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CURRI CULUM DEVELOPMENT AND THE QANC EDUCATI ON PROGRAM
Educati on can be effectively used as an instrunent of

soci al transformation. The curricul um program coul d then be
construct ed. and- devei oped according to the desired socia
change. Thus_the curriculum content, being the raw educative

" material for effecting a;desired transformati onn shoul d be
sel ect ed aecordi ngt h-gui deli nes set out 1h an Eeucation

Pol i cy document 3phtrforwshd by the societildesining the change.
In devel oping a curfidalumprdgram fiistly the Education
Policy needs te he reduged into educations; ainms and objectives.
precis establishment of these ains and ebjeetives enabl es
curricul um devei bpen to Eetermi ne the necessary school . subjects
and sel ect the appropriate syllabus topics to be taught for

the purpose of eehievihg the established pqgliey objectives.

The curricul um devel operlwi || al so suggest for triah text

booxs and instructional Bethods that m ght be nore effective
for the-teachers to useifor the purpose G achieving the

esta blished education pglicy objectiveszh’'e’ text books and
the instructionel nethods’ effects are nonitbred and aqgnst-
lente to them he de as thought necessary.

The established objectives al so becone the key reference

a.

points when it conmes to evaluating the success and failure

ta

of a curriculum progranr Wthout these esplished objectives

it is not possible to ,Jheaningfully evaiuate a curricul um
except by sub jectiv Qgrhetoric which is "often neahingl essl-n
The paper first attenpts to- define the of curnicul um

The process of curriculumdevel opment is. then outlined as:

1 is done in comon practlce. It is hoped that these el aboratians
m ght aid perceptions of? the extent of the currlcul um probl em
bei ng addressed; This cQuld in turn enable appropriate and
effective actiohs to-be taken in devel Oping a curriculum for
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[ the ANC education program

Curriculumcould be defined in different ways. according

to the curriculumproblemin focus. For th_e South African

struggle ained at a- .total replacenent of an abnoxious apartheid

system of educatidn bywa hovel non-racial, equal and denocratic

educati oh, thie paper tenders the follew ng conprehensive

gefinition of a schoglyearricuium A echeelhcprriculumcénsista

in all the plahhed- experlence which the eehool offers to its

| earners for the purpose; of achieving certain predetermn ned

ai ns and objectives. Thetpl anned experience (curricul um progran)

has an expliclt (declared) and an inplielt (hldden or undecl ared
i

soapJnents. v -.a:u.l

I

The openly decl ared curricul um conpohent can al ways be read

of in the school’s docunments or heard of during discussions

with the school authority,. It includes statenents on: the

, ducation policy;laine ahd objectives flowing |Ifromthe policy;

the school subjecte seiected and offered for the purpose of

achieving the policy. determ ned ainms and objectives the |ist

of selected topise- (syllabuees) to be taughet_1n each schoo

subj ect for the purpose of abhieving; the policy derived objecti

at the subject 5 |evels;,school rules; planned out-of-class

activities-sonetinmes tehhed "extra curricularl activities in

sone definitions of curriculum-for the- puppose of attaining

istill nmore of correspondl ng policy determ hed objectives; the

carefully and systematically sel ected teaching. approaches

and instructional methods thought appropriate and effectiveu

towar ds achi evi ng correspondl ng education policy derived

obj ectives; and-pther.etetenments that reghlete the life of

.utt .1

,. t b
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The hidden (inplicit) conponent of _tha curricul umon they

ot hevhand consists in all the educative experience within

the school whichriswnotrexplicitly.declared, but which
educates the | earnefs through interaction with this kind

of school experiencer The appearance of thegschool in design
bui | di ngs and ot hernstructures, naintainance of the school
and so on constitute elenments of the schoO’ a hidden educative
material. In South Africa, black schools appear different from
white school ithuality, of design, structures, maintainance
Lhd so on. These differences in appearance inplicitly (silently
teach black children wait the society which determ ned the

or their schools sees themas of an inferior

education policy f

cl ass of people conmpared to white children.V Shortages in

ON

the subject ohoices-tell the story as i; which professions
they are to be excluded.3 Such teachings and nany nore |ike
them are the undecl ared parts of the schools’ _curricul a.

