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1987 ended with matric students witing
under extremely difficult conditiens;
vigilante violence, detentions Security
forces at schools marked the end 01
schooling for nany students who had
known little else. The results, for LET
students, denpnstrated the realities Ot
gutter education: a 56% pass rate, with
28% achi evi ng exenpti on.

Teachers | ooked back en a year in which
the state had attenpted to wrest the
initiative back from progressive orgt
isations in scnools. In the Wstern
Cape where the repression has nwt been
as severe as it had been in sane Other
parts of the country, we were able to
organi se nore effectively and had a
greater measure of succeas in this
struggl e than nost, but net w thout
costs.

The struggl ed at Langa Hi gh agai nst
reactionary elenents within the schoo
hel ped to consolidate the unity between
the vast mgjority of parents, staff and
stueel 5. WECTU S victory in the with-
drawel rt Charges against the 7? teache
ers snowed again the strength or uni?
fied action; teachers nobilised and
tood together under the banner of
VECTU, while the Support fromvenmnity
rgani sati ens was deci sive.

_HANGE 1K TACTI CS

the departnments nave recogni sed the
yewer of this unity, and their tactics
| ave acconntdated accordingly, to the
ictimsatien of individual teaehers

nd principals using their own regul a-
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tions - a kind of sniping 3ft pmicy
that directly challenges a basic tenet
of people’s education: the Cantrel of
the school by those directly inwglved
init - the parentg, teachers and

st udent s.

The end of |iJH7 and the beginnin

1788 has thereiore seen a synte 1
transferrals, denotions and reunnunne
cies O :taif.

Lahga ngh’s principal, huke NgCdeHdl
resigned after being Lransierred t
Stutterheim M Peter Carelse ol N ehe

i. by the 14lqg

"l hereby declare that | wll whev
the rules and relnlatjxhx Il the
svngol and tha: | wll sublevt m

tn oisciplinary avtiun agni

should it be deeneu neredsary by The
aut horitiee cannerned."

[11i

?. by tho PAPhLI/ NFAPLI PH

"I hereby agree to disvihlinwy |"a-
i QHAWIiHEt nmy rhild it it 1: wwod
HOCC sary, that | will HHIP(EIW
pay all COSEF invurred lur W';:es
ugne or losses JUFPd by my rhilu Eu
school propert, e

-take to ensure CHhL my Phild JttCndC
school regularly.™



hOnKS, gnw | unnet
...the struggl e continues



P

dal e was transferred and denoted to
deputy principal at Kl einvlei Primary.
In schools under the BET, registration
has been used both to control the con-
diti ons under which students may con-
ti nue an education (see box), and to
gi ve the departnent the opportunity to
attenpt breaking the unity of the
organi sed hi gh schools. Staff and stu-
dent bodi es have been split and rel oca-
ted at the "new schools (conprehen-
sives and others). Registration was
"not pernmitted after the closing date
(22/1) and now schools are barred to
all except regi stered students and
staff. Registration in the Eastern Cape
Nat al and the Transvaal (except for 4
schools in Soweto) is reported to have
proceeded, although "hundreds" have
been turned away in the Transvaal, and
in the E. Cape severe overcrowding is
reported.

Departments continue to act in concert
with security forces; the popular resis
-tance to registration in DET school s
was met with by a heavy security pres-
ence, and a ban on neetings "pronoting
the non-registrati on and non-attendance
of pupils" in 7 magisterial districts
in the Western Cape. This ban was al so
i nvoked to prevent a neeting in Mt-
chell’s Plain to discuss the Carel se

i ssue. The Joint PTSA's are chall enging
the ban in Court.

WECTU s strength in the Athl one East
regi on was attacked by the effective
sacki ng of two regional executive mem
bers fromtheir posts at Manenberg SSS
and the subsequent detention of 3 teach
-ers (Selvin Daniels, Lilian Bucton and
Cheryl Boer) and students fromthe
sane school

The NECC has been targeted by the
state; all national executive nenbers
are in detention, and 3 nmenbers of the
West ern Cape executive (Mosa Kaprey,
Mark Splinters and Zi efred MConrey)
were detained in January and are stil
bei ng hel d. ’

STOP PRESS- DETU FI GHTS BACK
UNCERTAI NTY OF JOBS

whi | e progressive teachers are facing

i ncreased repression in the school s,
many newl y-qualified teachers are sit-
ting outside, jobless. Despite the
appal I i ng overcrowdi ng and | ow t eacher
pupil ratiost, all departnments have
frozen teachi ng posts at school. This
nmeans that no new teachers (of which
there is an excess) can be enployed to
al l evi ate those conditions (which are
exacerbated by the freezing). There are
now in the Western Cape | arge nunbers
of UAC and UCT educati on graduates of
the last Egg years without teaching
posts, and their position is repeated

t hroughout the country.

A spokesperson for the DET claimed that
there are enough posts country-wi de.
"The problemis that new y-qualified



teachers are selective as to where they
want to teach... They all want to be in
the city where things are bright."

(At this time, the BET was denying that
posts were being frozen). A recent
report clainmed that vacant posts were
to be made redundant "within 10 days"
(South 21/1).

THE UNI VERSI TI ES

In 1987 the governnment attenpted to
further stifle universities by passing
| egislation that would relate state
subsi dies to "good behaviour" (i.e. no
student unrest). UCT and WL chal | enged
the validity of the bills in court. It
is important to note that the defend-
ants in the case were nenbers of the
National i st Party (House of Assenbly)
and the Labour Party (House of Repre-
sentatives). The universities have just
won their case. simlar legal action is
pl anned for the Transvaal and Natal .
Meanwhi | e students at Turfl oop continue
to study under extreme conditions. The
police and arny, canped in the stadi um
dressing roons and in tents on the
sportsfield, provide a 24-hour security
presence, and conduct arnmed patrols

- contd p.03

SEE BACK PAGE

t The nobst recent figures available are
publ i shed in Novermber 1987: -

"white "indian" "col oured" "blaCk"
teacher: pupil ratio 1 : 13 1| : 18

Cl assroom shortage excess 587
Lewgendi ture/ pugilr 2746 1952

% teachers with no no figures avail able
SC or matric.

for

1986,

fromthe SAI RR Annua

Repor t



UNI TY TALKSZTHE NEXT STEP?

