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The Education Crisis (EC), th t been grieving South nFrica Fer the

 

Feu y!"ars is but an asoect 0f the general Crisis that has becem 9 Ch

cteristic of that CDUhtry. The nature 0F the Crisis is indesh ”it

causal. However, For the benefit of our paper here, well confine our-

selves to the educational aspect of the crisis, specifically the period

1986—1988. the EC in 55th Africa is nothing new, at least in safer as

the Black Struggle is concerned.‘ what Can be considered new in this

Crisis is its endemic ahd pervasive nature. As early as the beginning

0? this century hlaCk education was plagued by Crises.

The wellington Movement.

In 1970, the wellington Protest movefiht was Lunched hy Blacks 10 the

Transkei. This Movement rejected all institut‘nns which served as in—

struments of European domination, The MDuement was led by Elias

wellington Buthelezi, otherwise knoen as Dr. Butler Hansford wellington.

His bone of contention was: the missien schools were imnosinq alien

cultural values and ideologies on AfriCan children, thus divorcihq them

From their traditional bafliefs and conditiening them to accept subserv-

ient positons in a European-doménated system. wellington then ladthed

a campaign For the establishment of schools which would be under the

control of the people, not Foreign agents. This Campaign was short-li“e¢

The schools set up by wellington as an alternative to the racist schools

Failed to take OFF. The Movement collapsed. Yet, For the Failures reg—

istered here, the Movement did project qfaci that L85 to be the down

inant issue in whatever EC to Follow: viz, the people, in our case, the

blackshad t0 have a say in the education system set up For their child-

ran.
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This principle uas Further elaboaated by the African Naijfional Congress

when it launched"Resist Apartheid Campaign“ in 1955, as part of the

nation-uide Drotest against the Bantu Education Act and 1ts provisions.

To give an eFFective rebuff to this Act, the ANC formed what was known

as the Africa Education MBuement. School Clubs mere Formed, where

children were to be offered progressive education, as compared to the

inferior instruction advocated by the Act. Uhat the ANC was doing in
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effect, was to try and set up alternative schools, with an alternative

currficulum that would Foster progression ideas in children. The scheme

collapsed in the uzke of the resultant repressive measures unleashed

bylthe government.

Black Consciousness.
 

The 9"htu FHucwtihh Act called Fer the settihn we 0F uariou= ethhic

universities. The irony was that it was precisely these universities

which bred a spirit of resistance to the very ideals the Act sought to

promote. Blacks Felt challenged to assett their identity and pride as

black people . Boycott Followed boycott. In 1973, For instance, a

three month long haycett ensued at the University of the Ueatern Cane

because of poor student—teacher relationships, a preponderance of white

over black lecturers, opprresiue rules and regulations and lack of unver—

sity autonomy. As the boycott intensified, a ”Peoples'Free Education

Front" mes launched to promote the idea of a Free university bound tn no

state ideology. Uben the boycott could not be resolved, about 1,0b0

students walked OFF the campus as a mark 0F pretest, and pledged to set

up a Free peoples'university. This was in July 1973.

The 1976 Upheavals.

These upheavals hBCame the uater-shed of the education crises that had

accumulated to date. As the upheavals gained momentum, it became cleet

that the EC was an aspect of the malaise that was afflicting the entire

body politic in South AFrida. It became equally clear that the resolfi-

tion of this cuisis was inseparable From the resolution 0? the entire

crises gripping the country: economic, political, social, racial,etc.

The government tried to evade the issue by appointing commission after

commission, intensifying tepression, killing opponents, maiming, Forcing

activists into exile, etc. To date, the natioaal crisis remains, indeed,

it is worsening. Like-uise, the EC is persisting.

Twelve years after the Upheavals the .uhole ediEize of the Bantu Educatio

Act is in shambles. The government is perplexed. It has run out of

options. Its only solution: repression, and yet repression.

Below, we consider the specific trends this EC has assumed in the past

2 - 3 years, how the people, the Mass Democratic Movement as well as the .

Liberation Movement, have responded to this ongoing crises. Our conclusi—

on is that the efforts that arenow afoot, launched by the democratic

 
 



  

forces above, can not on their own dislodge the apartheid regime. what

they can do indeed, is to make a vifital contribution towards the dest-

truction 0F epartheid. This observation is not merely academic. As will

be shown below, the EC has been distorted by some Forces inside our

country to divert the essential issue facing the racist reqime: the

dismantling of apartheid and surrender of .pnuer to the oppressed major-

ity.

