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OVON MAHLANGU FREEDOM COLLEGE:

A UNI QUE SOUTH AFRI CAN EDUCATI ONAL EXPERI ENCE | N TANZANI A

| NTRODUCTI ON

In this articie, weid like to iook briefly at the African

Nati onal Congress (ANC) educational projects in Mrogoro,
Tanzani a. Qur focus w 11 be broadly their nature, the problens
they faced and their devel opment in the ten years between 1979 -
1989.

We would 1li ke to acknow edge the limtations of a study of this
nature in such a short presentation. The period we propose to
100k at is one in which major changes took piace in the nationa
li beration struggie and we’d like to link the changes with the
developnent of the educationai projects. A short essay would,
therefore, be inadequate to capture in detail the infiuence of
these changes to these projects. W apoiogise for the absence of
exact figures. These events were taking place in Tanzania and
nost of the docunentation needed to make the study compiete is
still in that country and this has in sone way limted it to
what ever docunents are avai lable to the author in South Africa.
Ai though this article is about two educationai project of the ANC
i n Tanzani a, Sol omon Mahi angu Freedom College (SOVAFCO, and the
ANC Devei opnent Centre, we have chosen SOVAFCO for the title
because that was the original project and the name has aiso
become fanmous in South Africa and abroad.

THE ESTABLI SHVENT OF SOVAFCO AND THE ANC DEVELOPMENT CENTRE .
SOMAFCO i s the ANC school in Mdrogoro, Tanzania. It was bui 1t on
a 250ha piece of land in Mazinbu, an 01d sisal farmwhich the
Tanzani an governnment gave to the ANC for this purpose. The
schooi was named after Solonon Kalushi Mahlangu, a conbatant of
the ANC s armed wi ng, Urkhonto we Sizwe, who was executed in
South Africa in April 1979. It began its first | essons anong the
young South Africans living in exiie the same year

Alt hough it was originaliy conceived as a secondary schooi, it
was ai so expected that a community servicing the schooi project
would live around it. Anmong the projects servicing the school
are the equally major farm ng project consisting of the dairy,

pi ggery, other smali and big stock, pouitry, and crop sections.
There is also the ANC-Holland Hospitai, which catered for both
the ANC comunity and the surrounding vi llages, and other smaller
projects such as the garnment factory, the oarpentry/furniture
factory, cobbiery/shoe factory, and service sections such as the
taiioring workshop, supplies and iogistics, nmotor nechanics,

ei ectricai, weiding, and the generai mai ntenance departnents.

In their planning, it was envisaged that these wouid incorporate
Hm



a training element in their running. The result of all this was
the establi shnent and gromh of a fully fledged conmunity around
the schooT, necessitating a matched growth of the sch00l1 project.
So, SQOVAFCO becane an institution conprising the day-care centre,
the nursery/ pre-schooT, the primry schooT, the secondary sch001
and the adult education division. Mazinbu wi 11 be used here to
describe the conpi ex includi ng SOVAFCO and the comunity wor ki ng
in the small support projects.

In 1980 anot her 300ha of Tand i n Dakawa, Morogoro, was given to
the ANC by the Tanzani an governnment and this was set aside for
the ANC Devei oprment Centre. The DeveTCpnent Centre, on the other
hand, was conceived fromthe beginning as a comunity settl enent.
It was envi saged that on conmpTetion, it would consist of eight

vi 1lages, each reiativeTy seTf-sufficient. The main thrust of
activity wouid be agricuTture (consisting of a ranch and Tand
farm ng) and small scaTe industry. By the tine the ANC her its
3rd semnar on the DeveTopnment Centre in 1989, it was clear that
the Centre couid no |onger be adninistered from Mazi nbu but that
a much nore conprehensi ve managerment was necessary. It was
therefore proposed to adnminister it through a munincipaTity with
an eTected mayor as its chief executive. At that stage, the
pTace consisted of the farm the building construction project,
the Ruth First EducationaT Orientation Centre, upgradi ng newTly
arrived pupiis for admission into SOMAFCO, the aduTt education

di vi sion, the vocationaT training centre, and pTans were af oot
for the estabiishment of the poTiticaT education schooT, the
Institute of South African Studi es. Dakawa and the ANC
DevelOpnent Centre refer to the sane place and are used

i nterchangabTy in this articTe.