One of WECTU s ains, as stated in its
constitution, is "to strive towards a
national teachers’ union with sinmlar
ai ns and objectives". At the |ast AGMV
this aimwas reiterated with a C ear
mandat e being given to the executive to
engage in talks with other progressive
teachers’ unions around the formation
of a national union

The progressive teachers’ unions in
South Africa areze

WECTU

DETU (Denocratic Teachers’ Uni on)
EDASA (Education for an Aware SA)
NEUSA (National Educaticn Union of SA)
NELEA operates in Natal, OFF, and

the Southern, Nottnerh and Eastern
Transvaal . Its current strength is
difficult to assess, particularly
since in certain regions which are
under extreme repression, e.g. N Tvl
and Pietermar’tzburg, nmenbers are
unable to neet.

ECTY (Eastern Cape Teachers’ Tnion).
ECTU was formed prior to WHCTL/
fellewing an attenpt by Cazter Ebra-
himto transfer 3 teachers tramthe
region, leading to nass resignations
fromthe CTPA.

ELPTU (East London Progressive Teachers
Union): a small grouping 01 pro-
gressive teachers in DET school s

PTU kPr ogressive Teachers’ Union) W hh
operates in DEC schaols in the Tvl.
PTL (Progressive Teachers’ League)
organi ses teachers in Tvl schools
controll ed by the House of Del egates
HATU (Manel odi Teachers’ Union) which
represents a | arge percentage hf
teachers in Manei gdi.

PAPTU (Port Al fred Teachers UniJn),

a emal |l grouping 3t teachers in Port
Al fred.

The PTU invited NECTT to participate in
a National Cansultative Conference 3:
prllressive tea: ' uniwns frsmthe

4 r . lctaber | . . i the above unigns
only MATH, PAPTL, HLFTV and ECTF were
not represented. X The main resol ution
coming fromthis neeting was that al

i npedi nents t; naticnal unity should be
renoved and, signiticantly, it was
agreed that there ; euld be he precwn-
ditions t: jsihln. ..._ qgdaptiin 't the
| OLF

u,

Freed r i;

1. ains and objectives were raised as
the basis for national unity. Wth
amendnents, these are:-

1. TO unite, nobilise and organise nl
teachers.

/. To struggle for a unitary,

raci al, non-sexist, denon.

pul sery and free educati on system on
all levels, as part of our strug

for a non-racial and denocratic

free fromoppression 5 exploitati n

a. To clarify, inplenent and prinote
peopl e’ s education



4. To work jointly with parents and
students for the denocratic contro

of educati on.

9. TC educate teachers about their
rights and to fight for the rights

and interests of all teachers in the
school s.

,, TO work towards eradicating al
sexi st practices in schools.

/. ha invo ve Curselves a5 teacner. in
the pregressive 7 _; de

peepl e.

W Te ICICCK participwti h L' :witi n-
ary structures whir’ hixa TYPE

ted by the state to perpet; -e the
status quo.

0. To devel op and pronote a nati onal
peopl e’ s culture.

IWTC wark towards the prihvihles and
rractifes gt hhn-Larial :wwt.



A steering conmittee was established
consisting of | delegate from each

uni on, except NEUSA whi ch woul d have 1
del egate fromeach region and 1 from
its national executive. It was decided
to co-opt del egates fromthose unions
not represented. The task of the steer-
ing conmttee was to co-ordinate a pro-
gramme of action, and to keep the NECC
and Cosatu informed of all decisions.
The next neeting, held on Novenber 7th,
was attended by all those unions at the
first nmeeting (except for DETU which
sent apol ogies) with the addition of
ECTU, ELPTU and MATU. Significantly;
however, the NEUSA executive was not
represented. Its reasons were that it
had not yet consulted with its nenbers,
and it proposed that tal ks be postponed
until it could do so. This was despite
the fact that NEUSA representatives
fromOFS, Natal, N Tvl, and S Tvl part-
icipated in the neeting.

Most encouragingly, all the unions
present cane wi th nandates accepting
the 10 points ans re-affirmng their
conmitment to unity. A structure was
proposed: school - based branches, united
regi onal ly. Suggested regions were the
West ern Cape, Eastern Cape, Border,
Natal , OFS, Southern Transvaal, Northe
ern Transvaal and Eastern Transvaal

A committe was established to draft a
constitution. (This has since been
drawn up and distributed at the WECTU
menbers’ meeting on February 3rd). The
neeting was so positive that April 5th
was set for the date of the |launch, and
various names were proposed for the new
union - the SA Teachers’ Union, the
National Union of SA Teachers, the SA
Nati onal Teachers’ Union. A press state
-ment on Novenber 10th publicised the
intention of form ng a national union.
The next neeting was held on Decenber
5th. Al the progressive unions were
represented, except the NEUSA Executive
whi ch, although intending to be present
was unable to do so because of a comu-
ni cati on breakdown regardi ng the venue.
Two maj or issues were raised. Firstly,
the uni ons di scussed possible affilia-
tion to Cosatu and expl ai ned in detai
to Cosatu their position on the Atasa-
CTPA groupi ng. Cosatu proposed that it
host tal ks between the progressive
teachers’ unions and this grouping.
Secondl y, an assessnment was nade of the
progress that had taken place within
unions towards unity _ and it becane
clear that not sufficient work had been
done by all the unions Eoncerned. For
this reason, and follow ng Cosatu’ s
proposals, it was decided to postpone
the launch, and a further neeting was
schedul ed for March. ~’

At the WECTU nenbers’ neeting on Feb-
ruary 3rd it was agreed that WECTU
shoul d participate in the tal ks pro-
posed by Cosatu, that would include al
teachers’ organi sations working in the



school s of the oppressed.

However, while the progressive teachers
have been working towards the creation
of a union for all teachers, the CTPA-
At asa groupi ng has not been idle, but
have engaged in talks with reactionary
white raci st teacher organisations: the
SA Teachers’ Association, the Suid Af-
ri kaanse Onderwysuni e, the Natal se On-
derwysuni e, the Onderwysuni e van die
Oranje Vrystaat and the Natal Teachers’
Societytt. (Recently our conrades in
Edasa | eft the SATA because of its
affiliation to the racist Federal Coun-
cil of Teacher Associations to which
nost of the above organisations bel ong)
The process of unifying, particularly
around i ssues concerni ng WECTU s poss-
i bl e association with the Atasa-CTPA
groupi ng evidently requires carefu
thought and further debate by menbers
wi thin nmeetings and through the news-
letter.

