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OMON MAHLANGU FREEDOM COLLEGE:
A UNIQUE SOUTH AFRICAN EDUCATIONAL EXPERIENCE IN TANZANIA
INTRODUCTION
In this articie, weid 1ike to iook brief1y at the African
Nationa1 Congress (ANC) educational projects in Morogoro,
Tanzania. Our focus wi11 be broad1y their nature, the prob1ems
they faced and their development in the ten years between 1979 -
1989.
We wou1d 1ike to acknowiedge the 1imitations of a study of this
nature in such a short presentation. The period we propose to
100k at is one in which major changes took piace in the nationai
1iberation struggie and we’d 1ike to 1ink the changes with the
deve1opment of the educationai projects. A short essay wou1d,
therefore, be inadequate to capture in detai1 the infiuence of
these changes to these projects. We apoiogise for the absence of
exact figures. These events were taking p1ace in Tanzania and
most of the documentation needed to make the study compiete is
sti11 in that country and this has in some way 1imited it to
whatever documents are avai1ab1e to the author in South Africa.
Aithough this artic1e is about two educationai project of the ANC
in Tanzania, Solomon Mahiangu Freedom Co11ege (SOMAFCO), and the
ANC Deveiopment Centre, we have chosen SOMAFCO for the tit1e
because that was the original project and the name has aiso
become famous in South Africa and abroad. ’
THE ESTABLISHMENT OF SOMAFCO AND THE ANC DEVELOPMENT CENTRE .
SOMAFCO is the ANC schoo1 in Morogoro, Tanzania. It was bui1t on
a 250ha piece of 1and in Mazimbu, an 01d sisa1 farm which the
Tanzanian government gave to the ANC for this purpose. The
schooi was named after So1omon Ka1ushi Mah1angu, a combatant of
the ANC’s armed wing, Umkhonto we Sizwe, who was executed in
South Africa in Apri1 1979. It began its first lessons among the
young South Africans 1iving in exiie the same year.
A1though it was originaliy conceived as a secondary schooi, it
was aiso expected that a community servicing the schooi project
wou1d 1ive around it. Among the projects servicing the schoo1
are the equa11y major farming project consisting of the dairy,
piggery, other smali and big stock, pouitry, and crop sections.
There is also the ANC-Ho11and Hospitai, which catered for both
the ANC community and the surrounding vi11ages, and other sma11er
projects such as the garment factory, the oarpentry/furniture
factory, cobbiery/shoe factory, and service sections such as the
taiioring workshop, supp1ies and iogistics, motor mechanics,
eiectricai, weiding, and the generai maintenance departments.
In their p1anning, it was envisaged that these wouid incorporate
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a training e1ement in their running. The resu1t of a11 this was
the estab1ishment and growth of a fu11y f1edged community around
the schooT, necessitating a matched growth of the sch001 project.
So, SOMAFCO became an institution comprising the day-care centre,
the nursery/pre-schooT, the primary schooT, the secondary sch001
and the adu1t education division. Mazimbu wi11 be used here to
describe the compiex inc1uding SOMAFCO and the community working
in the sma11 support projects.
In 1980 another 300ha of Tand in Dakawa, Morogoro, was given to
the ANC by the Tanzanian government and this was set aside for
the ANC Deveiopment Centre. The DeveTOpment Centre, on the other
hand, was conceived from the beginning as a community settlement.
It was envisaged that on compTetion, it would consist of eight
vi11ages, each reiativeTy seTf-sufficient. The main thrust of
activity wouid be agricuTture (consisting of a ranch and Tand
farming) and sma11 scaTe industry. By the time the ANC her its
3rd seminar on the DeveTopment Centre in 1989, it was clear that
the Centre couid no Ionger be administered from Mazimbu but that
a much more comprehensive management was necessary. It was
therefore proposed to administer it through a munincipaTity with
an eTected mayor as its chief executive. At that stage, the
pTace consisted of the farm, the building construction project,
the Ruth First EducationaT Orientation Centre, upgrading newTy
arrived pupiis for admission into SOMAFCO, the aduTt education
division, the vocationaT training centre, and pTans were afoot
for the estabiishment of the poTiticaT education schooT, the
Institute of South African Studies. Dakawa and the ANC
Deve10pment Centre refer to the same p1ace and are used
interchangabTy in this articTe.
