interests and
| ear ni ng needs of Canadran womnen

literacy students.

VWen we first began this preject, we

were uncertain what we would find. W

were aware, froman earlier CCLOWV

study. that there were very | ew Canadi an
literacy materials for wonmen, but we al so
knew t hat some exciting new publishing
efforts had been initiated. including sone
student witing and publishing W wanted

to explore these and other potentia

sources of relevant materials. As a first
step, we sent out a questionnaire to
worren’ s groups, literacy groups and

others involved in wonmen’s literacy
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education throughout Canada, The re-

sponse has been overwheni ngly posmve.

Wth nost respondents indicating support
tor the protect Although many do not have
materials to recormend. nost indicate

that they urgently need wonen’s literacy
materials for their prograns.

A vol unteer working group of womnen

literacy practitioners and wonmen experi -
enced wth literacy materials IS givrng | ead-
ership to the prQlect. This group has set up
criteria to determ ne which materials WII be
included in the directory, devel oped
gurdlines for selecting and assessrng adul t
literacy materials for wonmen in Canada,
desrgned a book revtew format and set up

a book review process that encourages the
partici pation of wonen practitioners and

| earners. Book revrews are being witten



locally In at least three difterent regions of
the country-eby ndi vrdual s. by student/tutor
pairs and by small groups, Wenever
pCSSl bl e, literacy practitioners and literacy
RING DING I N A Tl GAT

CORNER: Fundi ng and

Organi zati onal Denocracy in

Sistren 1977-1988

by Honor Ford-Smith

The Jamai can wonen’ s popul ar theatre

group SI STREN has been internationally
acclaimed both for its performances and

as a successful exanple of grassroots
worren’ s organi zati on. But SI STREN (and
fem ni st organi zati ons el sewhere) have

not managed to contribute significantly to
the transfornmati on of gender relations in
socrety.

In Ring Ding in a Tight Corner, Honor
FordeSmith, forner artisitc director of

SI STREN, sets out to analyze the
l[imtations of SISTREN S social inmpact. In
her account of the group’s historical and
organi zati onal devel opnent, she explore

the way international agencies’ funding
pol i ci es exacerbated the internal contra-
dictions of the collective structure; the
conpl ex ways the social relations of class,
race and political allegiance affected
denocrati c organi zati on and nanage-

ment; and the external and interna
conditions which limted the groups ability
to respond to the needs of its nmenbers

and constituency of Jamai can wonen.

Avail able from The Wnen's Program

394 Euclid Ave, Suite 308, Toronto.

Ontari o, CANADA MsG 289

tutors are provrding an opportunity for
woren |iteracy students to be involved i |,
this book revrew process. The resulting
directory WIl be a collection of reviews
reflective of the various experiences and
opi nions of wonmen in different parts of

the country We | ook forward to receiving
these reviews and to conpiling the direc-
tory early in 1990.

A copy of the directory will be

distributed free of charge to all those who
sent in information to the project and on a
cost-recovery basis to others. For infor-
mati on or a copy of the directory. contact:
The Literacy Materials for Wnen Project
ccLow

4 7 Main Street

Toronto, Ontario

Canada. MAE 3V6

Tel ephone (416) 699- 1909
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Fundi ng Devel opnent: A

Case Study Fromthe Adult

Literacy Organi zati on of

Zi mhabwe

by Shirley Ross

| nt er medi a/ NCCC, New York, N.Y.,

1987, 65pp.

This insightful and practical case study
exam nes the fundi ng experiences of the
Adult Literacy Organization of Zi nbabwe
(ALQZ) from 1978 to 1985. It was written,
to respond to the dearth of materia
avai |l abl e on fundraising, fromthe per-
spective of Third World groups. The study
i ncl udes an overvi ew of the organizationa
and financial histories of ALOZ, reflections
fromthe experiences 01 an ALOZ Pro-

ram Officer as well as general descrip-
6ns and exanpl es of fundi ng devel op-

ment techni ques, placed in the context of
overal | project devel opment, from needs
assessment to i nplenentation and

eval uati on.

Avail able from Internedia, 475 Riverside
Drive, New York, N Y., 10115, USA

Buang Basadi, Khul uman

Makhosi kazi, Wnen Speak

Conf erence on Wnen and

Witing

Congress of South African Witers
Transvaal Region, 1988, 62pp

Thi s conference organi zed by the
Transvaal region of the Congress of South
African Witers in Novenber 1988 offered
Qen witers and cultural workers a

umto reflect on their role in the context
of the national struggle for |iberation
Speci al enphasi s was pl aced on exam n-
ing the position and experiences of

women as witers in South Africa, and the
portrayal of wonen in South African
literature. The publication inciudes papers
and poens presented at the conference
along with excerpts of the discussions. it
provides stimulating and informative
insights into wonmen’s participation in
l[iterature and in the cultural and politica
life of South Africa generally.

Avail able from English Literacy Project,
314 Dunwel / House, 35 Jorissen Street,
Braanfontein 2017, Johannesburg, South
Africa
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on Wonren and Non- For ma

Adul t Education, Vol.11, No.4,

1 988

International Council for Adult Educa-
tion, 96pp.