The National Education Counci T (NEDUC) which has met in 1978,

, 79, 80, 81, i83, "86 and '88 is a forumat which progress and
probTems are di scussed and reconmendati ons rmade in the running

of Mazi nbu and, since 1980, other ANC educational projects and
programmes i n Tanzani a and Angoia. The NEDUC neeting in 1980

di scussed as its mmjor issue the estabTi shnment of the Departnent
of Education to direct the affairs of education and training in
the ANC, and the Directorate of Mzinbu, to adm nister Mzinbu
and the then newly estabTi shed ANC DeveTopment Centre, in Dakawa,
Mor ogoro. (1) The estabTi shnent of the ANC Departnent of Education
with its support conmittees such as the schoTarship commttee and
the Directorate gave shape and structure to the education work
within the ANC but also sharpened the need for other conponents
such as the counselllng conmittee, the curricul um deveTopnent
conmittee and the exam nation board. It aTSo sharpened the need
to estabiish a Tink with other existing ANC departnents needi ng
its services, so that by the act of streanTlining and cTarifying
the work of education and training, its conpiexities and the
enomity of its task aTSo energed. The Departnent of education is
responsi bTe for the administration of the educationaT
institutions of the ANCin all its regions. It operates through
an office headed by the Secretary of Education and a fMITti ne
staff, a secretariat which is Tinked to educational comrmttees in
the different regi ons, and NEDUC which i S a once-in-two years



reconmendati ons to the National Executive Conmittee, s Wrking
Conmittee.

SOVE OF THE PROBLEMS

The maj or probiemthat has faced SOVAFCO, and Dakawa after it, is
that their estabiishment was not a pianned act. It was a
response to sudden regionai probiens, nanely, the arrivai of

t housands of young peopi e of schooT-going age after the 1976
studentsi uprisings in South Africa and the equaliy sudden
arrivai of ANC nenbers in Tanzania after the successive South
African Defence Force (SADF) raids into the frontline states and
the signing of the Inkomati Accord and the peace accord in
Angoi a. The precipitious nature of the events conbi ned with many
ot her factors have nade pianning very difficult.

The schooi beionged to a South African 1i beration nmovenent
fighting a Tiberation war. So, the instabiiity brought about by
the war situation and the wei ght and influenoe of events within
and around South Africa, placed an extra responsibility on the
conmunity and pupi Ts, nostly nmenbers of the ANC, to prioritise
their activities aocordingiy.

Anot her problemthat faced SOVAFCO fromits inception was the
fact that nost of the South Africans who came together to
estabiish and run it were newly arrived exi les who had had no

ot her experience except with education under dom nation in Bantu
Educati on. There had not been any training for the new proactive
situation and ski1ls demanded by the enonity and challenge of the
task were scarce. This denonstrated itseif in the difficuity in
the interpretation and appiication of the ANC education poiicy
and the Tack of skil1ll8 to transTate poiiticai ideas and ideais

i nto educati onal practice.

The school prepared students for higher education in other
countries, so the curricuiumwhich was originaiiy designed for
South African pupiTs with a view of a different South Africa, had
to be bent to accommbdate the entry requirements of these
institutions, thus putting a stop to the originai anbitious
attenpts to nake the school a distinctTy South African
alternative school with a revoTutionary content. An added
probiem was the difficuTty that the ANC Educati on Depart nment
encountered in the estabTi shnent of a sound and vi able

exam nati on board.(2) A reiated probiemwas the difficulty
encountered in finding an institution that would underwite its
certificates for recognition internationally.