The Nationa1 Education CounciT (NEDUC) which has met in 1978,
,79, ’80, ’81, i83, ’86 and ’88 is a forum at which progress and
probTems are discussed and recommendations made in the running
of Mazimbu and, since 1980, other ANC educationa1 projects and
programmes in Tanzania and Angoia. The NEDUC meeting in 1980
discussed as its major issue the estabTishment of the Department
of Education to direct the affairs of education and training in
the ANC, and the Directorate of Mazimbu, to administer Mazimbu
and the then new1y estabTished ANC DeveTopment Centre, in Dakawa,
Morogoro.(1) The estabTishment of the ANC Department of Education
with its support committees such as the schoTarship committee and
the Directorate gave shape and structure to the education work
within the ANC but a1so sharpened the need for other components
such as the counse111ng committee, the curriculum deveTopment
committee and the examination board. It aTSo sharpened the need
to estabiish a Tink with other existing ANC departments needing
its services, so that by the act of streamTining and cTarifying
the work of education and training, its compiexities and the
enomity of its task aTSo emerged. The Department of education is
responsibTe for the administration of the educationaT
institutions of the ANC in a11 its regions. It operates through
an office headed by the Secretary of Education and a fMTTtime
staff, a secretariat which is Tinked to educational committees in
the different regions, and NEDUC which iS’a once-in-two years



recommendations to the Nationa1 Executive Committee,s Working
Committee.
SOME OF THE PROBLEMS
The major probiem that has faced SOMAFCO, and Dakawa after it, is
that their estabiishment was not a pianned act. It was a
response to sudden regionai probiems, namely, the arrivai of
thousands of young peopie of schooT-going age after the 1976
studentsi uprisings in South Africa and the equaliy sudden
arrivai of ANC members in Tanzania after the successive South
African Defence Force (SADF) raids into the front1ine states and
the signing of the Inkomati Accord and the peace accord in
Angoia. The precipitious nature of the events combined with many
other factors have made pianning very difficu1t.
The schooi beionged to a South African 1iberation movement
fighting a Tiberation war. So, the instabiiity brought about by
the war situation and the weight and inf1uenoe of events within
and around South Africa, p1aced an extra responsibi1ity on the
community and pupiTs, mostly members of the ANC, to prioritise
their activities aocordingiy.
Another prob1em that faced SOMAFCO from its inception was the
fact that most of the South Africans who came together to
estabiish and run it were new1y arrived exi1es who had had no
other experience except with education under domination in Bantu
Education. There had not been any training for the new proactive
situation and ski11s demanded by the enomity and cha11enge of the
task were scarce. This demonstrated itseif in the difficuity in
the interpretation and appiication of the ANC education poiicy
and the Tack of ski118 to transTate poiiticai ideas and ideais
into educationa1 practice.
The schoo1 prepared students for higher education in other
countries, so the curricuium which was originaiiy designed for
South African pupiTs with a view of a different South Africa, had
to be bent to accommodate the entry requirements of these
institutions, thus putting a stop to the originai ambitious
attempts to make the school a distinctTy South African
a1ternative schoo1 with a revoTutionary content. An added
probiem was the difficuTty that the ANC Education Department
encountered in the estabTishment of a sound and viab1e
examination board.(2) A reiated probiem was the difficulty
encountered in finding an institution that would underwrite its
certificates for recognition internationa11y.
Because of the dire shortage of trained and ski11ed personnei
right through the ANC, and a1though an attempt was made to
baiance the acquisition of skiiis with the running of the on-
going programmes, there was a high turnover of staff at SOMAFCO.
