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The Open University of Great Britain received its Charter in July 1969 and is nowin its

sevent eent h teachi ng

year. Its main aimwas to enable adults to study at honme, in their spare tinme, using mult
i -medi a di stance

leaming materials. At the start it concentrated on produci ng undergraduate courses so tha

t people could

obt ai n degrees. However it’'s founding Charter had also comrmitted it to devel opi ng Comun

ty Education

materi al s:

"The objects of the University shall be to provide education of University and profession
a

standards for its students. and to pronote the educational well-being of the conmunity ge
nerally."

(Open Universiy Charter. 1969)

The aim of comunity Education was seen to be that of hel ping ordinary people with the co
ncerns and

probl ens of everyday lite. The enphasis was to be on 'l eaners’ and 'learning materials’ r
ather than ’students’

and 'teaching : supporting people in their seli-paced open |earning. The materials were t
o be devel oped and

di ssem nated in collaboration with existing conmunity networks. (Table 1 spells out in no
re detail the

present ains of the QU Cormunity Education programe . All Tables are at the end of this
paper) .

The then Vice Chancellor (Sir Walter Perry -.later Lord Perry) |launched Conmmunity Educati
on by chairing the

team whi ch produced. iorl1977, the course 'The Flrst Years of Lite'. ( My first task at th
e QU was to wont on

devel oping the naterials for this course.)

Ten years later there have been over half a million users of Comunity Education nateria
s (see Table 2 for

details). More like one mllion users it you count those whose partners and friends have
shown themthe

materials. or who only watched the TV programes or worked with adapted extracts in newsp
apers and

magazi nes.

Today, our progranme oi |learning materials covers Famly, Health, Enmploynment. Consumer an
d Community

rol es education. Qur '86-'87 catal ogue otters 16 study packs for use by individuals study
ing on their own or

in groups. Alnpst all these study packs have optional conputer-nmarked assessnent, and nan

y of them

have audi o and vi deotapes as part of the leaming materials. In addition we offer nine dis
cussi on packs, of

specially chosen topics with group-leaders notes, for use with groups.

The essence of the approach of our Community Education learning materials is that they re
| ate rel evant

theory to the inmmedi ate needs of the learners and build on the | eamersexisting know edge.
They show t hat

we val ue the experience and existing skills of the |earner. W hope that when using our m
aterials people

will feel that we understand their circunstances and that they perceive the authors as wa
rm accepting

peopl e. These are difficult objectives for distance |leaning naterials but we do have anec
dotal and

eval uative evidence that we do , in part. achieve them W are particular pleased that th
ose educationally or

soci al | y di sadvant aged students who recei ve sponsored places report a simlar involvenent
and enj oynent

of our courses as do our tee-paying students (see Table3).

Al t hough the materials can be used by individuals studying completely on their own they h
ave al so proved

to be very effective when used in groups. Such groups have been seli-led or perhaps with
a group | eader or



facilitator. The groups do not need a tutor with an expert know edge of the subject area.
Since the materials

provi de the educational stncture they can greatly enhance the groupwork ot a community or
adul t

education worker who is freed from’teaching’ to concentrate on facilitating the snooth r
unni ng of thegroup.
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Col I aboratl on and dl ssen natl on Community Education at the OU has benefited greatly by th

e enthusiastic

response of adult educators and other intermnmediaries - often health workers - who saw our
material s as

directly relevant to their clients or as resource nmaterials for their own tace- to-tace w

ork. Through their

demands we were able to obtain sponsored places mainly fromthe Health Educati on Counci

and the

Scottish Health Education Goup for socially and educationally di sadvantage students.

One of our iirst (1981) collaborative di ssem nation projects, with Canbridgeshire LEA (Co
nmuni ty

Educati on departnent) explored the use of our materials in informal settings. This 'Peter
bor ough Project’

was carried out by Marilyn Runnactes and her report, together with those from coll aborati

ve projects in

Bucki nghanshi re. Sussex and Strathclyde provided the Qpen University with val uabl e gui de
ines on howto

support such ventures. The reports also reflected the enthusiatic response of the actua

students and this

convinced all parties that the difficulties of such collaborations were well worth overco
m ng!