The way the school isgorganised socially, admnistratively
and so on, the way the sChool structures relate,-in practice
-and not theory,- xto one another and to other institutions
in the social environnent teach | earners many things. Theseax
m ght include certain value systenms, interests, and attitudes
being silently pronoted-by the school towards certain ideas
and objects which mght be seen by the students as including
the students thensel veso

Cor respondi ng nmeani ngs. coul d be learnt by students from

the nature of E the atnobsphere of authority; school norns

nd system of values preferred by the school. Jackson (1968)
cat egori sed neani ngs conveyed by the hidden cgrriculumin a
school as-those connected with (i) praise, (11) power and
(iii) living in a cromd. The student learns: howto live with
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6t hers weak and strong, young and 61d, with power and with;

no power; what the school teach6e-- by’ eval uati ng how and

who earns praise 1ngthe$achool; how powef is distributed

and shared between the-weak and the stt6_hg5l what objectives

the exerei se of power appears (to the students) to be intend-

ed to achieve. .; u4

W

h’ e m ght now 166k at-the distinctibn between the concepts

01 curriculumconstruction and curricul um devel opnent Initial

1

one pl ane and constructSva curriculum SJgequently the inilia

Wi, ,.;

currlculumis 1npr6ved gpon (devel oped). The I Naltional Education

Council meetings of tlhe ANC in 1978 and 1978 pla nned and adopted

B T TI A

constructed curricula respectively. This 18 the curricul um

that needs to be devel oped now. To devei 6p al so neans to evol ve

Ito a higher quality through well cal cul ated 6hanges that make

the curriculumnore in line with dlrect1663.t6wards achi evi ng

.1.- gfu- no

the educatlon policy determ ned objectives. Have we been

consitently keeping these policy goals 16 mlihd when we nmadegl

4.).

some of the chahgesl 1n3lthe. 1nltial curr-iculumwhich we have

6%made ? Is our cuiiiculnmfor Sémafco now nore 6loser to brid-
ging the gap between nental and manual we6rk ? Are we gaining

the questions might be. Perhaps a goed warnlhg is that

teachers must hever cohtenpl ate suggesting a curricul um
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It is not possible ngr necessary to describe in full the
process of curriculumshange in a paper of this kind. It
shoul d suffice to say briefly that teachers provide the fimt
report and data on a hroblemthey suspect with the curricul um
1

program being in the el assroomthachers are bettun placed

to detect such problehs for a further study and anal ysis by
the curriculuh devel oper. The analysis shoqld result in a

di agnosi s of the probl eh:h Through a proeess of alternative
hypot hesi ng ahdttesti hg end hypot hesi ng aghnn as need m ght:
be, the cause of the prehlemis established and directions

i n which currichlumchshge appears neceSsary are determ ned.
A tentative change is then introduced at a well cel cul ated
time. This change is then nonitored and altered if necessary
till a nore permanent ghange that will inprove the curricul um
is found. The timng 9i shy change is a very inpertant factor.
Thus changes in curriculumshould take their time to be decided
upon and appropriate’tihe of trying them m ght al so cone

mueh | ater thus maki ng the whol e process slow. But short.chts
dene at the heat of the homeht for reasons that mght not be
linked to the currieulgnfitself, are not only a waste of tine
"but are harnful to.the students education. Consequently there is
no education system whene teachers just change curricul um

out of stsif meeting el oquence. Mni research is always
necessary before shy chahge is introduced and even then only
on a trial basis under strict nbhitoring of the students
performance as s result of the change. |