It is informative to nention that one
of the speakers at the recent Atasa
conference was the Ciskei Secretary-
CGeneral of Education. At this confer-
ence, Atasa’'s own Secretary Genera
subm tted a docurment that dealt with
with Atasa’'s attitude to the Natal vio-
| ence. Although Atasa was opposed to

vi ol ence, the Natal conflict was con-
fined to different |iberation novenents
and trade unions. As professionals,
teachers woul d not involve thensel ves
in such violence, but would foll ow
official lines in countering apartheid.
Teachers were not politicians or trade
uni oni sts, Atasa said.

t Ot her organi sations present were:
Cosatu, NECC, SASSSA, the SACC, Sayco
tt Topics that the group of reactionary
organi sations intend cover ing at

their next conference in April in-
clude: the structure of a unitary

t eachi ng body; education finance;

the registration and discipline of
teachers: curricula and syl |l abi

school managenment and | eadership



sexual abuse in schools

At our last G C., in Cctober, Wctu
decided to take up a canpai gn agai nst
sexual abuse. This re-affirmed a deci-
sion taken in late 1986 that this issue
woul d be one out of 4 mmin canpaigns
for 1987. W have been spurred on by
the recent case of sexual abuse in a
school in one of our regions, and the
difficulties that were encountered
there in dealing with it. G C there-
fore called on all regions to send reps
to a Sexual Abuse Canpaign Conmittee
nmeeting. Only 4 people attended this
nmeeting, all wonen, representing 3 re-
gions. W decided that to raise dis-
cussion within WECTU we woul d submit
this article to WECTU news.

Sexual Abuse is defined as any forced
manual , oral, visual or genital contact
i nposed on one person by another with-
out consent. It also includes what

Rape Crisis organi sations have Call ed
the "mni-rapes", the whistles and
jibes. Rape Crisis and fem nist orga-
ni zati ons have clearly chall enged the
nyth that sexual abuse is perpetrated by
strangers. In about 85% of cases the
abuser is a known person: a famly
menber, boss, teacher, colleague, frie-
nd or associate. In 90% of cases the
abuser is male, the victimfemale. It
is usually not a onceeoff event but
devel ops gradually over a period of
time, involving bribery and threats
rather than extreme physical violence.
It occurs in all economc, cultural
educational and religious strata of
soci ety.

Progressive teachers shoul d educate
thensel ves on all forns of sexual abuse
i ncludi ng that occurring within the
famly. But as a teachers organization
we shoul d begi n by canpai gni ng ar ound
sexual abuse in schools.

Statistics are hard to cone by because
of the silence and taboo around this
issue. Sex itself is rarely seriously
di scussed, sexual abuse even |ess so.
But it is prevalent in both high and
primary schools and the abusers can be
either staff or students. The extent

of it is indicated in that the now bane
ned COSAS regarded it as a nmmjor cam
paign in the 1980’ s.

In order to concretise this type of
sexual abuse occurring in schools and
to find out how Wectu menbers and
students felt about how it should be
dealt with we interviewed sonme teachers
and students. What follows is a sel ec-
tion of responses.

"While | was in college some teachers
woul d of fer us the papers in return for

sex. Also at the school | was at |
reported 2 students for bunking, a boy
and a girl. |I took themto the office.

The principal hit the boy and told the
girl to cone after school. Wien | told
anot her teacher she said | should never
have taken the girl because the princi-



pal would 'fondle her after school."
"When | was a new teacher at my schcc
the vice-principal would al ways ask ne
to do him’'a favour’. At first | was
naive - | asked himwhat? He patted

his genitals. The sane man then told

ot her teachers how when he was teaching
hi s geography class he would b( mental -
Iy undressing the girls and studying
their 'geography’. Wectu shoqu take

up the canpai gn and speak to nbthers in
the PTSA's. Wectu should deiiniteiy
take up this canpaign but we should be
quite careful as it is a very sensititc
i ssue. W need internal education

it and then to prepare eotuati n

ages iur students and orther teacners.
We shoul d understand the caui

ual abuse. Intervention is alteH (I’ V-
Cult and can cause problens f:r the
girls. Prevention is better than int ?-
venti on.

Hi

RPS

"It often happens.

ment the students get by

ual way. it also happen; in staiit

that nale teachers are icre ,

comment s and maki ng remar ks about
ours’."

"The hierarchy at scho is encourages
it. it’s very easy for teachers to
abuse the power."

"Yes, it does happen. Ln; teacher fxuv
nd quilty should be dism ss n. Foxua
abuse is condoned by an attitude of

' nudge- nudge, w nk-wink'. There is a
tacit acceptance of this state nf
affairs by teachers.



"Hus it does occur, but it’s not an

i mportant issue at this stage."

"W nust address the problem but we
need nore person-power in Wctu. It
needs to be clearly detined and cases
shoul d be dealt with within progressive
urgani zations. Grls don't put their
Loot down. Then they are al so too
airaid or shy to speak about it. There
is also a silence about it, a brother-
hood to protect male egos. The najority
01 high school teachers are nale...
Nectu shoul d definitely enmbark on an
educational canpai gn. The SRC shoul d
also play a role.”

"l heard of one case at our schoo
where a girl needed just a few marks
in a subject to be pronoted. The teach-
er was willing to give other students
extra marks but was adamant about this
giri. Later | discovered that the girl
had to have sex with him™"

"When 1 was at primary school our sir,
M Y, asked nme to go to town with him
| said yes, if Mary could go with. But
Mary was late at the car and he went

wi thout her. On the way into the shop
he told ne to hold his hand so that
Deopl o would think I was his daughter.
ON the way back he bought nme sonething

to eat. | started eating it but he
tolo me to wait. Then he parked at
Li osheeck River. | asked himwhy we

were stopping. He said so | could eat
in peace. Then he started touching ne.
| ran tut of the car with ny bag. | was
wyihg. A man in another car stopped.
My sit Came up and told the nman | was
lylmj/ that | was his daughter.”
"Thvro was, this boy | snnmaked, but he
didn’t nnmuak nmo. Then he began to
nmunk no, but 1'd | st interest. 1 used
stth ,h that a wxvxr in these days.
inn nu LHQIH ai nwys wal ki ng past and
"Pym t ,qhsh nzo, ti hit: ne. One
u: it NJb really ire and | taid ny
"Msc Lowhur. She took me LA a senior
Innmur whi said that we girls 1Ekeo
1 (it. He sai E kuihi 130k jhtc LHO
martyr bu: hAtthg was ever dane ta
JW  buy "
h H3 lel IlHC 1t, '13; "
Link the vi’
,LVUH(T 37
3w. 1 w; brunt):
"When | was at primary school, our
principal M A used to call the girls
after school. He'd say he wanted to
show us how to wite our nanes properly
then he’d touch us and give us | ove-
bites."
"There was this sir, M B, who was in
the science lab. He'd call the girls
behi nd the desk and you coul dn’'t see
what he was doi ng. But he woul d touch
us. He got C. She was really scared of
him"
"The way M X talks isn't nice mss.
We don't like it. He oftens refers to
our p.... and speaks about things in a
hunbl e way. "



WE ASK MEMBERS TO DI SCUSS THE | SSUE
REG ONALLY AND TO SEND I N COMMENTS ON
VWHY | T OCCURS AND THE BEST WAY(S) TO
FIGHT IT.