Because of the dire shortage of trained and ski lled personne

ri ght through the ANC, and although an attenpt was made to

bai ance the acquisition of skiiis with the running of the on-
goi ng progranmes, there was a high turnover of staff at SOVAFCO
Thi s piayed havoc on continuity of work and the academ c

achi evenent of the pupiis. The summary of the inspection report
by UNDP/ UNESCO quot ed by the prinoipai of the sohooi in the



report to NEDUC 5, 1983, al50 makes this point.(3) Added t

this was the fact that pupi Ts were coming in with a weak academic
background, especially in the areas of mathematics and science,
whi ch they had inherited from Bantu Education, and a culture of
destruction of schools and educationaT institutions based on
their rejection of this education system

Anot her issue to note is that the budei ng of the physicaT
schooT, and indeed that of the DevelOpnent Centre, went on
concurrentiy with the budeing of the other aspects of it and the
of community. Students who arrived in 1978/9 had their Tessons
in the broken down budei ngs of the abandoned sisal farm and
partici pated together with all the people on site in the digging
of the foundations of the sohooT and the residences. As a
resuTt, the budei ngs were occupied as soon as they were
habi t abTe. Everybody also participated in the Taying out of
gardens and harvesting during the dry season. Many of the pupiTs
aTSo participated in the small projects Tinked to the schooT.

ATt hough the enthusiasm pride and conmitnent with which staff
and pupi TS went into the budeing of the schooi is commendabi e,

it nonetheTess took up a Tot of mnpbst needed time and energy and
put pressure on the academc activities,

Anybody, regardiess of their age, coqu be a pupil in SOVAFCO i f
they chose. Because many of the peopTe who went into exile had
been excluded fromthe education systemin South Africa, sone
decided to go into the school aTthough they were above 18 years
of age. In certain instances in the secondary schooT, there was
a range between 13 and 32 years in one cTass. The average age in
the schooT was m d-ZO because many of the pupi Ts had had their
education disrupted by poTiticaT invol verent, poTice harrassnent
and inprisonment in South Africa. This openness of the schooT,
though it had its obvious advantages, aTSo had its di sadvant ages.
"Pupi Ts" with a worid of experience found thenseTves in the sane
cTassroomwith chiidren and it was difficuTt to make the two
groups conpati bTe for educationaT purposes. In the Tate 19805,
this picture was further conpTicated by the nmenbers of Unkhonto
we Sizwe who decided to continue their education at SOVAFCO

The schooT was aTSo hone to 'tts pupi Ts. This heant 'that
conditions had to be created in which the pupi Ts woqu study and
Tive in the sane area for nost of their school Tives. And

their parents and fam Ty, there was a need for parenting. This
put the teachers in the speciaT position of being parent
teachers. The responsibi Tity of parenting for the teachers was
made heavier by the fact that the community Tiving there was
unTi ke the usual refugee comunity conprising of peopTe of
differing ages. It was made up of mainly young peopTe in their
traumatically cut off fromtheir fam lies and had no way of
contacting them The journey up to Tanzania had had, for sone of
them its own traumas of attacks by the SADF and its death
squads. At the sane tine, the possibility of further attacks also
4



exi sted. Sone of them were survivors of detention and torture.
Dakawa faced sone of the probiens already innunerated but the
mai n i ssue there was that, as it was deveToping after Mzi nbu,
the TogisticaT and adm nistrative probTens facing it were soTved
according to the Mazi nbu nodel and this was not always
appropriate or even appTicabTe. Up to six years after its
estabiishnment, the settlenent was administered from and the
centraT Togistics stores were based in Mazi nbu.

them found that their skill8 were not appropriate for the place.
There were sonme frustrations regarding this issue but they were
sorted out by the intervention of the Departnent of Manpower
DevelOpnent whi ch was estabTished in 1985 to depToy trained and
As a comment on how scattered throughout the world South African
exi Tes have been, the Tanguages spoken in the settTements were
aTT the Tanguages spoken in South Africa, sone of the Tanguages
spoken in some Southern African countries, nbst of the Tanguages
spoken in Eastern and Wstern Europe and, at sone stage al so

Chi nese and Japanese. This rich tapestry of Tanguage experience
presented sonme probi ens especially for the pre- and primary
school . Pupiis were taught through the medi um of EngTi sh whi Te
the Tingua-franca was Ki swa-ZuTu (a mxture of mainly Ki-Swahii
and Isi-ZuTu with sone of the other spoken Tanguages).