One of these collaborative projects sone becane relatively independent and now as the Str

at hcl yde Open

Learni ng Experiment (S.O L.E. ) has wi despread recognition. and EEC as wel|l as other fund
ng, for its

massi ve community education progranme in which, in 1986. over two and a halt thousand stu

dents in

i nfornmal group settings followed our courses.

The SOLE started with tree places tor socially and educationally di sadvantaged students.

These students.

who has nostly left school with few or no formal educational qualification - and indeed h

ad sel dom enj oyed

their earlier experiences of education - soon gave us increasingly detailed and construct

i ve feedback about

our courses. W then invited themto becone devel opnental testers of our draft materials

and they now

actually devel op for us our group notes. Sone of these original ’'disadvantaged ’'students

are now group

| eaders themsel ves. And many nore of them becane active in their own communities in a var

iety oi ways.

We see the SOLE project as providing anple evidence of both the individual and comunity

enpower ment

that we hope to encourage with our materials.

Flexibilty of QU Community Education materials The tlexibitty and seli-enmpowering approac

h of our materials

has been recogni sed by many adult and community educators:

' The easy accessibility of the style readily provoked a desire for involvenent, even enco

uragi ng those

who had difficulty in reading, and the attention paid in the text to the personal needs o

f the | earner

inmplied a respect which was new to many and to which they responded with interest. The s

ngl e

di scouragenent. initially. came fromthe words ' The Qpen University' on the front cover:

this caused

alarmin the APTs (Areas of Priority Treatnment - selected as in need of intensive comuni

ty and

educational intervention - in dasgow. Scotland) until curiosity conquered tears, and tod
ay the local term

"open uni’ is bandied about with famliarity and affection in these areas, where it has a

chi eved sone

recognition as part oi their way of lite."

(Marion Jack 'Open Learning in Strathclyde: neeting the needs of the comunity’, 1986.1

Mari on Jack argues that it this 'experinent’ can succeed in Strathclyde then it should an

d coul d be repeated

el sewhere

“"More than 30.000 young adults fromthe poorest areas have over the last ten years or so

enj oyed a

| ear ni ng experience which has left themgreedy for nore: the demand tor turther |earning

among this

group currently exceeds all possibility of satisfying it despite very considerable effort
One m ght



suspect that the nature of the personal and environnental backgrounds preval ent in these

areas woul d

be the | east propitious imagi nabl e tor awakening a genuine interest in self-devel opnent t
hr ough adul t

team ng; but the ways in which this has cone about suggest that the approach might be tra
nsferable to

any social or educational context where the objective - sinply that of providing an efiec
tive education - is

simlar.”
The wor kshop t henes
| should like, now. to address the three themes which will nmthrough the workshops of th

is sem nar and

of fer the workshops sone chall enges with exanples trom OU Community Education materials,
whi ch may

stimul ate your discussions. | amtaking a personal viewpoint and the idea Is to fuel deb
ate rather than offer

prescriptive opinions.



Working with a group

The chal | enge:

Understanding and tacilitating the group process is nore inportant than expert know edge
at the subject

bei ng studi ed.

Group nmenbers are expected to take responsibility for their own leanming. In an open learn
i ng group they

shoul d be able to negotiate the curriculum be aware of the group process and nonitor the
groups’

pr ogress.

It is possible to train people with relatively poor educational backg rounds to | ead grou
ps which are to work

with structured | earning materials. Wiere these people work in their own comunities this
greatly

strengthens conmunity conmtment to the projects.

Conmuni ty Education at the CU has produced a pack 'Leading a group ' which provides inst
ructions for

training people to lead a group and also notes directly for group | eaders on how to work
in groups. Since the

pack was devel oped for people who wi shed to run groups using Open University Comrunity Ed
ucation

materials the exanples used are from QU packs and courses. However 90% of the training pa
ck is rel evant

for any open | earning group | eaders’ training.

This pack will be availablle tor you to examine during this workshop in Crete. O additio
nal interest may be that

it is designed for training ’'grass-roots’ |eaders. The materials were devel oped in collab
oration with a variety of

adult education institutions including the Scottish Adult Basic Education Unit. This pack
was devel oped and

tested with some of our original students who wished to go on to learn how to run groups.
Many of these

group leaders in Scotland started off as nenbers of the groups for disadvantaged | earners
whi ch are part of

the Strathclyde Open Learni ng Experinment.