OBl TUARY

ELMON MATHONSI

It was with shock that we | earned of
the death of Conrade El non Mat honsi
an a car accident at the end of Nov-
enmber 1987.

Conr ade El non taught in Soweto and
NA: the Vice President of Neusa Nat -
i onal Executive. At the tine of his
death he was centrally engaged in the
struggle for transport subsidies for
students at DET school s.

VECTU ext ends synpat hies to Neusa and
to his famly. W have |lost a val u-
abl e conrade in the struggle.

El non Ngabonl

Mat honsl



L
L
WECTU VELCOMVES STD SIXi S

SCQUTHERN SUBURBS

Oigin of the Orientation Course

For many years, Sached ran an

tion course for Standard Five

going to Standard Six, as a

preparing these pupils for the

liar demands of high school. By

when Sached proposed to Wectu

Suburbs that the Orientation

shoul d be admi ni stered by Wectu with
the assistance of Sached, the course
ityself had become well-established in
the region, drawi ng | arge nunbers of
pupi | s and enjoyi ng wi despread parenta
support. It seens sure that the orien-
tation course will beconme a permanent
feature of Wectu organi zation in the
Sout hern Subur bs region.

ori ent a-

pupils

nmeans of

unf ami -

1987/

Sout hern

Cour se

1988 Orientation Course

The course ran from 13 to 15 January
1988, and was held in the Gassy Park
Cvic Centre, its customary venue. As
in previous years, the organisers sou-
ght to conbine academic with "alterna-
tive" programmes, partly to retain the
i nterest of their very youthful audien-
ce, partly to give their audience sone-
thing of the flavour of the diversity
of high school life. The academ c pro-
gramme itself was determ ned by the
availability of teachers in various
subj ects; the organisers of the 1988
course were particularly anxious to in-
clude Afrikaans in the programe, as
the lack of Afrikaans in previous aca-
dem ¢ programmes had been criticised by
students. This was done; and Afrik-
aans was one of the programres best
recei ved by the students at the Course.
The acadeni ¢ pragranmmes eventually com
pri sed Mat hematics, English, Afrikaans,
Hi story and Science, the |astnnaned be-
ing structured so as to allow the stu-
dents to conduct sinple experinments
(all 150 or so at them: under the ra-
ther anxi sus eyes 3f the Wectu teacnere
who were assisting. The students them
selves did nct in the |east snare the
anxi ety 3f the teachers present,

ing chemicals in test tubes witn entht-
eiasmand iurmng pretty accurate C?H
Cleeigns tramtheir observations. The
enphasis Cf the academ c pregranme was
en student discover; 3f knew edge i es-
pecially in Histcry, Mthenmatics and
neat -

Jcnse indicates

15 very fruitful
ramre csnsisted :f
Sc’ ence;; :ruden: r
that such an enpna



The "a :ernati e

music (with the by now wel |l -known - to
the organisers - "Standard Si x Songs"),
CRI C careers guidance, 3 short dramatic
sketch foll owed by di scussion on the
role of the SR C. in the high school
an introduction to computer literacy
and two short speeches by Standard
Seven students on "what high school is
i ke" (one speech in Afrikaans, the
other in English). The speakers all owed
time for questions fromthe audi ence,
and found thensel ves having to respond
to a great many, ranging fromteachers’
attitudes (corporal punishment) to the
academ ¢ work-1oad of high school

St udent Responses to the Course

It has been the customfor the

sers to ask students to give
assessnments of the course in the

of compl eti on of assessnent

nai res handed to themon the | ast day
of the orientation course. Responses
were wi thout exception favourable (al-
t hough specific aspects are sonetines
harshly criticised). Here are a |lew cf
the comment s:

organi -

their

form

guesti on-

In response to the question: ’Wich

| esson did you find the nost intereSv
ting? -

"W skunde. bit het ny baie ;ehelp."
"Sci ence, because the experinents was
exciting."

"SRC wor kshops want dit het ny haie
nmeer vertel van die hoer skool. En dat
3ne nie hoef bang te wees vir die :n-
derwysers nie."

i nterresant

ver| ede."

" Teski edenis. Ek vind dit

want dit vertel )QU oar die

H

nm

1:. Fun.

In

"Ltri KaanE - very exsiting.

And the nsst Liattering st 311, in re-
epznse t: the sanme questiqgn -

wiles. Want ek net van ailes :ehou."



One student, invited to "suggest sone

i mprovenents”, came up with

"The Wectu should find a place where
they can stay forever..."

So now we know

Perhaps the greatest reward for the
organi sers was the wonderful enthusiasm
of the students and the supportive at-
titude of their parents; a nother told
the organisers: "It's a very good thing
that Wectu is doing for our children
W11l you be running nore courses in the
year ?"

1988 is going to be a decisive year for
Wectu, with national teachers’ union on
the agenda, and both policy and prac-
tice facing testing and reval uation

Yet it is obvious to us in the Southern
Suburbs Region that in running courses
such as the orientation course we have
identified and responded correctly to a
need in the comunity. Courses for
students are part of the day-toeday
wor k of the union. May they grow from
strength to strength.