This piayed havoc on continuity of work and the academic
achievement of the pupiis. The summary of the inspection report
by UNDP/UNESCO quoted by the prinoipai of the sohooi in the



report to NEDUC 5, 1983, a150 makes this point.(3) Added t
this was the fact that pupiTs were coming in with a weak academic
background, especia11y in the areas of mathematics and science,
which they had inherited from Bantu Education, and a cu1ture of
destruction of schools and educationaT institutions based on
their rejection of this education system.
Another issue to note is that the budeing of the physicaT
schooT, and indeed that of the Deve10pment Centre, went on
concurrentiy with the budeing of the other aspects of it and the
of community. Students who arrived in 1978/9 had their Tessons
in the broken down budeings of the abandoned sisal farm and
participated together with all the people on site in the digging
of the foundations of the sohooT and the residences. As a
resuTt, the budeings were occupied as soon as they were
habitabTe. Everybody a1so participated in the Taying out of
gardens and harvesting during the dry season. Many of the pupiTs
aTSo participated in the sma11 projects Tinked to the schooT.
ATthough the enthusiasm, pride and commitment with which staff
and pupiTS went into the budeing of the schooi is commendabie,
it nonetheTess took up a Tot of most needed time and energy and
put pressure on the academic activities,
Anybody, regardiess of their age, coqu be a pupi1 in SOMAFCO if
they chose. Because many of the peopTe who went into exile had
been excluded from the education system in South Africa, some
decided to go into the school aTthough they were above 18 years
of age. In certain instances in the secondary schooT, there was
a range between 13 and 32 years in one cTass. The average age in
the schooT was mid-ZO because many of the pupiTs had had their
education disrupted by poTiticaT involvement, poTice harrassment
and imprisonment in South Africa. This openness of the schooT,
though it had its obvious advantages, aTSo had its disadvantages.
"PupiTs" with a worid of experience found themseTves in the same
cTassroom with chiidren and it was difficuTt to make the two
groups compatibTe for educationaT purposes. In the Tate 19805,
this picture was further compTicated by the members of Umkhonto
we Sizwe who decided to continue their education at SOMAFCO.
The schooT was aTSo home to ’tts pupiTs. This heant ’that
conditions had to be created in which the pupiTs woqu study and
Tive in the same area for most of their school Tives. And
their parents and famiTy, there was a need for parenting. This
put the teachers in the speciaT position of being parent
teachers. The responsibiTity of parenting for the teachers was
made heavier by the fact that the community Tiving there was
unTike the usua1 refugee community comprising of peopTe of
differing ages. It was made up of main1y young peopTe in their
traumatica11y cut off from their fami1ies and had no way of
contacting them. The journey up to Tanzania had had, for some of
them, its own traumas of attacks by the SADF and its death
squads._At the same time, the possibility of further attacks a1so
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existed. Some of them were survivors of detention and torture.
Dakawa faced some of the probiems a1ready innumerated but the
main issue there was that, as it was deveToping after Mazimbu,
the TogisticaT and administrative probTems facing it were soTved
according to the Mazimbu mode1 and this was not a1ways
appropriate or even appTicabTe. Up to six years after its
estabiishment, the settlement was administered from, and the
centraT Togistics stores were based in Mazimbu.
them found that their ski118 were not appropriate for the place.
There were some frustrations regarding this issue but they were
sorted out by the intervention of the Department of Manpower
Deve10pment which was estabTished in 1985 to depToy trained and
As a comment on how scattered throughout the wor1d South African
exiTes have been, the Tanguages spoken in the settTements were
aTT the Tanguages spoken in South Africa, some of the Tanguages
spoken in some Southern African countries, most of the Tanguages
spoken in Eastern and Western Europe and, at some stage also
Chinese and Japanese. This rich tapestry of Tanguage experience
presented some probiems especia11y for the pre- and primary
school. Pupiis were taught through the medium of EngTish whiTe
the Tingua-franca was Kiswa-ZuTu (a mixture of mainly Ki-Swahiii
and Isi-ZuTu with some of the other spoken Tanguages).