The articles contained in this special issue
focus on problenms, trends and i ssues

rel ated to non-fornmal education and
training progranms for wonen in severa
countries and regions including Pakistan,
Uganda, Canada, West Africa and

Europe. The introductory article by Nelly
P4 Stromqui st provides an overview of the
devel opnent of non-formal education for
worren, and the sometines negative

i mpact prograns have had on wonen.
Stronqui st expl ores the question of what



ki nds of non-fornal education are needed
by wonen, narely, those which enpower
worren to understand their situation and
undertake efforts to inmprove it.

Cost: Single copies: US$6, Subscriptions:
$21 yearly for Africa, Asia, Latin America
$25 yearly el sewhere.

Avail able from |CAE, 720 Bathurst Street,
Suite 500, Toronto, Ontario, Canada

Vb8 2R4,

Econonic Literacy

Excerpted From Newsl etter 42, "Mk-

i ng Connections: Econom cs and

Worrent s Lives," June 1989 O The

Tri bune: A Winen and Devel opnent
Quarterly.

Qur lives are affected by the debt crisis,
inflation, devaluations, and all of the eco-
nonmi c crises that we hear about. But

these issues are not the problem They

i are synptonms or results of a |arger
econom ¢ system

If we are going to work to nake eco-

nom c systens nore responsive to

peopl e’ s needs, maybe we need to

become Hecononicaily literate?

Econom c Literacy is..

" Under st andi ng how t he econony wor ks

and its relationship to our daily lives.

" Understanding that the econony is not a
neutral thing, nor is it beyond our control
" Understandi ng the connection between
econom ¢ power and political power.

' Under st andi ng how changes in the
econony have di fferent inmpacts on

women and men. The debt crisis,

inflation, devaluations and all econonic
policies need to be explored froma
woren’ s perspective.

" Under st andi ng how worren’s work in the
famly and in the household is an integra
part of the econony and nust be given
econoni ¢ val ue.

t Taking into consuderation the sexua

di vision of |abour in the famly, the house-
hol d and the workforce.

You do not need to be an econom st

to educate yoursel f about econom cs and
then organi ze training and educationa
sessions, public neetings and other initia-
tives to spread understandi ng of economc
i ssues to thousands of wonmen. In

Maki ng Connecti ons: Econom cs and

Wments Lives," specific training activities
that you might want to use are suggested
for building economic literacy.

For this issue and a listing of materials
wite to:

I nternational Wnen's Tribune Centre,

777 United Nations Plaza, New York, NY
10017, USA.

Most | WIC publications are free to people
fromthe Third World.
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V4 Resour ces

TRAI NI NG FOR EMPOAERVENT

This kit is very powerful for us. The
sharing of both nethodol ogi es and
contexts is what rmakes it so signifi-
cant. It is also an inportant tool for
bui | di ng Sout h- Sout h consci ousness

and the vital |inks we need between
educators in Africa and Latin Anerica.
Shirley Walters, Centre of Continuing and
Adult Education, University of the Western
Cape, South Africa

The Sout h- Sout h exchange that took

four Mbzambican literacy workers to

spend four nonths |earning with popul ar
educators in N caragua and Brazil had an
i mportant inpact on literacy work in
Mozambi que. The four went back to work
inapilot centre for training literacy
wor kers where their new in3ights and
energies injected Vitality and creativny to
literacy staff training.

Anot her outcone of the trip IS a kit of
materials for training trainers called "Train-
ing for Empowernent." It otters a hands-
on introduction to popul ar education
through the eyes of the educators from
Mozambi que. It contains a User’'s Quide
whi ch enphasizes that it is not a training
programe ready-mnmade but a set of sug-
gestions, to be adapted creatively to the
user’s context. There are 3 Background
Papers, one reflecting on South-South
exchanges as an approach to staff
training, a second containing a nessage
fromLatin American popul ar educators to
their African counterparts, and the third
giving a brief overView ot education in
Mozanbi que.

The heart of the kit is made up of

wor ksheet s describing 9 Activities and
Tool s encountered in literacy work in
Latin Anerica The ni ne worksheets each
include a vignette of the N caraguan or
BraZllian group nmet usng the actlVity,
locating the activity firmy inits own
context There is sone indicatior of the
theoretical Significance of the activity and
det ail ed descriptions of how to use and
LI TERACY FROM THE

I NSI DE OUT

By Rachel Martin

A record of one teacher’s progress toward
maki ng her classroom practice align with
her goal s. Thoughts on what’'s working,
what ISH T, and the questions that renmain
whi ch together prowde a curricul um

devel opnent tool for other literacy
workers immersed in the sane process.
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$5.00 US (/nc/ud/ ng postage)

Avail able from: Rache/ Martin

302 Arlington Street

Watertown. MA 02172

USA

adapt these tools and activities for the
user’s Situation.

The final section of contains re-

sources. These include witten resources
on both the theory and practice of popul ar



education and a description of the popul ar
education groups that the educators from
Mozanbi que met in N caragua and Brazil

The kit will also be of real interest to those
training frontline workers in the field of co-
operative, community and | abour educa-

tion.

The kit is being published by the Nationa
Directorate of Adult Education in Myzam

bi que and the International Council for

Adult Education. It is available in Englisf.
Portuguese and French

Avail able from Internationa/ Council for
Adul t Educati on

720 Bathurst St, Ste, 500, Toronto,

Canada Mp8 2H4

$ 15
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