The denition of curriculumand a brief outline of the
curricul um devel opnment process was given_above. W m ght now
like to apply same of these ideas in evalusting the approach
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we have been following in trying to devel op our curricul um
The paper prefers hot to comment on this part as such conment
m ght be counter prcggctive. W have nade many m st akes, we
progress. Instead oitghe comment the paper suggests the fcllow ng
i nwa search for progress:

th when | ooking at 99; education problens at Somafcaswe nust
as a guide towards_sc%i hg them, see themas synptons cf our
real problens of educgticn which are in South Africa. Consequentl
solutions to Somafco Lproblens" nust alwsys he in the context
of the corresponding problemin South Afnica.For an exanpl e,

. HA Sow k APW

subj ects which are catered for’ adequately’ should not be

Am

;nierUCed at Somafco: at the expence of sgljects not catered
fer in south Africa. .That is any change of school subjects

at Somafco can onl x-be_neani ngful if such a change is a desirable
change also in the context of subjects taught in South Africa.
We sust not depart fromthis principle even in the face of

" what m ght superfacial;ahpear to be a 'problenmi at Sonsfco
requiring subject change;

| 2. Curriculumdevel oprent nust follow the Education policy.
El aboration on this pglicy is long overdue as that it is spelt
cut in ternms of genera; snglLspecific educational objectives.
This was suggested in the authors research proposal on Somafco
curricul umwhi ch was submtted years back with no go ahead
.facilitated up to date,. W need to attend to this matter of
clearly spellithout cungducation Policy. 'An exanple to
illustrate curriculum gevel opment foll owi ng policy could be:

If policy wants to bridge the gap between nental and nanual
wor k, then manusl-skill training cannot be renpved fromthe
Somafco curricul umjust-es Dakawa training _cannot be without



?-the social sciences in-proportion to the required enphacis.

t’, 3. In curricul hmdevel opment in general, teachers are to the
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academ c (mental) traihingjof an appropriate level. Sinmlarly,

4t policy required epphecis on natural sciences over soci al

sci ences, then the oyepall teaching tinme allocation to hatura

sci encaanest exceed the overall teaching time allocation t9

The thrust of this papef is that curricul umchanges such as

thgse of subjects and shtject cohtent of-teaching time allQCations
shoul d he discussed with and oniy authorised by the curricul um
93483,

devel oper if we are ever to make any real headway in devel opi ng

1

our curriculum 4;;

jeurriculumspecialists es driiers ere to_notor engineers. Teachers
_heve a role to play but that role is NOT changing the curricul um
wi t hout consultationedwith the curricul um devel oper.

44. The curricul um detel oper needs to participate when curricul um
nettezxare being hiscqgssed either at the education eecretariate end
or national level; This Should be even nmore so when the curri-

cul um devel oper’s own pegorts are being discusssed. This has not
been happening. )H

.5. rhe curriculum devel opers will need, tinme and again, to

visit ANC schools in which curricula are being devel oped. The
education departnment shhhld facilitate tuch visits. This has

not happened in the past even when such visits were requested.

6. I n devel opi ng an educati on system those organising the
school s’ phJSi Cal and soei al environnment nust always keep in

mnd that there till always be 'silent’ teachings of the hidden
curriculumconing fromthis environnent. Let us always never
forget that under Eanth Education it was nore the hidden
curriculumwhith pyoduced the greatest nunber of the revolutio-
nari es we have, just the Opposite of what the decl ared bentu
Educati on culriculum set out to achieve. we need to keep on
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guard that this never_happen with our own curricul um

7. The ARC nmust trein as many curriculum specialists as

t is possible. W need 9 I ot of speciiist power to succeed in
conpletely transform ng an established oppressive apartheid
education into an egha; non-racial and denocratic education
The success or otherwise in carrying out this transformation
m ght well depend) tonglarge extnnt, on how far we are prepared
to systematically use insights fromthe accurmul ated curri cul um
eVperjence of other education eystens in tryihg to solve

probl ems of our ewn cqgpricul um programu
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