The workshop. which in its full length reguires 3 days. has topics covering:

Breaki ng the ice

Needs and expectations

Getting a group together

Learning in groups

Using witten materials

Practice session

The group | eader

The | eader and the group

Usi ng ot her resources

10 Eval uation

Table "4 provides sone details of these topics

A group Activity To give you a taste of the naterials and also to nodel the need to 'star

t where the learner is

at’ perhaps you might like to join in one of the suggested group activities. W, at this

sem nar. are

experienced in working with groups but for nobst of us the sem nar offers new chall enges.
Many of us have

travell ed I ong distances - so perhaps don't really feel "at honme’ yet. Though | am sure t
hat by the end of the

OCO~NOOUTA~WNE

day the fampus warnth of hospitality of our hosts will have made us feel at ease and ampn
gst friends. But the
prospect of working in groups at a European seminar will probably have made nany of us at

least a little
anxious and so it may be that at the start of this semnar we do feel somewhat |ike ’beg
nners’. And |ike many

"begi nners’ we may be paying nore attention to what we want to say or nay be expected to
do and so be in
danger of losing contact with what we feel about participating in groups.
This Activity provides a list ol statements that descri be how people nay feel about join
ng a group and you
are asked to tick those statements which apply to you at this point in the Sem nar. As pa
rt of the handouts for
this lecture you will have copies of this questionnaire in English (pink), French (bl ue)
and Greek (green).
(English version given at Table 5.1 Choose the | anguage version with which you feel nost



confortabl e and
tick as many of those statements as you wi sh When you have finished doing this, turn toy

our near est
nei ghbour and spend tive mnutes discussing your answers. Don't worry if he or she doesn

t speak your



| anguage! You can | ook at which nunbers you have ticked. You can always try non-verbal co

nmuni cati on -

after all it’s often a better way to communi cate teelings.

In the large group. lets see which questions you ticked and what |ight that throws on our
hopes and possi bl e

tears about working together..

This is a rather tn'cky activiity to carry out in a large group but | amsure you can al
see how this mght be used

inthe relatively small groups which which nost adult educators work.

Mat eri al devel opnment and desi gn

The chal | enge:

To produce tree-standing educationally structured materials which allow the group | eader

to concentrate on

the group process

To produce materials which acknow edge and val ue the | eaners exi sting know edge, experien

ce and val ue

syst ens.

it this second point is not given attention the material nmay be discarded as irrel evant t

heory or as patronising

to the learner. The aimshould be to enhance the | earners’ sense of ’'selt-enpowernent’ -

their ability to

understand rel evant issues, nake informed decisions and to put their plans into action

This includes their

power to be responsible for their learning; they are not being taught but rather supporte

d in their |earning.

The title "rnaterial devel opment and design’ inmplies, for ne, that the materials will hav

e formative

(devel opnental ) testing and that the principles, in so far as they are known, of effectiv

e educational design

will be used.

The QU Conmunity Education naterials are distance learning materials - designed, it need

be. to achieve

their purpose without additional support for the learner - and so nust have particularly

ri gorous testing and

desi gn. However the adult education worker who uses well designed materials will be freed
fromthe worry of

using unstructured and untested material and be nore effective as the facilitator of the

groups’ | earning.

Knowi ng how to produce educationally well designed material will alert the educator to th

e need to nonitor,

eval uate and nodify any material to neet the groups needs. For each conmponent used it sho

uld be possible

to identify what educational objective you hope to achieve by it’'s use and why the medi um
you have

choosen is the npst appropriate tor that objective.

The QU Conmunity Education |earning materials are interactive and | earnencentred. Wth th

e jargon

translated. this nmeans that they use activities (usually quizzes. questionnaires. reviews
stnctured

observation and case studies) which draw upon the | earners’ existing know edge and experi

ence. New

theory is then related to the activity in such a way as to ensure that the theory is perc

ei ved as useful and

relevant to the learner. W say that these materials convert theory into working know edg

e - of use in

everyday life

Devel opi ng the materials

Qur materials go through three drafts. First we ask subject area experts to tell us what

they think our students

need to know or be able to do. In general such 'experts’ do not know how to produce inter

-active |earning

materials so our '"transtorners’ produce the second draft that now includes activities and
f eedback that ains

to turn this theory into working know edge. These second drafts are devel opnentally teste

d with the target

audience. In the light of their comments - and using their exanples. quotes and case stud

ies - the materials

are revised for a final tinme.