One Tast point which is much nore a reality than a probiemis
that Tanzania is a predoninentTy rural country and the ANC people
who went to Tive there were predom nentTy from urban South
Africa. At the time of the estabTi shment of the ANC settienents,
the country was going through its post-Ugandan war economnic
crisis, characterised by the shortage of even the basic
comodities on the market. The unfam Tiar climatic conditions
and tropicai diseases, especially nalaria, aiso contributed to
the difficuit conditions for the new arrivaTs.

GROWMH AND DEVELOPNMENT

The growt h and devei opnent of Ma2lnmbu and Dakawa has been mai nTy
the attenpt by the ANC to deal with the educati onal probl ens that
faced it in the post-1976 period and aiso the growth of the ANC
exiie community in this period. It has eTeo been a response to
the pressure brought to bear on the organi sation by regiona
events during the intensive period of the Tiberation struggle in
t he 19808.

In the pianning for the estabTi shmrent of SOVAFCO, there was a
strong reference to it serving the course of the struggle for
nati onai Tiberation. It was therefore accepted that it woul d not
be a conventionai schooT but would be "a poiitical schooT or a
sch001 with a ciear poTiticaT orientation to redress the Tegacy
of Bantu Education within the Freedom Charter", (5) whose



obj ectives, as eiaborated by NEDUC i n the ANC Educati on Policy
Docurent of 1978, were:

-To prepare cadres to serve the national struggie of the

people of South Africa in the phase of the struggle for

sei zure of p01ltical power and the post 1liberation phase.

-To produce such cadres as wi 11 be abie to serve the

society in all fields, i.e. political, economc, socio-

cultural, educational and scientific.(6)

Indeed, it was aiso seen as "a window to a future South
Africa",(7) with very interesting inplications for the actua
space and tine.

This perception of the schooi influenced its direction right from
the begi nning. The challenge for the pupiis, teachers and
conmunity in this regard was to find a balance for the school to
be a school with all that goes with the description and aiso
fulfil this major polltical responsibility. Attenpts to achi eve
this baiance were made through providing acadenic as well as
political education. On the academ c side, it was decided to put
the Devei opnent of Societies, Literature and Geography would be
exam ned by the ANC exam board. The teachers, with the

assi stance of subject experts, would eiaborate the curricuia. In
the junior secondary ciasses, pupiis were taught the H story of
the Struggle in South Africa in addition to the generai Hi story
of the worid. Pupiis in the iower leveis, nost of whomwere born
in exiie and knew South Africa oniy through pictures and word- of -
nmout h stories, were taught the national anthem the coiours and
significance of ANC flag and a broad basic history of South
Africa and resistance, so as to give them know edge about the
country and explain why they were in exiie.(8)

Besi des political education through instruction, the pupils
participated with the conmunity in marking promi nent days in th
South African struggie through examning '"the situation in

every evening follOwed by conments and di scussi on. They also
participated in conmttees responsibie for extra-nural activities
ainmed at pronoting a strong identity with South Africa and a
commttnent to participate in the struggle for nationa

li beration. They aiso visited and were visited by |ocal schools
i n an exchange progranmme of sports, political discussions and
cultural performances. (9)



not possibTe to release the teachers fromtheir teaching duties
for this demandi ng task. The experts supposed to Tend assi stance
were aTSo Tocked up in their own jobs, thousands of ki 10metres
away from Mazi mbu. The ANC exam nation board also had problens
estabTishing itseif. This uncertainty of things cruciaT to the
future of the pupi Ts was feTt heaviTy by them So it becane
easi er under the weight of these probTenms, to sTowTy sTi de back
and accept the authority of the London GCE exam board with sone
subj ects which were previousTy under the ANC board. In 1984
Geography went this way and in 1986 Literature in Engiish

f oTTowed.

