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The paper is aimed at | ooking at black resistance to Bantu
Education fromwhen it was introduced (in 1953) up to the 19805.
I n understandi ng resistance we, therefore need to | ook at the
factors that contributed to opposition, also | ook at the ainms of
Bantu Education, and try to explain why there was such resistance
fromthe 19505 up to the 805. What is it that the governnent
failed to address and is still continuing to do so.

BLACK RESI STANCE TO BANTU EDUCATI ON

In 1949 soon after the newy el ected Nationalist Governnent under
Dr D.F.Malan took office, it set 1m a commi ssion under the

chai rmanship of Dr WWEi sel en. The conmi ssion reconmended t hat:
-Bantu Educati on has a separate existence because it exists and
functions only in and for a particul ar social setting, which is
thy Bantu society.

(B. Ei shoul d be decentralised according to the regions to ensure

t honpbgeneous popul ation el emrents woul d be grouped toget her

-To ensure active participation of parents to the education of
their children

:Bantu | oeal authorities were to be created

Exovdu ¢ UK awi -e; Frit

The B. E. Act of 1953 foll owed the wake of the report of theJanxn#:
of the Ei selen comm ssion. The two acts were conceived as part

of the overall plan to maintain their oppressive and exploitative
regi me, and Dr Verwoerd who replaced Dr Jansen as M nister of
Native Affairs made this quite clear

“When | have control of Native Education | will reformit

so that the Natives will be taught from childhood to

realise that equality with Europeans is not for them..Wen

ny department controls Native education it will know for
what class of higher education a Native is fitted, and
whet her he will have a chance in life to use his

know edge...What is the use of teaching the Bantu chid

mat henmati cs when it cannot use it in practice? That is

quite absurd."

Christie(1991, 12-13) shows different statenents and opini ons that
peopl e have made about education in South Afrioa fromthe period
when Bantu Educati on was i ntroduced:

"W shoul d not give the Natives any acadenmi c education.|f

we do, who is going to do the manual |abour?" (J.N.le

Roux, 1945, Nati onal Party)

The above statements show how t he white governnent ained at
destroying the black person. Their form of education is neant to
keep the South African people apart from one another and also to
keep t hem backwar d.

She al so shows how the bl ack peopl e saw the Bantu Educati on
system

"We shall reject the whole system of Bantu Education

VWhose aimis to reduce us, mentally and physically,

into " hewers of wood and drawers of water."(SSRC, 1976)