Al t hough | have net many inmaginative and intuitive adult educators - unaware perhaps of w

hy they are

successful - i would still urge you to use a systematic approach to devel opi ng nateri al s.



That way. too, you

can |l earn fromyour successes as well as your failures since you will know exactly what y
ou are trying to

achieve. O course. as face-to-tace educators you have the advantage over us distance |ea
rning educators

in that you can nodify the use of the materials as you work with your group



Desl gnl ng stncttured team ng material s.
Let’s have a |l ook at the elenents of stnctured learning materials. Table 6 identifies the
el enents of

Conmuni ty Education topics. For this semnar |’ve choosen a particular topic that will ho
pefully be directly

rel evant to each one oi you - it’'s taken fromour 'Look After Yourself health education d
i scussi on pack and

it’s called "You' re nore active than you think’. It’s designed to hel p soneone decide it
they need to take nore

exercise. | assune that whatever European country you cone fromyour health educators are

putting across
the nmessage that nost of us, certainly those of us not involved in hard manual | abour, ne
ed to take nore
exercise it we are to stay tit. You can keep this topic so that you can - at your |eisure
- work through it to cone
to a personal decision. However at the noment | want to use it to denbnstrate the educati
onal | y i nportant
el enents of the topic.

Let’s I ook at the key elements in this 'You re nore active than you think’ topic - (exanp
les fromthe topic are
shown in italics ). OF course every topic may not have all these el ements.
Short Introductlon - which rai ses key questions and outlines the way the topic will | ook
at the issues.

In this topic the introduction identifies that there is pressure fromhealth educators to
t ake exercise but
al so that there may be exagerated clains for it’'s benefits.
Questionnaires - which help learners to explore their own feelings and ideas, and revea
the way they

normal |y approach the issue.
Checking it daily work is done the active way
ate col um.
Activities - which help learners review and anal yse what they nornmally do. and consider d
i fferent approaches.
There are three activities here - "grading daily activities: 'keeping a diary’ of grade D
exercise, and nmonitoring the anmbunt of standing done.

Exanmpl es - which show how ot her people have responded to the questionnaires and activitie
S.
Jane’s conpleted Diary

Feedback sections - which relate what | earners have worked out in the activity to any new
theory and
enabl es themto nmake an infornmed decision about any action they wish to take.
The feedback for each of the activities tends to lead into the next activity. This topic
suggest s
that ' now that you know what types of Grade 0 exercise you do WV
and that this is the only type vigorous enough to keep you fit (new mega) how about
checking out if you do enough of it by keeping an exercise diary (another agtivitz) ?
Case studi es and quotes - which show what decisi ons ot her people reached and how t hey put
their plans

into action.
Jane’s review of her diary and comrents on the deci sions she reached.

I nformati on boxes - which summarise useful information and offer ’handy tips’.

Not present in this topic.

"What next?’ boxes - which suggest tollow up action and how to take |earning turther

Not | abelled as such but final section suggests followup action

this just requires ticking the appropr



Using the nedi a

iwonder if we may be using this termin different ways? Many peopl e today use the ’'nedia
to nean rhe

visual nmedia - television and perhaps vi deotapes. Wen we say that the OU produces multi -

medi a courses

and packs we are referring to a mxture of print, diagrans and pictures in the print, aud

i otape or radio

programmes, videotapes or TV programmes. and in a few ol our courses slide-tape presentat

i ons and

conput er software programes each oi which provide a medium for comunication

The chal | enge:

The use of TV and vi deotapes can be very seductive and an nake for sloppy educati onal obj

ectives. There

seens to be a pervasive idea that TV or video is better than any other nedium

Adult educators should aimto use a variety of nedia to their best educational effect.

The visual nedia can be great for raising awareness - often by using affective anecdotes

which may be in

danger of sensationalising the issues. Television can canpaign for the need for both ind

vi dual and

conmunity or national change. If short enough not to nunmb the brain it can nake excell ent
di scussi on

"triggers’'. However television is often poor at conveying informati on that can be renenbe
red and. | woul d

argue, ineffective for enabling individual decision making and personal planning. It can
i dentify and nodel

skills but it can’'t usually enable viewers to practice skills. it can show conpl ex proces

ses or distant or difficult

pl aces but it seldomgives viewers the tine to reflect or relate what they see to their o

wn circunstances.