ATHLONE CENTRAL

The At hl one Central Regi on decided at
the | ast general neeting of 1987 to
organi ze an orientation course for the
standard sixes of 1988. A co-ordinating
comm ttee was el ected who then decided
to run a three day course on the 13th,
14th and 15th January. Letters were
sent to all the principals of the (ap-
prox) 30 primary schools in the Athlone
area. Then a |l etter/panphlet, adver-
tising the course was sent to the pu-
pils and their parents. The response
was over whel m ng

On Wednesday 13th January the hall at
Hewat Training College was a hive of
activity. The course was started with

i ntroductory ganes and a session on
careers run by the Careers Resource and
Information Centre (C.R1.C. ). The rest
of the course consisted of lively and

i nteresting workshops and di scussi ons
pertaining to the various subjects.
Films, drama and music were used as
medi a of instruction. Jazzart took the
pupi | s through some gymastic paces.
Subj ects such as "Misic and Mat hena-
tics" and "English and History" were
correlated in order to introduce the
pupils to these subjects in an enter-
tai ning and rel axed at mobsphere.

The Friday norning session was particu-
larly fruitful in that the pupils could
choose whi chever subject-class they wa-
nted to attend. Judgi ng by the comu-

ni cati on between the pupils and the
teachers one realized that alternative
education can become a reality. It is
therefore our duty as teachers to see
that that reality beconmes part of our
daily lives at school

Later that day the students di scussed
the formation of S RC’'s and why it is
i mportant for themto play a meaningfu
role in these structures.

As teachers we found the course a re-



war di ng experience and we hope the i-
200 pupils who attended found it j USt
as rewardi ng. The main notivation fer
the course was that the nove fromPri-
mary School to Hi gh School can be a
very traumati c experience for students.
We hope that for these students it was

just alittle less traumatic. | WoUld
like to quote one boy at the end of the
course: "I wish the orientati on week

could go on forever."



TEACHERS | N THEI R CLASS

TEACHERS AND CLASSES: KEVI N HARRI S
(Rout | edge Educati on Books)

The article that follows is not a re-
view but a summary of a section of Kev-
in Harris’ book, Teachers and C asses.
It is the first, we hope, of a series
on the book. The book has much to say
that is provocative and incisive about
schools, the aimof schooling and the
role of teachers in a capitalist socie-
ty. WECTU is at present part of an
ongoi ng attenmpt to found a nationa
teachers’ union and Harris makes inter-
esting reading on the question of the
"economc identification of teachers,
their class location and position. W
hope that in the end teachers will be
chal l enged to take up the book them
sel ves.

Harris begins by stating that a com
non al | egati on nmade agai nst teachers in
capiltalist societies today is that
they fail to Educate. The capital Eis
used to nake a distinction between what
shoul d be the goal of teaching, Educa-
tion, and the reality, education. He
equat es education with socialization

a process which begins in the hone and
is continued in institutions like the
church, youth and sports clubs. It is
in the schools, however, that this pro-
cess is nost formative. He defines
socialization in schools as that proces
whereby the pupil is got to absorb the
domi nant ideals of a society and is

al so provided with the know edge and
skills necessary for the adequate per-
formance of social roles. This, he
says, is what nobst teachers spend their
time doing. By Education sonething
quite different is intended; it is
defined as the fullest devel opnment pos-
sible of the intellectual, noral and
cultural capabilities of the pupil. The
goal of Education is the pupil with a
critical and creative nmind, able to
anal yse, synthesize and eval uate and,
1n the end, act on his/her concl usions.
(Harris distances hinself fromthis
"aristocratic’ ideal - what he is con-
cerned to do is establish whether it is
possible or not to attain this ideal in
schools in capitalist societies).

he then asks the critical question: is
it possible to Educate within the con-
text of capitalist social relations?
That is, is it possible for the teacher
to go beyond the nere socialization
function in this context? In order to
answer this Harris finds it necessary
to look briefly at the nature of capi-
talist society. He divides capitalist
society into four groups or classes.
First there is the werkecs’ class, nu-
nerically the largest group and consis-
ting of people who do menial and | arge-
Iy unskilled work in return for wages.
This group is economcally, politically
oppressed. Then there is the group
above them (netaphorically speaking)



the middle-class. This too is a large
group consisting mainly of people who
perform servi ci ng and manageri al func-
tions. The work of this group is nore
skilled and is usually nental rather
than manual . Exanpl es of this class

are | ow | evel managers, secretaries,

cl erks, enployees in banks and teach-
ers. Next cones a relatively snal

group of experts in conplex, specia-
lized fields - doctors, |awers, aca-
demi cs, engineers. THi s group has high
soci al status, has access to abstract
know edge and is economically extrenely
privileged. For sinplicity’'s sake this
group can be | abelled the upper m ddle-
class. Finally, there is the small est
class, the capitalists thenselves - the
group that owns/controls the nmeans of
producti on.

We said above that education as it is
practised in schools today is basieally
soci alization. Now the crucial Signic
ficance of socialization is that it is
that process which ensures the petpe-
tuati on of any set of social relations
existing in a particular society. hThus
the central function of schools in a
capitalist society is to 'ehsgre the
per petuation of the basic dilVi Sion out-
i ned above. Proportionately, the wor-
kers’ class nmust always be the | argest.
The reason is obvious: there will be
far nore people working on a bridge or
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new buil ding than there will be people
(engi neers and architects) designing
it. The m ddl e-cl ass nust al so be pro-
portionately | arge because the working-
class requires a |arge workforce to
over see/ manage and sevice it. Because
there is in capatalist society no need
for |large anbunts of engineers and ar-
chitects, this, the 'expert’ class wll
and nust be kept proportionately small.
And finally the capitalist class wll
be the smallest: only a few, relative-
Iy speaking, will own/control the neans
of production in a society.

It should be clearer now why teachers
in schools situated in the context of
capitalist social relations fail to
Educat e.

First, in order to maitain the propor-
tional differences between the four

cl asses or groups, it is essential that
not too many people (indeed, only a

m nute fraction) be educated and thus
have access to the 'expert’ and capi _
talist classes. Harris says there is a
basic principle at work here, which he
calls the "interference-elimnation
principle. Put sinply it means that

too many Educated people would elim -
nate each other’s opportunity of entry-
ing into the nunerically small 'expert’
and capitalist classes. Perhaps nost

i nportant, too nmany Educated people
woul d result in fewer and fewer people
being prepared to sell their labour to
the capitalists - the work woul d be
seen to be demeani ng and wage as i ns-
ufficient. This woul d be disastrous
because capitalismneeds a | arge work-
force which has to sell its labour in
order to survive. Secondly, an over-
abundance of Educated people - with
their analytic and Critical abilities -
woul d represent a real threat to any
oppressive or repressive social forma-
tion. In theory they would be able to
di scern the true nature of capitali st
society (all WECTU teachers take note!)
and, again, in theorv would set about
subverting it. So try as hard as he or
she may, even the sincerest, nost hard-
wor ki ng teacher will be kicking agai nst
the prick: in his or her efforts to
Educate the majority of his or her pue
pils: capitalist social relations dem
dude that conditions at school be such
that CH S endeavour will fail every
time.