(The B.E received opposition fromthe ANC. There is no evidence
of overt opposition fromthe students to the Eisel en Conm ssion’s
; proposal or the Bantu Education Bill. It was teacher’s
1 organi sations who reacted against B.E.Bill. The Cape African
Teachers Associ ation (CATA) and Teachers League of South Africa
( TLSA) both affiliated to the Al African Convention and the
Non- Eur opean Unity Mvenent announced that they were calling a
i national conference to discuss Bantu Education Act. They were
war ned that the government would not tolerate a discussion of
i educational policy by teachers, and they cancelled the
f conference. The governnent responded by taking recognition away
f from CATA. Instead they gave recognition to a newy established
' teacher’s organisation the Cape African Teachers Uni on( CATU).
Mlitant teachers were expelled fromschools. However, bl ack
peopl e in general were opposed to Bantu Education. Even before
its inplenentation people conceived B.E. as part and parcel of
the whol e repressive system
' 5.
Resi stance to B. E was w despread even in renote areas ¢.g.)
Sekhukhuni | and and Zeerust. Parents were the ones who pl ayea
prom nent role in opposing the system They refused to send their
children to B.E schools. Even teachers refused indoctrinating
students with the ideology of rulers. The ANC organi sed parents
not students in support of its canpaign to resist Bantu
Educati on. Their camnpaign was called the "Resist Apartheid
Canpaign.” It was |aunched on the 8th of May 1954. They ai med at
resisting B.E. Act, the Native Resettlenent Act, The Pass Laws,
the Group Areas Act, the Suppression of Conmuni sm Act and Anti -
Trade Uni on nmeasures. The canpai gn was not successful. Resistance
to Bantu Education continued after ithe collapse of the hANC
canpai gn. Sone of the strategies to oppose the system were:
-to stay in school but refused to collaborate with the systens
met hod and obj ecti ves.
-teachers refused indoctrinating students with the ideol ogy of
the rulers, with the aimof undermning the possibility of
school s operating according to the governnment’s design
-parents by boycotting Bantu School Boards and Conmittees,
refused to collaborate voluntarily ' helping to run schoo
systemthat was oppressive. (Ml teno:i ?g4, 17)
Nt antal a (Ml teno, 97-98) note that communities which had built
and mai ntai ned schools and placed them at the hands of the
churches, rejected such mnisters who, w thout consulting them
| eased such schools to the government. Al so in Peddi e(Eastern
Cape), community nenbers | ocked up schools which they had built
with their own noney and | abour, and told the mnister in charge
to build his own schools if he wished to hire themto the
government. In Port Elizabeth, nenbers of the congregation called
upon their mnister, who had accepted the chairmanship of the
| ocal Bantu School Board, to resign rem nding himthat he
depended on themfor his livelihood. In M. Ayliff, East
Gri qual and, peopl e burned down the schools they had built rather
than | ease themto the governnent.
The boycott organised by the ANC stated on the 12th of Apri
1955. About seven thousand children have been expelled from
school and nmore than one hundred teachers had [ost their jobs.
? Barly in April, Dr Verwoerd warned that any children stil
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boycotting schools on the 25th of the nonth woul d be permanently
xcluded fromthe schools. Several prom nent |eaders of the ANC
called on parents to end the boycott, and sent their own children
to school. This ended the canpai gn. Mst of the children who had
been expel |l ed and who had not been in school in 1955 were catered
for by Cultural Cubs. The clubs provided sone sheltered
occupation for children who otherwi se woul d have roamed to
township streets. The clubs could not |egally provide any
"education" and had to resort to story-telling, quizzes, pl ay-
acting and simlar activities. The club | eaders were
unfortunately untrained in methods of informal training, they
were nothers or teachers who had |eft or been expelled by Bantu
Affairs Department. The children consequently were sent to cl ubs
wi th sl ates, exerci se books and readers, and these were invariably
sei zed by the police and used as evidence in court when the

| eaders were prosecuted. There was coinci dence in student

di sturbances and outside unrest when in 1960 there was a nmass
denonstration against pass |laws |leading to the police killings
at Sharpville and Langa, the declaration of the state of
enmergency and the banning of ANC and PAC.

Cultural Cubs were established as a formof alternative
education for the children who had been expelled. The cl ubs
finally collapsed in 1960 when many of the |eaders were pl aced
in detention in the post Sharpville state of energency.

Prior to 1958 African | anguages had been used as a nedi a of
instruction up to STDIl in nost African schools. Students had to
go to schools where they would be taught by their nother tongue,
even if the school was far fromtheir homes. By this, they aimed
at pronoting ethnic division anong African groups. In 1968 only
26% of all the secondary schools were carrying out the
departrental policy on mediumof instruction in full. In 1972
Bantu Education Report stated that:

"The medi um of instruction in all secondary classes from

standard five to Formfive will be English/or Afrikaans.
For the schools situated in the honel ands the decision as
to which mediumpolicy will be followed will in each case

be taken beetaken by the honel and governnment concerned in
consultation with the Mnister of Bantu Education.”

(Bl'ignaut, 1981, 2 )

Bantu Education Circ

i mpl enentation gi/t

Bant u Educati oi fwo

-In all. Secondary Sc 0015 and STD V cl asses the nedi um of

i nstruction rmust be on the follow ng:

(a) Exclusively Afrika ns

(b) Exclusively Englis

(c) English and Afri kaans on a 50-50 basis

The not her tongue should be used as a meai um of instruction for
the religious education and non-exam nati on subjects.

On August 29,1974 the Southern Transvaal Regional Director, M
W C. Ackerman issued Regional Circular NO2 of 1974 headed

"Uni f orm Approach in School s" which specified that in STD V, Form
I and Form 11, General Science and Practical subjects had to be
t aught 9t hr ough t he nmedi um of English and Mathematics/Arithnetic
and Soci al Studies through the medi um of Afrikaans. Religious

i nstruction, Musi c and Physical’ Education |would be taught in
Ver nacul ar | anguages. (Ibid, 273

(
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arl N92_9ttl g73 outlines the policy and

policy as decdaed on by the Secretary of



By inposing that Mathermatics be taught in Afrikaans they hoped
to have few nunbers of Africans who study Mathematics.