Both the BBC and Channel 4 have shown that transmiited tel evision programes are only sub

stantially and

I ong-tem educationally etiective it backed up by print materials and. if at all possible.
by | ocal suppon

groups.

Choosi ng the appropriate nediumfor the educational objective is where the skill cones in

i hope this will be

the focus of your workshop

| thought | would end with an exanple of chosing the approriate medium from one of our ne

west projects.

Naturally we have nmany requests to print our materials in ethnic mnority | anguages. But
of course nany at

these people are not literate in their nother tongue. They understand verbal better than
printed

presentations. Sometines the group |leaders will be fluent in both | anguages and so can tr
anslate as they go

al ong . However the | eader can concentrate on the group process nore easily if translated
materi al can be

used. So, in conjunction with a iocal MIton Keynes health education project, we are tran
sl ating some of our

topics and recordi ng them on audi otapes. ( I ncedentally making audiotapes is often far ea
sier and cheaper

than getting materials designed and printed.) Sometines these audi otapes will be used wit
h our existing
pi ctures and charts but the main information and instructions will be carried on the tape

with any casestudies

adapted for the new target audience.
VWere people have difficulty with reading they are often better hel ped by hearing the nat
erial rather than by

reading it so this approach can al so be used to adapt the materials for use with students
on basic literacy

cour ses.

One of our earliest Community Education workshops was for Basic Literacy Tutors in Dorset
who had al ready

begun to experinment with our materials for those students who had just conpleted their ba
sic literacy

courses. To start with these tutors needed 'permission’ fromus that it was OK to cut up
exi sting materials and
to discard the pieces they couldn’'t use and to adapt others for use with their students.
But soon after this
wor kshop we received reports from sonme groups of students in which mmwere doing
just this. The groups had beconme responsible for their own learning in a particularly enp



owering way: they

were witing to us to tell us how to nake better materials and we were delighted with th
s feedback. in

Strat hcl yde, too, the wheel is now coming full circle and sone of the groups are devel op
ng new | earni ng

materials they hope to publish thenselves for other groups to use. The ultimte chall enge
to many of us as

pr of essi onal educators is surely "to give away the tools of education
old on to themas a

prof essi onal 'secret’.

and not seek to h



Table 1 Overall aimof the Open University's Community Education programe
1 To neet the | earning needs of individuals at various stages in their lives:
intheir roles as -
- parents
- consuners
- enpl oyees
citizens
in the context of their -
0 famly
- workpl ace
0 community.
2 To reach as wide a range of |earners as possible regardless of prior educational achiev
enment s,
through appropriate learning materials and to support their |earning.
3 To collaborate with national and 109211 organi sations in
- defining needs
devel oping learning nmaterials
sharing resources
publicising and pronmoting | earning opportunities
or gani si ng support for |earners
- evaluating the provision.
4 To finance this work, within the rules laid down by the University, from student fees,
externa
grants and other sources of income. (This self-fmancing rule is at last (19871 being revi
ewed
with the prospect of some baseline funding being available for this socially and educatio
nal |y
desirabl e programe.)

T OO0



Table 2 Community Education | earning materials users. 1977-86

Course registrations . 83.000

Di scussi on packs distributed 37,000

Cour se book sal es 135, 000

Tabl e 3 Sponsored place students’ responses

Survey (1981) conpared sponsored place and fee-paying students on The Fim Years of Life’
and ' The Preschool Child' .

Questionnaire was conpl eted by 491 sponsored place students and 463 fee-payi ng students.
(Fee-payi ng students’ reSponses are given in brackets where these differ substantially)
90% wor ked t hrough the whol e course

60% subnitted the optional Assignnents

80%1- passed

95% found the material not very/not at all difficult

84% found the *Activities' very/fairly hel pful

45% conpl eted 50% or nmore / all the "Activities’

(fee-payi ng students 38%

I

61% val ued the 'Letter of Course Conpletion t

(fee-payi ng students 46%

"1 Not all of the "Activities’ could have been conpleted during the 8 weeks study period
" Val ue was considered to be related to enhanced sel f-worth/ self-esteem



# -1

Table 4 Leading a group

A wor kshop for group | eaders using Conmunity Education packs

Thi s pack suggests tinmetables for three different |ength workshops. The full-Iength 3-day
wor kshop covers:

9

e

1 Breaking the ice People find it difficult to co-operate on a task before they have made
contact with each other

| ce- Breaker activities:

- enabl e group nenbers to introduce thensel ves.