One Tast point which is much more a reality than a probiem is
that Tanzania is a predominentTy rura1 country and the ANC peop1e
who went to Tive there were predominentTy from urban South
Africa. At the time of the estabTishment of the ANC settiements,
the country was going through its post-Ugandan war economic
crisis, characterised by the shortage of even the basic
commodities on the market. The unfamiTiar climatic conditions
and tropicai diseases, especia11y malaria, aiso contributed to
the difficuit conditions for the new arrivaTs.
GROWTH AND DEVELOPMENT
The growth and deveiopment of Ma21mbu and Dakawa has been mainTy
the attempt by the ANC to dea1 with the educationa1 problems that
faced it in the post-1976 period and aiso the growth of the ANC
exiie community in this period. It has eTeo been a response to
the pressure brought to bear on the organisation by regional
events during the intensive period of the Tiberation struggle in
the 19808.
In the pianning for the estabTishment of SOMAFCO, there was a
strong reference to it serving the course of the struggle for
nationai Tiberation. It was therefore accepted that it would not
be a conventionai schooT but would be "a poiitical schooT or a
sch001 with a ciear poTiticaT orientation to redress the Tegacy
of Bantu Education within the Freedom Charter",(5) whose



objectives, as eiaborated by NEDUC in the ANC Education Po1icy
Document of 1978, were:
-To prepare cadres to serve the nationa1 struggie of the
peop1e of South Africa in the phase of the struggle for
seizure of p011tica1 power and the post 1iberation phase.
-To produce such cadres as wi11 be abie to serve the
society in all fie1ds, i.e. po1itica1, economic, socio-
cu1tura1, educational and scientific.(6)
Indeed, it was aiso seen as "a window to a future South
Africa",(7) with very interesting imp1ications for the actual
space and time.
This perception of the schooi inf1uenced its direction right from
the beginning. The cha11enge for the pupiis, teachers and
community in this regard was to find a balance for the school to
be a school with a11 that goes with the description and aiso
fu1fi1 this major po11tica1 responsibi1ity. Attempts to achieve
this baiance were made through providing academic as we11 as
po1itica1 education. On the academic side, it was decided to put
the Deveiopment of Societies, Literature and Geography wou1d be
examined by the ANC exam board. The teachers, with the
assistance of subject experts, wou1d eiaborate the curricuia. In
the junior secondary ciasses, pupiis were taught the History of
the Strugg1e in South Africa in addition to the generai History
of the worid. Pupiis in the iower 1eveis, most of whom were born
in exiie and knew South Africa oniy through pictures and word-of-
mouth stories, were taught the national anthem, the coiours and
significance of ANC f1ag and a broad basic history of South
Africa and resistance, so as to give them knowiedge about the
country and exp1ain why they were in exiie.(8)
Besides po1itica1 education through instruction, the pupi1s
participated with the community in marking prominent days in th
South African struggie through examining ’the situation in
every evening fo110wed by comments and discussion. They a1so
participated in committees responsibie for extra-mura1 activities
aimed at promoting a strong identity with South Africa and a
committment to participate in the strugg1e for nationai
1iberation. They aiso visited and were visited by local schools
in an exchange programme of sports, political discussions and
cu1tura1 performances.(9)



not possibTe to release the teachers from their teaching duties
for this demanding task. The experts supposed to Tend assistance
were aTSo Tocked up in their own jobs, thousands of ki10metres
away from Mazimbu. The ANC examination board a1so had problems
estabTishing itseif. This uncertainty of things cruciaT to the
future of the pupiTs was feTt heaviTy by them. So it became
easier under the weight of these probTems, to sTowTy sTide back
and accept the authority of the London GCE exam board with some
subjects which were previousTy under the ANC board. In 1984
Geography went this way and in 1986 Literature in Engiish
foTTowed.