They were being threatened by the Africans know edge of

mat hemati cs and, therefore decided to withhold it fromthem
Their aimwas to devel op a negative attitude fromthe African
students towards mat henmatics. This al so shows the ainms perused
by Verwoerd when in 1954 made his intentions quite clear that:
"What is the use of teaching the Bantu child mathematics when it
cannot use it in practice? That is quite absurd."(Hirson: 1981, 45)
They wanted to preserve the technical jobs for thensel ves.

Al t hough they succeeded to sone extent their ains were not fully
achi eved. This created problens anbng students as those who
under stood the subject felt clever than those doing other

subj ects. Even though there are few blacks qualified in technica
subj ects we are bridging the gap

The policy contained in these circulars which stated that

afri kaans be the nedi um provoked a strong reaction fromthe
African comuni ty. Menoranda from indi vi dual school boards andthe
African Teachers’ Association of South Africa (ATASA) were
presented to the Departnent of Bantu Education. The Federated
School Boards petitioned the Bantu Education Advisory Board in
April 1975 showing the problens arising out of the pupils having
to wite STD V Higher Primary examination at the end of the first
year in which they woul d have been taught on a 50-50 basis.
Examination results at the end of 1975 showed a narked i ncrease
inthe failure rate of pupils witing their final primary schoo
exam nation, 39%in STD V and 21%in STD VI as conpared with 8%
the previous year.(lbid,27-28) In Decenber 1974, after the

exam nation results, parents were informed that hundreds of STD
VI pupils who passed their final exam nation in 1974 were
requested to repeat the standard in 1975 because of shortage of
school s.

During 1976 the use of afrikaans for the teaching of mathematics
and social studies was extended to Form|l. In May 1976 pupils in
Sowet o, faced with the prospects of witing exam nation in
Afrikaans started actively to express their opposition to the
system By early 1976 there were denonstrations in sone school s
agai nst the introduction of |essons in Afrikaans. As protest

i ncreased school s joined forces and eventual | y marched toget her
in the denonstration of 16 June to Orlando Stadium In attenpts
to stop the denonstration the government responded by sending
pol i ce who without any warning opened fire on the children and
thus sparked off riots that spread across the entire country.
There were reasons for opposing Afrikaans and al so for preferring
English. It was al so perceived that education conducted in
Afrikaans would lead to a definite deterioration in standards.
African teachers had received instructions al nbst exclusively in
Engl i sh, and many were barely able to converse in Afrikaans. They
woul d not possi bl e have conducted a course of instruction in that
| anguage, and it was inconceivable that they could ever master
the technical |anguage required for the classroomin a | anguage
th did not speak nore especially for arithnetic or mathemati cs.
Their contention was that:

"English was the nmain | anguage of industry and conmerce,

and was essential for any youth who wanted to find a pl ace



i nsi de the econony of South Africa; it was an internationa

| anguage and t he medi umthrough which contact could be

mai ntai ned. with. the rest of Africa; it. was one |lingua

franca which bound bl acks, at |east in the urban areas

together. (Hirson; 1981, 174)

According to Hrson, the first vocal protest seemto have cone
fromthe School Boards in Soweto. The first recorded opposition
cane fromthe Meadow ands Tswana Schooeroard early in 1976, and
the issued a circular under the nanes of Abner Letlape and Joseph
Peel e, counternmandi ng the instruction that Afrikaans be used as

a nedium of instruction in the schools.(lbid,177) The two men
were expel |l ed.

In calling the denobnstration for June 16, the South African

St udent Movenent (SASM) took the struggle on the streets, publicly
chal | enged the government to revoke its |anguage regul ati ons. The
nunber of youth gathered for denbnstration at 7.00 a.mon the
norning of the 16th was an indication of the intensity of the
feeling in schools, centred enptionally on the issue of
Afrikaans. Fifteen to twenty thousand youth, ranging in rage from
10-20 years were ready to march of f bearing slogans witten the
fol | ow ng:

"Down with Afrikaans

Afri kaans is oppressors | anguage

Abol i sh Afri kaans

Bl acks are not dustbins-Afri kaans stinks" (181)

The police responded on the march by shooting, they never gave
any warning. The first victimwas a thirteen year old boy, Hector
Pertersen. They shot at random and shot to kill. Any person
suspected of being a "leader"” was perused and was a target.
Journalists were warned to keep away from piles of bodies on the
ground as it none of their business. Baragwanath hospital was
closed to the public. Deaths at the hands of the police had
become comonpl ace in the country.