- ensure that people pay attention to each other

- create a friendly, informal atnosphere.

- ensure that everyone gets involved fromthe begi nning.

- focus the anxiety that always exists at the begi nning of a group and discharge it.

- introduce an initial awareness of listening and 'contacting’ skills.

2 Needs and expectations The training programre needs to be adapted to neet the | earning

needs of the group and of

the individuals in the group. These exercises carried out at the beginning of the program

me will give you a chance to:

- gauge the |l evel of experience, notivation and anxiety in the group

- ensure that you get the pitch and pace of |earning right

- nmake any necessary additions or changes to the programme or if necessary plan foll ow up
nmeeti ngs.

- enphasi se the inportance of involving group nenbers in taking responsibilty for their o

wn | ear ni ng.

3 Getting a group together Practical tasks may include:

- publicising the group and bringi ng peopl e together

- finding a suitable place to neet.

- arranging creche facilities.

- deciding on times of neetings.

- maki ng sure everyone knows the arrangenents.

- taking responsibility for the room setting out the furniture and clearing up

4 Learning in groups Wrk-shop nenbers nwd to be helped to reflect on their experience as
group nenbers and to

focus on the difference between individual and group | earning.

5 Using witten materials This session explores the use of topic leaflets as resources in
| ear ni ng groups. through

- sharing ideas about how | eafl ets have been used so far in different groups.

- focussing on the purpose of discussion and the advantages of using materials.

- preparing to |l ead a session

6 Practice session Confidence and skill in |eading groups are only gained thrQugh experie

nce. This practice session

provi des a safe environnent in which participants can risk 'taking the hot seat’ and |ear

n fromtheir experience through

reflection and feedback

7 The group | eader The activities in this session aimto:

- make group nmenbers consci ous of what they have | earned, fromthis workshop, about |eade

r shi p.

- reach sonme consensus about the qualities and attitudes which make for effective | eaders

hi p.

- concentrate people’s attention on their own strengths and limtations as a potential gr

oup | eader thus raising

sel f-awar eness and identifying individual |earning nwds.

8 The | eader and the group This session gives workshop nmenbers an opportunity to:

- reflect on their own experience of groups and of the sessions in which they have taken

part.

- review the training, discuss perceptions and cone to concl usions about the | eader’s res

ponsibilities and skills.

- rai se any anxieties they have about |eading a group

9 Using other resources For nobst groups the main nethod of achieving their goals will be

readi ng and di scussi on.

This session ainms to explore other possibilities of achieving group goals.

10 Evaluation This final session

- gives course nenbers a chance to evaluate and comment on their workshop experience.

- gives workshop | eaders a chance to identify limtations in the training and future tra

ni ng needs.

- introduces the inportance of evaluation in |earning groups.



Table 5 Learning in a group

How do you feel about joining a discussion group? Nervous? Cheerful ? Confident? Unsure?

f you belong to lots of

groups you probably don’t have many worries about this one. If the last group you were in
was a class at school, you

may be a bit nore nervous. Even people who are used to groups can have ni xed feelings abo
ut them Try the

foll owi ng qui z.

1 I'’mafraid | won't have anything to say |

' 2" TQQEEFEJEEJEI nrM """ Tf

"3"" 1 TQELI BQEEZELTI EKJ- nmu" :

"4 "1th ES 5.333232% LET' nmmmirf

"E "'17,;2323213512133" " nd' nmi' nf f

"6" "13:23.11; 3.2:; 711313552333 S&ZannTf

T T u.. nNU_.._..o.Nn___.- .. _..-_. -..0.__ -

8 1'll enjoy listening to the others |
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13 Any other feelings? (Wite themin here)

In any group there will be people with different feelings. It will help if you share your
feelings with each other at the

first group neeting. It will help you to get to know each other and feel nore rel axed.
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