foTTowing were some of their recommendations regarding the
secondary schooi: the timetabTe was weighted heaviTy in favour
of the sociai sciences; there was a need for individuaTised
instruction; there was an urgent need for a comprehensive in-
service training supported by a staff development programme; and
it also pointed at the constant mobi1ity of staff and pupiis as
disruptive.(10) In 1985 another UNESCO sponsored team eva1uated
SOMAFCO. Some of its recommendations include that the schooT
shoqu make an effort to register with another examining
authority other than the London GCE, that the carriculum was a
vita1 area needing immediate attention. FoiTowing the report of
the 2nd UNESCO sponsored evaiuation of SOMAFCO and subsequent
discussions, the first teachers who were Tanzanian nationais
sponsored by UNESCO/UNDP arrived at the schooi in 1990.(11)
A1though there has been an almost exc1usive discussion of the
SOMAFCO secondary schooi division during this period, the primary
schooT, nursery/pre-sch001 and the aduit education divisions also
grew and were grappiing with specific probiems that faced them.
There seems, however, to have been a greater concentration on the
secondary sch001 because it was the originai project. The
nursery sch001 had 80 chderen between the ages 3 and 6 in 1983,
110 in 1985 and over 200 by 1988. There was some relief on the
faciTities when Dakawa opened its own chderen1s centre. The
primary school, which "happened" in 1980 with 20 chderen, grew
from that to 166 in 1983, 270 in 1985 and over 400 in 1989.
Again there was pressure for Dakawa to bude a primary sch001 for
chderen whose parents were resident there. The day-care centre
had 36 children and their mothers in 1983 and in 1985 it had 32
chderen and their parents pTus 18 children without their
parents.(12) By 1988, this section was run with a fu11 time staff
assisted by the parents. ProbTems facing these divisions
inc1uded staffing, sharp increases in numbers in reTation to
avaiiabie faciIities and Tanguage (EngTish was the medium of
instruction but there was deep concern over the chderen Iosing
out on South African indigenous Tanguages). The main probiem
that the aduit education division was grappTing with was
teaching/Tearning space and appropriate materiaT for a varied
range of needs.
Happening simuitenousTy with these deveTopments in the schooT was



against its neighbours for hosting the organisation. In 1982 a
secret agreement was signed with Swaziland.(13) As a resu1t, the
country’s security forces cooperated with the SADF in hunting
down, harrassing and ki11in9 ANC members. In Mozambique, South
mineworkers, contracts. In 1981 and 1983 the SADF made direct
miIitary attacks on 10ca1 and ANC targets in Mozambique. In 1984
the country signed the non-aggression Inkomati Accord with South
Africa and this resu1ted in the expulsion of the ANC from the
country.(14) Because of South African destabi1isation and its
own interna1 problems, Zimbabwe was unab1e to openly give support
to the ANC after it had gained independence.(15)
Through a combination of the SADF attack of Maseru in 1982, its
support for the Lesotho Liberation Army (LLA) and an economic
b10ckade, South Africa managed to force Lesotho to ask the ANC to
1eave the country.(16) In 1985 another SADF attack on the ANC
community in Gaborone, Botswana forced the organisation out of
yet another southern African country.(17) The probiems emanating
from the serious economic crisis in Zambia and deve1opments in
the post-Cuito Carnava11e period in the Ango1an civii war became
resident in these countries and the nationaIs and their
governments were under pressure to estab1ish peacefuI co-
existence with their stronger neighbour. iThe resu1t was the
disp1acement of many ANC members who ended up going to Tanzania.
The direct resu1t of this inf1ux was that as it wasnit, and
indeed couIdn’t, be p1anned, it aggravated the situation in the
ANC settIements in Mazimby and Dakawa through the bringing
were made to change the nature of the administrative structures
but this prob1em, which expressed itse1f in the tension between
the sch001 and the community and between the appointed
administrative structures and the e1ected poIitical structures,
persisted. On the other hand, the avai1abi1ity of the
sett1ements meant that the ANC cou1d take the heat out of the
regiona1 pressures coming from South Africa by redep1oying its
personne1 in productive projects in a friendIy country.