The governnent replied i mediately. Prime Mnister Vorster told
Parlianment that he had instructed the police to maintain | aw and
order at all costs. (Christie, 1991, 20)

The police used teargas, hippos and helicopters. They prohibited
gat herings and detai ned without trial

On June 16 the school students stayed firmand threw stones. It
was an unequal battle, stones against bullet. Some fled, others
fell, but those behind stepped in and closed the ranks. By 10.00
a. myouth were surging through Soweto, taking what revenge they
could for the massacre of their fellows. They stoned passing
cars, set up barricades and stopped delivery vans and buses, burnt
down maj or admi nistrative buildings, attacked beerhalls and sone
shops.

The wi despread reacti on had obvi ously not been anticipated by the
government. On June 17 Putco suspended its bus service and | arge
nunber of residents were forced to stay in townships. They joined
the youth who were barricading the streets. In the no go areas
controlled by residents police patrols faced the possibility of
anbushes fromthe stone throwi ng youngsters. The destruction

whi ch took place in Soweto and ot her townships on 16 June and in
the ensuing nonths was generally not discrimnate. There was



logic in the selection of targets, synbols of apartheid
apparatus, collaborators with it. There were also reports on

di sturbances in schools in the Orange Free State, Cape Town, the
police were on the alert and were patrolling the townships. The
students al so organi sed workers to stay away fromwork. They

want ed parents and workers to march with themto John Vorster
Square in Johannesburg. It seens that at |east 60% of Soweto

wor kers responded to the call

Sone of the achievenments of the 1976 uprising were the foll ow ng:
- Afri kaans nedi um was wit hdrawn

-The Department of Bantu Educati on was renaned Departnent of
Educati on and Trai ni ng

-Mre attention was paid to schooling conditions and nore noney
was put into schooling

Al t hough there were some achi evenents, 1976 was not able to bring
an i mredi ate end to Bantu Education. Schools renmmi ned segregated
and unequal. It was in 1978 that the uprising finally settled.

In 1979 a new student organi sation, the Congress of South African
Students was formed, and it concentrated on organising students
nati onwi de, and it |linked the education struggle to broader
struggl e and comunity invol venment.

April 1980 narked the begi nning of the fanmous school boycott that
started in Cape Town and rapidly spread throughout the country.
tens of thousands of black students left their desks to protest
agai nst the education system The boycott was soon supported by
140000 students in the Cape, Transvaal and also Natal. Even
teachers pledged their solidarity with students.

The state responded with warning and police action. the student

| eaders were intimdated, threatened.w th expul sion and.politica
neetings were banned. Sonme were injured and killed. The conpl ai nt
of the students were:

3%5chool s were poorly equi pped and not repaired

1kCor por al puni shrent

rpoorly qualified teachers and expul sion of politically active
teachers

a presence off security police at schools

a the wider econom c problens in society

The 1980 students boycotts was the students attenpt to set up
alternative education progranmes. School buildings were used as
assenbly places, as well as centres from where educationa
prograns could be run. Mass neetings were a regular feature of
the boycotts. Sonme attenpts were nmade to |ink students protests
with worker action. During these boycotts student |eaders

organi sed alternative education prograns which raised people’s
awar eness on many topics such as history of Black people in South
Africa, June 16 uprisings, the nature of the education system
etc. These alternative education prograns were successful to a
certain extend , in the sense that students participated in these
programs. Mlteno (in Christie,249) describes the progranms as
follows :

"at certain schools, students were for npbst of their part

of the boycott in the classroons, earnestly participating

i n awar eness prograns. They remai ned i nterested and



responded enthusiastically to the opportunity of being

able to contribute to a process of collective |earning

and of being able to criticize openly teachers who in the norma
way were figures of unchall engeabl e authority".