next newsletter we will | ook at
implexity of trying to establish

the ¢ s liration of teachers in the
wwntex: oi wi pitalist social relations.
In CHE

gm:3

THE WPSSSU

WPSSSU is essentially a sports organi -
zation. It is not a political organi-
zation but it is not apolitical. Bec-
ause it is an organization that oper-
ates in the Republic of South Africa



and because of the nature of its affi-
liation, the organisation has to take
deci sions that are decidedly political
Ni net yetwo schools | ocated in the area
Cape Town to Stell enbosch with a grand
total of 80,000 pupils, are affiliated
to the Union. A sizeable organization
the Union caters for 19 different codes
of sport - this arrangenent nakes the
organi zation virtually a full-tinme oc-
cupation. Adm nistrators and officials
are kept busy all year round.

WPSSSU is affiliated to:

|. the local senior bodies

2. the South African Seni or

Sports Associ ati on ( SASSSA)

3. the South African Council on Sport
(via SASSSA)

4. the Suprenme Council of Sport in
Africa (via SACOS)

School s’

Annual Iy WPSSSU participates in the
SASSSA at hel etics tournament in April
wi nter codes in June and sunmer codes
in Decenber. These tournaments take

pl ace in various centers throughout
S. A

WPSSSU enbraces the principles of the
Doubl e Standards resol ution and of the
policy of non-racialism Over and
above expecting strict adherence to th-
ese principles our policy is educat-

i onal rather than punitive. The Union
al so has an acute sense of its socia
responsibilty

1. It runs a bursary fund open to al
those affiliated to it.

2. Annually it donates cash to various
progressive organi zati ons

3. It supported the legal costs of

the 73 teachers who faced m sconduct
charges in 1987.

Despite its size and :he cange of its
activities the union receives sponsor-
ship fromone comercial firmonly -
Dairy Felle.

In the next issue we will |ook at proe
bl ens encountered by WPSSSC i n organi -
zi ng schools at present.

from WPSSSU Executi ve Menber



S1ECTI ON TVENTY- NI NE

We do not |ead normal |ives

because of the m ssing ones.

We do not enjoy our neals

because of the m ssing ones.

One chair is enmpty

One pillow is bare

One toot hbrush bone dry.

A tracksuit on a hanger

A dress for fine weather

hangs |inp

A baubl e for a ponyetai

lies waiting in a drawer forlorn

and faded blue jeans waiting to be worn
G ve us back our children

Send them back to us, where they bel ong
For people live in hones, not cells.
She watched at birth her daughter

br eat he

She heard at birth her man-child scream
she saw them grow to hei ght and curve.
They sang, they | aughed, they danced,
they | ear ned.

She saw their clear brow, change and
chal | enge,

As forces, turbulent and unjust,
Unfold their vicious w ngs

O greed, and hate, to maimand kill.
To Right the Wong

They rise brave and strong

To Right the wong.

The Forces brutally Intimdate, Arrest,
Detain, Interrogate

And pl uck the bl ossonms fromthe dust,
And shut themin |lonely cages-

cages solitary

cages cold

cages silent.

The det ai nee does not’ feel touch of
not her,

Love of wife, Strength of Father, Nor
hear his baby cry.

No honely sounds of pots and pans

No conpany, no nusic, no tick-tock O
the cl ock

Does not feel soft rain on his face,
the wind in his hair

or the kiss of the sun

Lonesonme minutes, hours, days, nonths,
Lonesome neal s, | onesone restless sleep
To think, to stand, to sit, to wonder,
to doubt, to fear, to

pani ¢

Tb dream of sweet smell of flower,

To catch a glinpse of shaft of silver
noon.

- a reem by Tina Forbes,

Ashl ey.

Boot st eps, Keys rattling, voices’
Phant ons appear -

Smel | of Teargas, Under-arm spray, Wr
snoke, Shavingel otion

Questions, Blows, "Voetez! Ten u hvh
Praat!"

Mar my kop voel duiseling

"Ma ek is siek van die boere se Unkkies
Wat het geword van di e pakkiesh

Die Big Corn-bites, Slangetji2;, in)
Cadbury Wol e nut

Ha, wat het gebeur? Qns gyk Ul: xgdt-
na



Die "Elite", "Pick and Pay" en anncre
Supermar ket Carriers

Ons wag, en wag, nhiks kom dour
"Vroutjie, ek verlang viL joy O; nt ic,
so sag, en warm glad soos sy, erl r a:
Ag ek verlang - dis waar

Tandepasta is op

Meet ens nie vergeet hie,

Ons is nie faces, blurs, :1

Uns is Real."

"Pappi e se seuntjie,

Pappie net 'n vriendjie,

D s kakal ak

Pappi e het sy gaatjie vel ges

so dat hy, by pappie bly.

,wrer: Hie

not pap

Thi xo ngena czuillizi yweni gape
baphet heyc 2i thanbe ba khul ul e

abant wana bet hu abahqol e hul ali .t

Asal aanbe Al ei koem

Hoe vaar julle daar buite

Tramakasie vir die daarrels - Hesmela
5e Krieslaam by die hujs

Moet hai e Doa maak, Al ganuoeli el ah
Dis Magrieb, Allah Fewaar, |nshaaln
Their prayers rise 4p dnU sprejd 11km
seeds in the wina

that bigws in thc bree/e dnl EWEt Ltr
and heave

4 cs s:jmpei |t

" ,inL

i nki ng

_I 7111

That :;'n the): an;’

bar s

W11l snap like dry gLass A

They will rise and wilk dc Airica
Their clethin$ hugl” ' hrlvc
shoul ders

The lions will kn;w, the Tine WL3 : VWQ
And will Rise t: fillih.



PROGRESSI VE PRI MARY SCHOOL
TEACHERS- THEI R PROBLENMS

At nost primary school s progressive
teachers feel isolated. Factors which
contribute to this are nunerous: (a)
Their nunbers are snall (often only
one on a staff have joined WECTU), (b)
Tearhers are intinidated by the high-
y hdnd manner of their principal and
1t.t uelnqg reprimanded, (c) They are
kept in line constantly by "schoo
Imiiry", usually permssion having to
be granted for everything that takes
pl ace at the school ie handing out of
panphl ets, putting up posters, signa-
ture canmpai gns O discussion of any-
thing other than directly schaol -rel at -
ed i sues at staff |evel.