foTTowi ng were sonme of their recomendati ons regarding the
secondary schooi: the tinmetabTe was wei ghted heavi Ty in favour

of the sociai sciences; there was a need for individuaTi sed
instruction; there was an urgent need for a conprehensive in-
service training supported by a staff devel opnent progranme; and
it also pointed at the constant nobi lity of staff and pupiis as
di sruptive.(10) In 1985 anot her UNESCO sponsored team evaluated
SOVAFCO. Sone of its recommendati ons include that the schooT
shoqu nmake an effort to register with another exam ning
authority other than the London GCE, that the carriculumwas a
vital area needing i mediate attention. Foi Towing the report of
the 2nd UNESCO sponsored evai uati on of SOVAFCO and subsequent

di scussions, the first teachers who were Tanzani an nationais
sponsored by UNESCO UNDP arrived at the schooi in 1990.(11)

Alt hough there has been an al nost exclusive discussion of the
SOMAFCO secondary schooi division during this period, the primary
schooT, nursery/pre-sch001 and the aduit education divisions also
grew and were grappiing with specific probiens that faced them
There seens, however, to have been a greater concentration on the
secondary schO0l1 because it was the originai project. The
nursery sch001 had 80 chderen between the ages 3 and 6 in 1983,
110 in 1985 and over 200 by 1988. There was sone relief on the
faci Titi es when Dakawa opened its own chderenls centre. The
primary school, which "happened" in 1980 with 20 chderen, grew
fromthat to 166 in 1983, 270 in 1985 and over 400 in 1989.

Again there was pressure for Dakawa to bude a primary sch00l1 for
chderen whose parents were resident there. The day-care centre
had 36 children and their nothers in 1983 and in 1985 it had 32
chderen and their parents pTus 18 children without their

parents. (12) By 1988, this section was run with a full tine staff
assisted by the parents. ProbTens facing these divisions

i ncluded staffing, sharp increases in nunbers in reTation to
avaiiabie facilities and Tanguage (EngTi sh was the nedi um of
instruction but there was deep concern over the chderen |osing
out on South African indi genous Tanguages). The main probi em
that the aduit education division was grappTing with was

t eachi ng/ Tear ni ng space and appropriate nateriaT for a varied
range of needs.

Happeni ng simui tenousTy with these deveTopnents in the schooT was



agai nst its neighbours for hosting the organisation. In 1982 a
secret agreenment was signed with Swaziland.(13) As a result, the
country’s security forces cooperated with the SADF in hunting
down, harrassing and ki 11i n9 ANC nenbers. | n Mzanbi que, South
m newor kers, contracts. In 1981 and 1983 the SADF nade direct
mlitary attacks on 10cal and ANC targets in Mbzanbi que. In 1984
the country signed the non-aggression | nkomati Accord with South
Africa and this resulted in the expulsion of the ANC fromthe
country. (14) Because of South African destabi lisation and its
own internal probl ens, Zi nbabwe was unable to openly give support
to the ANC after it had gai ned i ndependence. (15)

Through a conbi nation of the SADF attack of Maseru in 1982, its
support for the Lesotho Liberation Arny (LLA) and an econom c
blOckade, South Africa managed to force Lesotho to ask the ANC to
leave the country. (16) In 1985 anot her SADF attack on the ANC
conmunity in Gaborone, Botswana forced the organi sati on out of
yet another southern African country.(17) The probiens enmanating
fromthe serious economic crisis in Zanmbia and developments in
the post-Cuito Carnavalle period in the Angolan civii war became
resident in these countries and the nationals and their
governments were under pressure to establish peaceful co-

exi stence with their stronger neighbour. iThe result was the

di splacenent of many ANC nenbers who ended up going to Tanzani a.
The direct result of this influx was that as it wasnit, and

i ndeed couldn’t, be planned, it aggravated the situation in the
ANC settlenments in Mazi mby and Dakawa t hrough the bringing

were made to change the nature of the adm nistrative structures
but this problem which expressed itself in the tension between
the sch001 and the community and between the appointed
admi ni strative structures and the elected political structures,
persisted. On the other hand, the avai lability of the
settlenents neant that the ANC could take the heat out of the
regi onal pressures conmng from South Africa by redeploying its
personnel in productive projects in a friendly country.