He, however also points out that sone of the prograns had
virtually no activities. The 1980 boycott had sone gains on the
part of the students. More textbooks were provided, schoo
bui | di ngs were repaired but remai ned segregated and unequal, the
de |l ange conmm ssion was set up in response to sone of the schoo
unrest. The governnent accepted certain de | ange recommendati ons
but it rejected the major recomendati on that there should be a
singl e education department for all in South Africa. by the

begi nni ng of 1981 nobst schools were back to nornmal and the
boycott was over. 3

Again in 1984 another period of boycott and protest began and
students conplaints were simlar to the 1980 demands.

t COSAS and AZASO pointed to segregation and unequa

educati on

t lack of schools and facilities, poorly qualified teachers

t lack of schools and facilities

t shortage of textbooks, which shows that the books provided

in 1980 were not enough

8 increase in rents and transport prices worsened people’s

probl enms, as student politics began to be Iinked to with broader
political canpaigns. Students conpl ai ned about of high renta
whereas their parents were not paid enough salaries, and could
not nmeet the famly needs. Exclusion of Africans fromthe
Tricanmeral Parlianent which led to the boycotting of elections

i n August 1984, involved students, youth groups, United
Denocratic Front (UDF), trade unions and were very inportant in
nmobi | i sing the resistance of this period.

These boycotts started in Cradock and Port Elizabeth in the
Eastern Cape, and in Saulsville and Atteridgeville near Pretoria
and spread throughout the country. The state in all acts of
protests retaliated by sending the arnmy into the townships. For
nost of 1985 there were boycotts and protests in different areas
across the country. The Eastern Cape and Vaal were the nost
active regions. Students wanted change not only in school but

al so broader social change. Students organi sed sone rallies and
pi ckets, barricaded streets and waged street battles with police
an army. They took part in necklace killings and were part of

| peopl es courts’. They burnt property and attacked peopl e they
saw as col l aborators. Their slogan was 1Li beration now, education
later’.

By the end of 1985 bl ack schooling across South Africa was in
crisis. The Soweto Civic Association called a neeting of parents
to discuss the crisis in schools. At this neeting the Soweto
Parents Crisis Comittee(SPCC) was formed. SPCC sent a del egation
to Harare to neet the ANC, and they returned with the nessage
that students should be urged to go back to school. Learning
shoul d not be postponed as their slogan says. As a result of this
their slogan was changed to "Peopl e’ s Education For People’s
Power". Students were urged to try and change fromw thin

Del egates fromdifferent organi sations across the country
attended the first NECC conference in Johannesburg. The thene was
X
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peopl e’ s education for people’ s power. The conference agreed that
the students would return to school provided that the DET net
their demands which were:

-t he unbanni ng of COSAS

-the rel ease of students and teachers in detention

-the end of the State of Emergency

-the recognition of denocratically el ected SRCs

-the withdrawal of troops fromthe townships

-the repair of danmaged school buil di ngs

-free supplies of books and stationery

The conference succeeded in convincing the students to go back
to cl asses. ’

Mkat shwa in (Levin 1991, 118) states that People’s education
stresses the inportance of political as well as general education
whi | e enphasi sing the |ink between education, politics and socia
transformation.

He further argues that people’'s education neans to prepare people
for total human |iberation, hel ps people to be creative,

anal ytical and al so prepares people for full participation in al
social, political or cultural sphere of society.

In a document by NECC entitled "WHAT IS DEVELOPMENT |17 they
state that:

"Qur struggle has al ways been about destruction of

Apartheid Education and through this the nationa

liberation of the oppressed majority. It has al ways been a
struggle for a non-racial, non-sexist and denocratic

education systemthat will address our people’ s political

soci al and econom c needs."

An interview held with the Secretary General of the NECC in Port
El i zabeth shows their interpretation of the People’'s Education
Their aimis to do away with Bantu Educati on and the so-call ed
VWi te education. Education should not pronote individualismas

it does. It should involve the whole conmunity. They ai m at
conbining the socialist and capitalist nodels, also pronpote self-
reliance, the Tanzani an nodel. Everybody should be able to read
and wite.

I n conclusion, education nmust be acceptable to those for which

it is designed. It must be beneficial to them That has been
absent with B.E. Not a single section of the African popul ation
to whom B.E is acceptable. It has been rejected right fromits

i nception.

For S. A, to change for a denocratic future, education should play
a major part. W had seen how education struggles have played a
maj or part for the better devel opment of our society, how they
responded to the education crisis. There were establishnment of
Clubs in the 505, alternative education programes in the early
80s and people’s education in the md 805. In all these cases
they were trying to make education nore relevant and al so to give
it adifferent political purpose. These students protests show
their link to the society. It is therefore of inportance to state
that, education question and education struggle in S. A cannot be
viewed in isolation fromthe broader denocratic struggle. It is

i npossi ble to address the question of denocratic change and



social transformation without comng to terns with education
guesti on.
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