When teauhers are faced with these
urcssures daily it becones easier for
' e theline rather than to
tionsel ves and be victimzed as

Even as far as supporting a

pt 14ressive stand or colle que, they
w hld rather take a back seat than r
the Mrat.

It d151 | crume: prohlnmatlc tovr51tind
EHCTC tewrhnrx Duck 1ntl the Lula (I
WFUTF. 3hl;1mt1.n whirh was collatcn
Vhr hwuh a survr_ done in Athlwhe tone
KIW 1011; 111 11 year MM 5113mmtrim
1r1111111ty :x’ hw | teawhorx lwnnxi WE-WM 111:1
Juwi orientated. Hcherally

gl 1:1111r’y’ xrht 1111 truivhot: 111:) intl:111. :atOl1l

1:1 u hilll1 .:

Ky’ rnvnl. wirwul teaphozg and Ccnstantly
1111122221111110 t31ull” 1 ML rv-LO in tho SCL' | MA
:lo. 1Thwy JED unable Lu 500 the a;e

7L1 they uolk Wth take prnenx

uni

23 1 11111, :whm 1411101011: M: N1) 1111;
111" :5 ex Mm 1111 ideal 13111111; :HLiL t1?-
Inm 1rv :nn still and political and

in HwMLH LDJy don’t 1001 a: hume at
Hhvrvrare a dom nance of

,Wwi niaty svhnws and tertiary instie
| tluhy exist with any a smattering ct
ctlmaty

rvut 1h15.

: 1 hhfn; 1"

As for those who mmintain nmenbership
and joi ned because they feel they are
progressive, the school does not pro-
vide an ideal environnent for themto
openly admt being WECTU nenbers. To a
| arge extent they never challenge the
principal or HOD s in an open forum
not do they support those who do. Their
conmtrment to WECTU i s questionabl e as
very few supported the two stay-aways
called last year; in fact they didn't
see the call as including them (usually
the age group they teach being the ex-
cuse).

They are generally scared to ask perne
i ssion to hand out panplets or to put
up posters. At nmany schools even this
activity is not permtted and can only
be done in a clandesti ne manner. Only
departnental material may appear in

st af froons.



remain in the Cifice for

day, being scrutinized

approved by the principal

7 tccurs quite of _

, nave ween called in

i nea :f depart-

WJ: way ;r may not be

" level and "politics"

Tho

matv _ s is largel the cause of

:is, 3: many Hrinmary anool principals
hermit CTP;, soeakers to address their
erLfS. STPA nenbers usually try to

ni gh-1igh: the dangers OF NECTU. For
oxamwi e, if a WECTU nenber attenpts to
Jddf eSS the staff nenbers, whether as a
whele :t individually, this is seen as
H ntimdatifn". The few prinmary schoo
teachers who supported the Stay aways
Ahowed "irresponsibility".

eTFA CCHC nCGeht at nost pri-

1 have highlighted the proolens facing
progressive teachers in primary sch-

0: 15. The potential to develop their
lvsitish within progressive teaching

a ists. My question is how and when
will this take place through the pro-
:te to teachers uni an?



13H STORY ALIVE- new life

Kal | away and his co-witers when conpi-
ling this textbook were quite aware of
the problematic surrounding history and
history teaching in South Africa. It
beconmes clear that they directed their
attenpts towards those history teachers
who want to steer away fromtextbook-
bound hi story teachi ng.

In the History Alive series there is a
clear challenge to the conventiona

i deas and witing of history textbooks.
In the series history is seen as expl a-
natory and interpretive, noving away
fromthe chronol ogi cal and "factual"
presentation of history. History is
presented as a di al ogue and not as a
nonol ogue. An attenpt is also nmade to
steer away fromthe stereotypes so of-
ten attached to history teaching by
presenting the holistic view rather th-
an the narrow view of history and at
the sanme tine attenpting to introduce
to the pupils history as a science and
the various aspects of the historian's
craft. Various views of history are
presented in an attenpt to avoid direc-
ting teachers and pupils requiring them
rather to draw their own concl usions.
Kal | away et al present a holistic view
novi ng away fromthe ’'great nen of his-
tory’ by focussing on the economc,
soci al and political aspects which sur-
round a specific event in history. The
witers have chosen to confine thensel -
ves to the bounds of the set history
syl | abus.

The history teacher is presented here
with a nore flexible approach to hist-
ory teaching. Teachers are encouraged
to present history fromdifferent poi-
nts of view Furthernore it provides
the history teacher with a variety of
source materials (photographs, primry
and secondary documents, cartoons, maps
statistical tables and diagrams). Wile
this variety of source material |ends
itself to creative use in the classroom
it is apity that there is no el abora-
tion directed at teachers on different
ways of using this material. A supple-
nentary vol unme on net hodol ogy for tea-
chers woul d be nost wel conme. This nmate-
rial could therefore stinulate further
research anongst teachers. (However, it
coul d di scourage the textbook-bound
teacher fromusing the book. Priority
shoul d be given to those teachers who
are set in their ways ie it is inmpor-
tant to present themw th alternative
nmethods. It is in standards 6, 7 and 8
that various nethods of teaching can be
used since the teacher has nmore flex
bility.)

A special attenpt is nade by Kal |l away
et al to capture the interest of the
pupils since they are not wei ghed down
by reading a purely factual text. The
source material is expertly interwoven
with the content thus encouragi ng deb-
ates, discussions and at the sane tinme



devel oping witing and techni ques with-
in the classroom Pupils are at the
same time encouraged to develop criti-
cal thinking abilities as well as being
provided with the conceptual tools to
recogni ze interests and notives within
hi story. Pupils are also encouraged to
read further.

On the whole, the use of Hi story Alive
shoul d be encouraged by all history
teachers since it provides a definite
departure fromthe traditional (conserv
-ative) textbooks used in our schools,
and provides exciting potential for the
creative teaching of history.