If the regional events were driving the ANC further northwards,
events within South Africa ensured that it continued to play a
maj or role in the unfolding events. There was a rushrooni ng of
organi sati ons of reslstance at grassroot level. These were

br ought together under the unbrella of the United Denocratic
n'r -’



but were beginning to evoTve alternative "peopTe' s" structures of
Tocal governnment, education, civiT defence and so on. Prom nent
also during this period were the activities of Urkhonto we Sizwe.
The organi sati ons showed an eagerness to associ ate thensel ves and
their activities with the ANC. The flying of the ANC fiag (and
that of the South African Comuni st Party) becane a comon
sight.(18) The state of energency inposed on the country in

1986, on the eve of the conmenoration of the 10th anniversary of
the students, uprisings, faiTed to quell this resistance and
neither did it heTp the education crisis in the BTack schooTs.
Anot her feature of the struggTe in South Africa during this
peri od was the Targe nunber of strikes, work stoppages and
consumner boycotts which hit the country as workers demanded

hi gher wages and refused to pay rents and service charges.

Organi sed Tabour found a comon voice_for their expression in
the formation of the Congress of South African Trade Unions
(COsSATU) in 1986. The intensified and organi sed resi stance was
in part a response to the intensive repression of the Apartheid
state which had brought out its coersive state machinery in full
force to deaT with the situation. One of the outcones of the
repressi on was anot her exodus of young people into exiTe.

ATt hough nost of these went to join Unkhonto we Sizwe, sone went
to Tanzania to further their studies and settle there.

African countries and were of schooT-going age, were sent to

Mazi mbu. This increased the nunbers in the different divisions

of SOVMAFCO. These events, though, seemto have inpacted nore
directiy on the grow h and devel opment of Dakawa. There was an
over ni ght accommodation crisis as Targe nunbers of the ANC
nenbers cane in after the signing of the Inkomati Accord. In
addition to the tent villages that had sprung up, the first bui Tt
up one, V4, consisting of disaster acconmpdati on began to take
shape fromthese events. The Ruth First Education Oientation
Centre aTSo grew trenendousTy, necessitating a better organised
adm ni strative structure. The ANC was faced again with the
probi em of budeing_an infra-structure for a settlement with the
construction unit as a whoTe to Dakawa. This began the

i ntensified budeing of the piace. One advantage that the
constructi on of Dakawa had over that of Mzinmbu was that at this
stage sonme of the ANC architects, engineers and ski TTed

personnei had returned after the conpletion of their studies and
were ready to take up the chaiienge of building Dakawa. (19) The
drai nage system and roads had to be Taid out in this fTat area
whi ch was ai nost i naccessibie during the rainy season. As the

wat er was saity, a borehoTe had to be sunk to provide fresh
drinking water. The heaTth unit and day-care centre were the

next to evoTve but on the whoTe the settTenment sti TT depended on
Mazi mbu, 60km away, for its adm nistration and nmajor supplies and
| ogi stics. The community in this settienent was nade up mainiy



of ANC nenbers who had chosen to be part of Urkhonto we Sizwe and
had, because of the turn of events ended up in Tanzania. This
dynam c gave the settlement and its conmunity a quaiity and

at nosphere distinctiy different fromthe educational institution
one preval ent in Mzinbu. The probi ens and educati onal needs
were also different.

It becanme the major responsibility of adult education to respond
to their educationai needs, but as this division was still weak,
it was unabie to fully tackle the probienms. The opening of the
vocational training centre in 1988 offered the opportunity for
the aduit education division not to operate in isolation but for
the two to reinforce each otheris educational attenpts. The
possi bi lity of the opening of the Institute of South African
Studies in this area further increased the promse for this type
of cooperation. The pianned estai nshnent-of the institute was
the result of a resolution fromthe ANC Nationai Consultative
Conference in Kabwe, Zanbia in 1985. The advantage of its

est abi i shnment was the renoval from SOVAFCO of the responsibility
for "cadre development". (20)

