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REPORT OF SOHAFCO RESEARCH PRQIECT WORKSHOP HELD ON 16 JUNE
1992.

In Cctober 1991, the Batlagae Trust was set up to coordinate
activities related to education and repatriation in South Africa.
The tasks identified for the Trust included the overseeing of the
safe return of educational archives to South Africa and the
research and recording of the exiled education experience as
apart of the history of the struggle in this country.

The first inititiative with regard to the latter, was a research
wor kshop on the SOVAFCO experience. This was held on 16/ 06/ 92

i n Johannesburg.

I nvitees

A |l arge nunmber of people were invited to the workshop. This

i ncl uded teachers, adm nistrators, students, technical staff and
ot her concerned menbers of the ANC in exile and rel evant
departnents and | eagues within the ANC. In addition interna
educational structures were invited. This included the NECC
COSATU and EPU

The date of the workshop was chosen as a conmenorative event,

whi ch woul d serve as an extension of June 16th events. This
however did result in a nunber of organisation and individuals
not attending. This effect was exacerbated by the call for nass
action which followed the tragedy at Boi potong and the breakdown
of negoti ations.

The workshop was attended by 40 of the people who had been

i nvited.

The r amre

The wor kshop was opened by John Samuel s, Head of the ANC
Educati on Departnent.

Pethu Serote, a former teacher at SOVAFCO gave an i nput paper
the objective of which.was to contextualise the day’ 5 discussions
(copy attached). Discussion after the input, raised sone

i mportant issues.

It was noted that the dual role of conpatriot and student often
confused students and caused a nunber of problens. Tensions

exi sted between expatriate teachers and students. It was al so
noted that SOMAFCO di d enabl e many people to acquire and
education and to become cadres and tried to correct the ills of
"Bantu education" and that the curriculumwas designed to

devel oped an holistic person. It was also felt that SOVAFCO s
enphasi s on mat hemati cs and natural sciences was al so positive.
It was noted that results were not uniformand that some years
achi eved better than others and that poor performance shoul d not
be attributed necessarily to the many diversi ons at SOVAFCO



Probl ems of untrained teachers and | anguage difficulties were
nmenti oned. The school relied on expatriates and vol unteers and
little consideration was given to their remuneration

The wor kshop broke into comm ssions to discuss the foll ow ng: -
1. Curriculumeg content, naterials devel opnent

2. Socio-political and cultural devel opnent of students

3. Denocratisation of education in exile

4. Approaches to education eg education wi th production

1 Qrriculum

SOVMAFCO had offered 10 subjects over the years. This included
hi story, mathenmatics. geography, social studies and literature.
The curriculumwas underwitten by the GEC in London. Not idea
interms of the ANC s ains and objectives, a decision had been
made to seek an alternative. This was not achi eved before the
process of repatriation

The curriculumwas often subjected to debate and was soneti nes
criticised for being too broad.

Avail ability of subjects, particularly conmpul osary subjects was
dependent on avail abl e resources. Sonetimes conpul sory subjects
were problematic eg maths which was often difficult for students
who had a poor education background such as "Bantu education”.
Inability to cope sonetines led to the pertuati on of poor self

i mage, experienced by sonme students. Hi story was compul sory for
a nunber years. Wen this changed, many students failed to take
the subject.

Lack of personnel nade the giving of much needed individualised
| earning very difficult.

Lack of resources al so neant that SOVAFCO was unable to

i ncorporate the vocational conponent in the curriculum No proper
i nks were set up between the VTC and SOVAFCO and VTC conti nued
to be viewed as being the inferior option.

Mat eri al s devel oprent

In the early days, curriculum devel opnent was inpeded by a | ack
of textbooks so teaching relied on the production of notes. Lack
of expertise also prevented the production of video materi al
Once sophisticated facilities, such as the library, were

avail abl e, there was | ess incentive to produce materials.

Al t hough material s devel opnent had not been properly structured,
the job still got done.

Extra curricula activities such as the Maths Cub and JETS
conpl emrented the | earning process.



Assessnent s

There were successes in the continuous assessnent by teachers at
a 40:60 ratio. This had the effect of encouraging students to
work and | earn independently. Learning assessnent by

exam nations renained the dom nant form of assessment.

Qccasi onal eval uati ons were al so done by UNESCO. There terns of
reference were however too conventional and were not linked to
or inline with ANC objectives nor accounted for whether these
obj ectives were being net.

Eval uation reports were not nade avail able to teachers.

Teacher student participation?

There was significant participation by teachers in Mathematics,
natural and social science curricul um devel oprent.

2. Socio-pglitical and cultural devel opnent

Thi s comm ssion concerned itself with the question of their
success with regard to changi ng perceptions, "producing a new
person”, a new type of SA to serve the people.

The conmi ssion outlined a nunber of obstacles to achieving this,
nanel y;

students were an uprooted community in a "foreign" |and

deci sions were nmade at adm nistrative |eve

conr ades were not seen as individuals

people lived with fear and tension

peer pressure - conrades being pushed to conform be a strong
cadre, conformwi th political ideology

children were often forced to be there and didn’'t want to be
there
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Peopl e al so tal ked about how peopl e had responded when they cane
home. Regionalismand tribalismwas brought to the fore as a
response to their fear of the unknown, the political situation
and their own insecurity. They al so brought hone the "Mando
culture" and had to adjust froma situation of having all needs
catered for to one of survival back hone.

The conmi ssion identified a nunber of successes. They said that
very little racismhad been evident in the settlenents, with
students and children being treated fairly and evenly. People
retained strong identity as SA but al so devel oped strong identity
wi th SOVAFCO and the comunity.

Many devel oped a mature political awareness and cadre



consci ousness. Cadres were exposed to broader experiences and
educational processes which have strengthened and matured them
They were exposed to and were nade aware of gender issues through



sharing of tasks and duties, but this still needed to be

i mpl enent ed.

Failures were also identified. In the latter years decisions and

di scipline were not linked to political goals. Authority

couldn’t be challenged and there was | ack of support structures.

Peopl e failed to understand individual needs within structures

and the comunity.

Not enough was done to include those who appeared different eg

those born in exile spoke different |anguages fromthe those who

cane from SA. Tanzani ans and South AAfricans had. different

st at us.

Their was also a failure to educate and confront peopl e about

tribalismracismand regionalismand religion was neglected in

the revol utionary zeal

4 A roaches to education

SOMAFCO tried to create a "whole", "holistic" person, tried to

undo t he damage of "bantu education", therefore experinented with

and adopted different approaches to education. These incl uded;

Education with production

Traditional forms of education had exposed students to elitist

attititudes counterproductive to production, attitudes which

inmply di fferences between academ ¢ and other forns of education

a position exacerbated by "Bantu education" ideol ogy.

Thi s approach necessitated the participation of experts, |oca

and foreign. people had different ideas about what shoul d happen

and there were tensions about what people saw as intervention or

i nterference.

The first phase was devel oped and run nostly by SAs. This was a
very positive tine, very notivated and socially cohesive.

The second phase involved fanilies and many experts from ot her

pl aces eg Zanbi a,



