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CURRICULUM DEVELOPMENT AND THE QANC EDUCATION PROGRAM.
Education can be effectively used as an instrument of
social transformation. The curriculum program could then be
constructed.and-deveioped according to the desired social
change. Thus_the curriculum content, being the raw educative
’ material for effecting a;desired transformationn should be
selected aecordingth-guidelines set out 1h an Eeucation
Policy document3phtrforwshd by the societildesining the change.
In developing a curfidalum prdgram, fiistly’the Education
Policy needs te he reduged into educations; aims and objectives.
precis establishment of these aims and ebjeetives enables
curriculum deveibpen to Eetermine the necessary school.subjects
and select the appropriate syllabus topics to be taught for
the purpose of eehievihg the established pqliey objectives.
The curriculum developerlwill also suggest for triah text
booxs and instructional Bethods that might be more effective
for the-teachers to useifor the purpose Oi achieving the
esta blished education pglicy objectiveszh’e’ text books and
the instructionel methods’ effects are monitbred and aqmst-
1ente to them he de as thought necessary.
The established objectives also become the key reference
a.
points when it comes to evaluating the success and failure
ta
of a curriculum-programr Without these esplished objectives
it is not possible to ,Jheaningfully evaiuate a curriculum
except by sub jectiv Q qrhetoric which is ’often meahingless1-n
The paper first attempts to- define the of curniculum.
The process of curriculum development is. then outlined as:
1 is done in common practlce. It is hoped that these elaboratians
might aid perceptions of? the extent of the curr1culum problem
being addressed; This cQuld in turn enable appropriate and
effective actiohs to-be taken in deveIOping a curriculum for
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lthe ANC education program.
Curriculum could be defined in different ways. according
to the curriculum problem in focus. For th_e South African
struggle aimed at a- .total replacement of an abnoxious apartheid
system of educatidn bywa hovel non-racial, equal and democratic
educatioh, thie paper tenders the follewing comprehensive
gefinition of a schoglyearricuium; A echee1hcprriculum-c6nsista
in all the plahhed- exper1ence which the eehool offers to its
learners for the purpose; of achieving certain predetermined
aims and objectives. Thetplanned experience (curriculum program)
has an explic1t (declared) and an implie1t (h1dden or undeclared
.. .Ii .
soapJnents. v -.a:u.1
I
The openly declared curriculum compohent can always be read
of in the school’s documents or heard of during discussions
with the school authority,. It includes statements on: the
, ducation policy;laime ahd objectives flowing Ifrom the policy;
the school subjecte seiected and offered for the purpose of
achieving the policy. determined aims and objectives the list
of selected topise- (syllabuees) to be taughet_1n each school
subject for the purpose of abhieving;_the policy derived objecti
at the subject 5 levels;,school rules; planned out-of-class
activities-sometimes tehhed ’extra curricular1 activities in
some definitions of curriculum -for the- puppose of attaining
istill more of correspondlng policy determihed objectives; the
carefully and systematically selected teaching. approaches
and instructional methods thought appropriate and effectiveu
towards achieving correspondlng education policy derived
objectives; and-pther.etetements that reghlete the life of _
.
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The hidden (implicit) component of_tha curriculum on they
othevhand consists in all the educative experience within
the school whichriswnotrexplicitly.declared, but which
educates the learnefs through interaction with this kind
of school experiencerThe appearance of thegschool in design,
buildings and othermstructures, maintainance of the school’
and so on constitute elements of the schoOI’ a hidden educative
material. In South Africa, black schools appear different from
white school ithuality,of design, structures, maintainance
Lhd so on. These differences in appearance implicitly (silently
teach black children wait the society which determined the
or their schools sees them as of an inferior
education policy f
class of people compared to white children.V Shortages in
ON
the subject ohoices-telI the story as i; which professions
they are to be excluded.3 Such teachings and many more like
them are the undeclared parts of the schools’_curricula.
The way the school isgorganised socially, administratively
and so on, the way the sChool structures relate,-in practice
-and not theory,- xto one another and to other institutions
in the social environment teach learners many things. Theseax
might include certain value systems, interests, and attitudes
being silently promoted-by the school towards certain ideas
and objects which might be seen by the students as including
the students themselvesol
Corresponding meanings.could be learnt by students from
the nature of E the atmosphere of authority; school norms
nd system of values preferred by the school. Jackson (1968)
categorised meanings conveyed by the hidden cgrriculum in a
school as-those connected with (i) praise, (11) power and
(iii) living in a crowd. The student learns: how to live with
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6thers weak and strong, young and 61d, with power and with;
no power; what the school teach6e-- by’evaluating how and
who earns praise 1ngthe$achool; how powef is distributed
and shared between the-weak and the stt6_hg5I what objectives
the exereise of power appears (to the students) to be intend-
ed to achieve. .; u4
. w
h’e might now 166k at-the distinctibn between the concepts
01 curriculum construction and curriculum development Initiall
1
one plane and constructSva curriculum. SJgequently the iniIial
Wu, ,.;
curr1culum is 1mpr6ved qpon (developed). The INaItional Education
Council meetings of tIhe ANC in 1978 and 1978 pla nned and adopted
.1..__...L.._-.... w -
constructed curricula respectively. This 18 the curriculum
that needs to be developed now. To devei6p also means to evolve
Ito a higher quality through well calculated 6hanges that make
the curriculum more in line with d1rect1663.t6wards achieving
.1.- gfu- no
the educatlon policy determined objectives. Have we been
consitently keeping these policy goals 16 m1hd when we madeg1
4.).