In 1989, in keeping with the decision to keep SOMAFCO as an
educational institution and nove as many as possi ble of the
settied community to the Devei opnent Centre, the garment and the
shoe factories were noved from Mazi nbu to Dakawa. Although this
nove opened up opportunities for a nunber of peopie in this
settienent to work and learn the dress- and shoeenaki ng skiils,
it strained the aiready weak aduit education structure. In terns
of the physical structures at this stage, the education
orientation centre, the children,s centre, the vocational
training centre and anot her village, V2, were partially buiit up
Dakawa also had begun to create its own administrative
structures. It was ciarified, with regards to adm nistrative
structures that this settlenent fell under the contr0l1 of the
Ofice of the Treasurer-Ceneral rather than the Departnent of
Educati on as was the case before. Proposals for the construction
of the aduit education centre and the Institute of South African
Studi es had just been subnmitted when, in 1990, the ANC was
unbanned in South Africa, Neison Mandeia released from prison and
it becane possibTe for exiied South africans to return to their
country. '’

CONCLUSI ON

To conclude, we might start by |ooking at reasons why the ANC
est abli shed a schooi in exile. Before 1976, the children of
South African exi les were put in schoois in the countries where
their parents had been granted poiiticaT asyium This was
reasonable and practical considering their nunmbers and that they
were scattered in different countries. In 1976, however, a large
nunber of poiiticised young people of schooT-going age cane into
exi 1e unacconpani ed by parents or adults. The ANC saw it fit to
buiid a school where they couid continue their education while



Whereas prior to 1976 it was easier to send a few students abroad
to further their education, it becane increasingTy difficuTt to
send Targe nunbers of secondary school TeveT pupils to countries
where the education system and sonetines the nedi um of
instruction, was unfamiiar for them The absence of the

fam Ti ar support systens, the Tanguage probl ens and all the other
traumas of exlle Tife made Tearning very difficult.

On anot her level, the ANC aTSo wanted to estabTi sh the schooT.
Sone of the ANC nenmbers Tiving in exiTe at the tinme had been

i nvoTved in the resistance agai nst Bantu Education and the

est abTi shnent of cuTturaT schooTs by the Congress Alliance in the
19505. (21) So they saw the estabTi shnent of SOVAFCO as an
opportunity to estabiish a South African schooi along the ideas
expressed in the Freedom Charter.

It was possible to estabiish the projects in Mazi mbu and Dakawa
because the ANC enjoyed a Tot of support and solidarity
internationai Ty and in these projects it could be, and was,
denonstrated practically with noraT, material and personneT
contributions fromU. N agencies, governments, government
agenci es, non-governnental organi sations, and individuals who had
taken an anti-apartheid position.(22)

At this stage we might want to ask, coqu SOMAFCO in any way be

"a windowinto a future South Africa"?. The answer is NO

Ai t hough events taking piace in South Africa had a mgjor

i nf luence on the activities of the place, it was too far fromthe
country to benefit directTy fromthe struggles and changes taking
pi ace there. The soci aT and econom ¢ conditions in the ANC
settienents were also different fromthose existing in the
country and the "comunity" there was uni que and coul d never be
repiicated under normal circunstances.

Much nore structured and unstructured Tearni ng took piece in

Mazi mbu and Dakawa than has been acknowTedged. PeopTe who had
never before been aiiowed to nmake deci sions regarding their own
Tives and had never before been trusted with any responsibiiity
in South Africa, found thenseTves taking responsibility for
projects and therefore Tearning new skil1ls of different kinds.
The Tearning process was difficuTt and wought with all sorts of
m st akes but there is no doubt that inportant lessons were Tearnt
in this process.

The unfavourabi e conditions of operation rigorou3ly tested and
enriched the ANC education poiicy (eTaborated fromthe 8th

Ci ause of the Freedom Charter) on which the institutions were
based. One inportant contribution was the estabTi shment of the
PoTi ti caT Educati on Departnent which freed the sch001 of the
responsi bi Tity for cadre devel opment and directed this to ithe
Institute of South African Studies. Although the establishnment

of this departnment was answering to a bigger need than that of
SOMAFCQO, (23) the outcone benefitted the schooi



emanating from South Africa’ s policies, the ANC managed to

provi de the m ni mum basic needs for its menbers while at the sane
time running programmes for their educational upgradi ng. The
experience gathered in the process could be useful for the

i nnovations required by our new situation. It would seem
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