CRI SIS (continued from page 2)

during lectures. Detention cells are
all eged to exist on canpus. Exit and
entry (by registration card only) are
strictly controlled, all cars being
searched. There is no SRC or forumfor
debat es or di scussion

In keeping with the state crackdown on
al |l areas of popul ar organi sation, the
educational arena continues to be a
target of kragdadi gheid - a policy that
provides the other side of the coin to
the 'popul ar persuasions’ of apartheid
education, SATV and the like. Qur first
choice as teachers is a crucial one -
to work to inplenent apartheid ideol ogy
in the mnds of the next generatisn, or
tc work towards a just acciety, laying
the basis now in our twn otgahisations.
Sources: Argus, Business Day, Cape
Times, Citizen, Daily Dispatch

E.P. Herald, New lation, Post,

Sout h, Sowet an, Weekly Mil
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THOSE | NCOVMUNI CADCH

Three teachers - Nazeem Lowe, Ln/n
Scott and Jereny Veary - are at the
nonent being Charged with terrorism

Al three nmen have been held for many
nmonths in ternms of Section 29.

The sense of |oss and the |onging ex-
peri enced by the famly of the detain-
ees are described by Ms Forbes in her
poen "Section 29" (see p. 11). | do not
wisn to dwell on these painful enotions
Instead | would like to describe the
shift in consciousness that the fane
ilies have experienced in the past few
nmont hs.

| take as an exanple the Scott Lamly
whom | have befriended since Leon’s
detention. Wen | net Ms Scott, she
was shocked and sad4 but acqui escent,
drawi ng strength from prayer. Then
started her Loop street Routine.

Every Monday, she and the other Section
29 nothers had to go to the headquart -
ers of the Security Police in Loop
Street to deliver clothes, food and
toiletries, and to fetch dirty cl othes.
Says Leon’s sister, "Die eerste nma

toe ek daar instep, toe bewe ny kniee."
Time and again, these parents were
harassed - the police wouldn't accept
their food parcels, or would et them
wait for hours before they were attende
ed to. On one occasion, Ms Lowe wa:

gi ven Nazeem s bl ood-stai ned cl ot hes.
No adequate expl anation was given.
Parents formed a support group and met
regul arly. They were shadowed by police
all the tinme. Apprehension and resente
nment qui ckly nade way for anger. \Wen a
security policenman cane to search the
Scott family’'s house, Leon's seven-
year- -old nephew confronted himwith,
"Waar is ny uncle Leon wat julle in die
Section 29 gegooi het?"

Parents were not :Un O tle secutit y
police anynore. At L we :treet the:
wbul d vehemently procl: 1 the injusti(
of their children’s incarceration. m
protest march On Novenber 9 was a

3f solidarity. Mothers went there renly
to nmeet the authorities in :hcir awn
terns. "Ons sall hullo ac uitkrap. wne
sal skoene net pencl| hahke ?wnnvat hn
hul | e daarnee slaan a: s mMmet . "

"I'f they take one of us we’'ll ho w JHT:
that person. Hulle gaan nie net ecn vat
hie, hulle sal cns almal w3et vat."
Parents were prepared to be detained.
Bef ore the march they had ssnething to
eat and jokingly said that it they had
to go to prison, at |least they would dc

so with their stomachs full. Hr; Scot
refused to eat. 33k wil hie eet ni:, ek
wil hie drinn hue. Ek wil ny kind
terughe. H

Wil e they werezw
ed at thew t

This ,

uncertain

| nar -
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Editorial: what is WECTU ?1

There isn't a teacher, currently enpl oy
-ed in the field of education, who has
nnt nhuwn the trw tration that that enw
tails e th- hiernrchical system which
never takes accnunt of the problens or
gives credit to the initiatives sf
those enpl oyed at the 'l owest’ |evel of
that system the endl ess stream of

i nstructions which are always issued
frmm above, the never-ending 'advice
whi ch | ooks nore like directives and
whi ch one is not free to discard if it
is totally irrelevant to one’s own sit-
uation, the poor facilities and inade-
guat ewor ki ng condi ti ons such as dis-
proportionate teacher:pupil ratios and
insufficient 'free-issue’ supplies.

How is one meant to survive in a system
like this? And equally inportant - how
is one neant to provide a neaningfu
education to the youth of this country?
Agai nst the backdrop of social, eco-
nonmi ¢ and political upheaval, how does
Que present 'relevant’ education to the
yout h? I ndeed, what is a 'relevant’
education?

We ate all just teachers and, sitting
back, are banbarded by the questions
but feel a certain neasure of hel pl ess-
ness as we struggle to find the answers
and the means to incorporate this into
our 'new education

Ehis is where the strength of WECTU
lies. Together we fornulate the ans-
wers. Together we plan the future.

Toget her we create the neans.

VWECTU i s about teachers hel pi ng teach-
ets. NECTF is about having somewhere to
10 Let real advice that can actually
make a difference in the classroom
WRPTU i s about having a say in what one
teaches, how one teaches and why one
teaches it.

Now, nore than ever, with the demands
at the people ringing out from al
directions - fromthe parents, the
students, the workers - we need to take
up the chall enge and be party to the
creation of something different and
useful in education.

VECTU nust grow on the basis of the
testinony of what it has done and can
do for teachers and teaching. It nust
grow t hrough the vigour and endeavours
O each menber.

DECLARATI ON

VEECTU bel i eves that teachers m apartheid
schooh cannot beneuualLTheyar eenher on

the snde of progress and Hberanon orthey
support the forces of oppression and
expl oHaHon.

We see ourselves as partnetpatng In the
struggl e for hberataon W believe that
teachers nmust translate their verbal rejection
of oppnmenveeducanon: mor emmybyacuvdy
engagi ng 1n progresswe actlvnes in the
school s and the broader comunity. As
teachers, however. ourprimary site otstruggle
shoul d be the schoo

HOW TO JO N WECTU



FULL MEMBERSHI P is open to any teacher
at an educational institution who

abi des by the constitution.

ASSCCI ATE MEMBERSHI P i s open to any
final -year education student.

We extend a special invitation to fina
year education students to contact us
about joi ni ng WECTU. ’

Wite to The Secretary

P. O Box 93

Crawford

7764

VULLIJLLD _,Y .-i;3l:"1"U EUR -;S RD,'B.RIV EF-.
DETU FI GHTS BAC K

Teachers in the schools controlled by
the DET have fought back agai nst the
vi ci ous system of registration, the
system desi gned not to pronote educa-
tion but to control schools, that has
resulted in | arge nunbers of students
bei ng deliberately excluded from
school s.

In response to this anti-educationa
act, teachers stayed away for 3 days.
WECTU SALUTES DETU

AND THE TEACHERS CONCERNED

This action resulted in DET postponing
the due date for registration - another
i mportant victory for progressive
teachers. VI VA DETU