If the regiona1 events were driving the ANC further northwards,
events within South Africa ensured that it continued to p1ay a
major ro1e in the unfolding events. There was a mushrooming of
organisations of res1stance at grassroot 1eve1. These were
brought together under the umbre11a of the United Democratic
:n’r -’



but were beginning to evoTve alternative "peopTe’s" structures of
Tocal government, education, civiT defence and so on. Prominent
also during this period were the activities of Umkhonto we Sizwe.
The organisations showed an eagerness to associate themselves and
their activities with the ANC. The f1ying of the ANC fiag (and
that of the South African Communist Party) became a common
sight.(18) The state of emergency imposed on the country in
1986, on the eve of the commemoration of the 10th anniversary of
the students, uprisings, faiTed to que11 this resistance and
neither did it heTp the education crisis in the BTack schooTs.
Another feature of the struggTe in South Africa during this
period was the Targe number of strikes, work stoppages and
consumer boycotts which hit the country as workers demanded
higher wages and refused to pay rents and service charges.
Organised Tabour found a common voice_for their expression in
the formation of the Congress of South African Trade Unions
(COSATU) in 1986. The intensified and organised resistance was
in part a response to the intensive repression of the Apartheid
state which had brought out its coersive state machinery in fu11
force to deaT with the situation. One of the outcomes of the
repression was another exodus of young people into exiTe.
ATthough most of these went to join Umkhonto we Sizwe, some went
to Tanzania to further their studies and settle there.
African countries and were of schooT-going age, were sent to
Mazimbu. This increased the numbers in the different divisions
of SOMAFCO. These events, though, seem to have impacted more
directiy on the growth and development of Dakawa. There was an
overnight accommodation crisis as Targe numbers of the ANC
members came in after the signing of the Inkomati Accord. In
addition to the tent vi11ages that had sprung up, the first buiTt
up one, V4, consisting of disaster accommodation began to take
shape from these events. The Ruth First Education Orientation
Centre aTSo grew tremendousTy, necessitating a better organised
administrative structure. The ANC was faced again with the
probiem of budeing_an infra-structure for a settlement with the
construction unit as a whoTe to Dakawa. This began the
intensified budeing of the piace. One advantage that the
construction of Dakawa had over that of Mazimbu was that at this
stage some of the ANC architects, engineers and skiTTed
personnei had returned after the completion of their studies and
were ready to take up the chaiienge of building Dakawa.(19) The
drainage system and roads had to be Taid out in this fTat area
which was aimost inaccessibie during the rainy season. As the
water was saity, a borehoTe had to be sunk to provide fresh
drinking water. The heaTth unit and day-care centre were the
next to evoTve but on the whoTe the settTement stiTT depended on
Mazimbu, 60km away, for its administration and major supplies and
logistics. The community in this settiement was made up mainiy



of ANC members who had chosen to be part of Umkhonto we Sizwe and
had, because of the turn of events ended up in Tanzania. This
dynamic gave the sett1ement and its community a quaiity and
atmosphere distinctiy different from the educational institution
one prevalent in Mazimbu. The probiems and educational needs
were a1so different.
It became the major responsibi1ity of adu1t education to respond
to their educationai needs, but as this division was sti11 weak,
it was unabie to fu11y tackIe the probiems. The opening of the
vocationa1 training centre in 1988 offered the opportunity for
the aduit education division not to operate in isolation but for
the two to reinforce each otheris educationa1 attempts. The
possibi1ity of the opening of the Institute of South African
Studies in this area further increased the promise for this type
of cooperation. The pianned estainshment-of the institute was
the resu1t of a resolution from the ANC Nationai ConsuItative
Conference in Kabwe, Zambia in 1985. The advantage of its
estabiishment was the removal from SOMAFCO of the responsibiIity
for "cadre deve1opment".(20)
In 1989, in keeping with the decision to keep SOMAFCO as an
educationa1 institution and move as many as possib1e of the
settied community to the Deveiopment Centre, the garment and the
shoe factories were moved from Mazimbu to Dakawa. A1though this
move opened up opportunities for a number of peopie in this
settiement to work and Iearn the dress- and shoeemaking skiiIs,
it strained the aiready weak aduit education structure. In terms
of the physica1 structures at this stage, the education
orientation centre, the chi1dren,s centre, the vocationa1
training centre and another vi11age, V2, were partiaIIy buiit up.