some of the chahgesI1n3Ithe.1n1tial curr-iculum which we have
’-
6%made ? Is our cuiiiculnm-for S6mafco now  more  61oser to brid-
. ging the gap between mental and manual  w6rk ? Are we gaining
the questions m1ght be. Perhaps a goed warn1hg is that
teachers must hever cohtemplate suggesting a curriculum
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It is not possible nqr necessary to describe in full the
process of curriculum shange in a paper of this kind. It
should suffice to say briefly that teachers provide the fimnt
report and data on a hroblem they suspect with the curriculum
’ 1
program. being in the elassroom thachers are bettun placed
to detect such problehs’for a further study and analysis by
the curriculuh developer. The analysis shoqld result in a
diagnosis of the probleh:h Through a proeess of alternative
hypothesing ahdttestihg end hypothesing aghnn as need might:
be, the cause of the prehlem is established and directions
in which currichlum-chshge appears neceSsary are determined.
A tentative change is then introduced at a well celculated’
time. This change is then monitored and altered if necessary
till a more permanent qhange that will improve the curriculum
is found. The timing 9i shy change is a very impertant factor.
Thus changes in curriculum should take their time to be decided
upon and appropriate’tihe of trying them might also come
mueh later thus making the whole process slow. But short.chts
dene at the heat of the homeht for reasons that might not be
linked to the currieulgmfitself, are not only a waste of time
"but are harmful to.the students education. Consequently there is
no education system-wheme teachers just change curriculum
out of stsif meeting eloquence. Mini research is always
necessary before shy chahge is introduced and even then only
on a trial basis under strict mbhitoring of the students
performance as s result of the change. I
The denition of curriculum and a brief outline of the
curriculum development process was given_above. We might now
like to apply same of these ideas in evalusting the approach:
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we have been following in trying to develop our curriculum.
The paper prefers hot to comment on this part as such comment
might be counter prcggctive. We have made many mistakes, we
.....
progress. Instead oitghe comment the paper suggests the fcllowing
inwa search for progress: .
th when looking at 99; education probIems at Somafcaswe must
as a guide towards_sc%yihg them , see them as symptoms cf our
real problems of educgticn which are in South Africa. Consequentl
solutions to Somafco Lproblems" must alwsys he in the context
of the corresponding problem in South Afnica.For an example,
. . HA Sowik APW
subjects which are catered for’adequately’ should not be
A m
;nierUCed at Somafco: at the expence of sgljects not catered
fer in south Africa. .That is any change of school subjects
at Somafco can onlx-be_meaningful if such a change is a desirable
change also in the context of subjects taught in South Africa.
We sust not depart from this principle even in the face of
’ what might superfacial;ahpear to be a ’problem’ at Somsfco
requiring subject change;
I 2. Curriculum development must follow the Education policy.
Elaboration on this pqlicy is long overdue as that it is spelt
cut in terms of genera; sngLspecific educational objectives.
This was suggested in the authors research proposal on Somafco
curriculum which was submitted years back with no go ahead
.facilitated up to date,.We need to attend to this matter of
clearly spellithout cungducation Policy. ’An example to
illustrate curriculumlgevelopment following policy could be:
If policy wants to bridge the gap between mental and manual.
work, then manusl-skill training cannot be removed from the
Somafco curriculum just-es Dakawa training_cannot be without



?-the social sciences in-proportion to the required emphacis.
t’, 3. In curriculhm development in general, teachers are to the
-7-
academic (mental) traihingjof an appropriate level. Similarly,
4t policy required epphecis on natural sciences over social,
sciences, then the oyepall teaching time allocation to hatural
sciencaamest exceed the overall teaching time allocation t9
The thrust of this papef is that curriculum changes such as
thgse of subjects and shtject cohtent of-teaching time aIIOCations
should he discussed with and oniy authorised by the curriculum
934$,
developer if we are ever to make any real headway in developing
1
our curriculum. 4;;
jcurriculum specialists es driiers ere to_motor engineers. Teachers
_heve a role to play but that role is NOT changing the curriculum
without consultationedwith the curriculum developer.
44. The curriculum deteloper needs to participate when curriculum
mettezxare being hiscqssed either at the education eecretariate end
or national level; This Should be even more so when the curri-
culum developer’s own pegorts are being discusssed. This has not
been happening. )H
.5. rhe curriculum developers will need, time and again, to
visit ANC schools in which curricula are being developed. The
education department shhhld facilitate tuch visits. This has
not happened in the past even when such visits were requested.
6. In developing an education system, those organising the
schools’ phJSiCal and soeial environment must always keep in
mind that there till always be ’silent’ teachings of the hidden
curriculum coming from this environment. Let us always never
forget that under Eanth Education it was more the hidden
curriculum whith pyoduced the greatest number of the revolutio-
naries we have, just the Opposite of what the declared bentu
Education cu1riculum set out to achieve. we need to keep on
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guard that this never_happen with our own curriculum.
7. The ARC must trein as many curriculum specialists as
t is possible. We need 9 lot of speciiist power to succeed in
completely transforming an established oppressive apartheid
education into an eqha; non-racial and democratic education;
The success or otherwise in carrying out this transformation
might well depend) tonglarge extnnt, on how far we are prepared
to systematically use insights from the accumulated curriculum
eVperjence of other education eystems in tryihg to solve
problems of our ewn cqpriculum’program.u
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