Dakawa a1so had begun to create its own administrative
structures. It was ciarified, with regards to administrative
structures that this settIement fe11 under the contr01 of the
Office of the Treasurer-Genera1 rather than the Department of
Education as was the case before. Proposa1s for the construction
of the aduit education centre and the Institute of South African
Studies had just been submitted when, in 1990, the ANC was
unbanned in South Africa, Neison Mandeia re1eased from prison and
it became possibTe for exiied South africans to return to their
country. ’
CONCLUSION
To conc1ude, we might start by looking at reasons why the ANC
estab1ished a schooi in exile. Before 1976, the chiIdren of
South African exi1es were put in schoois in the countries where
their parents had been granted poiiticaT asyium. This was
reasonab1e and practica1 considering their numbers and that they
were scattered in different countries. In 1976, however, a Iarge
number of poiiticised young peop1e of schooT-going age came into
exi1e unaccompanied by parents or aduIts. The ANC saw it fit to
buiid a schoo1 where they couid continue their education while



Whereas prior to 1976 it was easier to send a few students abroad
to further their education, it became increasingTy difficuTt to
send Targe numbers of secondary school TeveT pupils to countries
where the education system, and sometimes the medium of
instruction, was unfamiiiar for them. The absence of the
famiTiar support systems, the Tanguage problems and a11 the other
traumas of ex11e Tife made Tearning very difficult.
On another 1eve1, the ANC aTSo wanted to estabTish the schooT.
Some of the ANC members Tiving in exiTe at the time had been
invoTved in the resistance against Bantu Education and the
estabTishment of cuTturaT schooTs by the Congress A11iance in the
19505.(21) So they saw the estabTishment of SOMAFCO as an
opportunity to estabiish a South African schooi a1ong the ideas
expressed in the Freedom Charter.
It was possible to estabiish the projects in Mazimbu and Dakawa
because the ANC enjoyed a Tot of support and solidarity
internationaiTy and in these projects it cou1d be, and was,
demonstrated practica11y with moraT, materia1 and personneT
contributions from U.N. agencies, governments, government
agencies, non-governmenta1 organisations, and individuals who had
taken an anti-apartheid position.(22)
At this stage we might want to ask, coqu SOMAFCO in any way be
"a window into a future South Africa"?. The answer is NO.
Aithough events taking piace in South Africa had a major
inf1uence on the activities of the p1ace, it was too far from the
country to benefit directTy from the strugg1es and changes taking
piace there. The sociaT and economic conditions in the ANC
settiements were also different from those existing in the
country and the "community" there was unique and could never be
repiicated under norma1 circumstances.
Much more structured and unstructured Tearning took piece in
Mazimbu and Dakawa than has been acknowTedged. PeopTe who had
never before been aiiowed to make decisions regarding their own
Tives and had never before been trusted with any responsibiiity
in South Africa, found themseTves taking responsibility for
projects and therefore Tearning new skil1s of different kinds.
The Tearning process was difficuTt and wrought with a11 sorts of
mistakes but there is no doubt that important 1essons were Tearnt
in this process.
The unfavourabie conditions of operation rigorou31y tested and
enriched the ANC education poiicy (eTaborated from the 8th
Ciause of the Freedom Charter) on which the institutions were
based. One important contribution was the estabTishment of the
PoTiticaT Education Department which freed the sch001 of the
responsibiTity for cadre development and directed this to ithe
Institute of South African Studies. A1though the establishment
of this department was answering to a bigger need than that of
SOMAFCO,(23) the outcome benefitted the schooii



emanating from South Africa’s po1icies, the ANC managed to
provide the minimum basic needs for its members whi1e at the same
time running programmes for their educationa1 upgrading. The
experience gathered in the process could be usefu1 for the
innovations required by our new situation. It would seem,
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