(NECC   The Natienal Education Crisis Committee.
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1985, the Soueto Civic Association called a meeting. The meeting was

«r;end abnuq, Pamo +n a heafi. whenin nanv Octnher.

subsequently banned and somekits organisers detained. The SEA persisted

however. On 13 October, a large meeting was CeIIGd in Dieakloof. The

meeting mandated a Perents'crisis committee (the SPEC) t0 errenoe a

meeting with the DET in order to discuss the the ongoing crisis. The

DET resorted to various subterfuge. The end result mes that no meeing,

at least aproductive one, took place. The SPCC took the matter into its

hands. Uithin 4 weeks it had organised an euent of national importance,

viz, the Firht National Consultative Conference (NCC) at the University

oft the Uitwatersrand, in Johannesburg.

In its analysis of the EC, theNCC identified the Falling areas, inter

alia:

- Bantustan education.

- The rule of teacheru.

- Detention of students and parents.

- Peoples'Education: the need to develop it.

The resolution on Rantustan Education reads, inter alia:

" The Conference resolves to Fight against bantustan edu0ation depart-

mebts and to support teachers-in their strungle against these agents of

apartheifl ." This resomution was not incidental. The bansustans do

indeed play a very crucial role in the EC: Just consider the Following:

- 73% of all the "African" secondary school students are in the bantu—

stans;

- 70% of all African schools are Farm schools.

- AfriCan matric results in the bantustans dropped From 68% in 1977

to 47% in 1881. ( UECTU Founding Conference, 29/9/85, From-paper

titled: Pblitical Edonomy 0F Education in South africa.).
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of the urban and rural black pohulations ( especially Africans). ( See

chart attached, No. 1). To delve deeper into this development, we

will dNell a bit on just one bantustan, viz Kua-Zulu. This is one

bantustan, out of the uhole lot, that has excelled itself in trying to

emulate its masters. It§ heen doing just that in the F1914 0F educa-

n .
tion. The progressive South ri can journal, Jorks in Procress, Mn.

18 and 19, 1987, ran an interview with the Inkatha Youth Brigade. A

striking sentence emerged From this interview, when the Inkatha Youth

Rriqafie seid:" Ihkgtha has a lot of power and is in a position to do
n

a lot 0F thine: other little organisations cannot do aqainet the state...

Just what some of these "lot of things" are were reported bv the New

Nation on 10/2/88:

— the NECC renotted that between 7,000 and 10,000 pupils in Kua—7ulu

hTfl rapusnfi the hrincipals'demahds tn register after 0btwi“ing 2 R2

Ihkathq membership card;

— between 500 and 1,000 students were being expelled daily;

— in Cleremnht ( acuhurh 0? Durban 2 member OF the ecumenical
’

Church agency, Diakonia, said that schools were overcrowded with

students Flooding to what they called one of the last "liberated"

areas in the province.

— the UDF Natal spokesman, Lachesa Tsenoli called on Oscar Dhlomo, the

bantwstané NinistPr 05 Education and Culture to take immetMi *e action

ageinst " rnfncipels in Kua-Zulw schools who are hlatahtly black—

mailing students into joining Inkatha."

He thus see-that the situation has worsened.

Conference also resolved:

Ta call an all students to return to school on 28 January, 1986,

throughout the country. The slogan: "Liberation nou, educatihn later" ,

was changed to:" Peopleé education For peoples’pouer." This was indeed

the theme 0? the Conference.

Not the whole county respohded accordingly however. Uhile in 0th“:

areas students started trickling bask to classes, other places, especia-

11y the major industrial areas, were hesitant. These were Soweto,

Preto ia, the Eastern Cape and the western Cape. In Natal, 3 high

0015 were boycotted. By September, the E. Cape, 10 primary and 10

schools closed For the rest of the. year due to no regist-

oF pupils or no attendance at all.
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In Natal, the Lamontville High School registered low atIDDCHHCe. The

governmenté response was typical: the DET transferred teachers From 13

closed schools. The NECC-intervenad. It reiterated its call For the

" we wantqovernment to give control of the schools to the community:

to resume the duty 0? setting syllfabuses... education itself must

rest in the hands 0F the community and beycotts will be a thine 0F the

past."

This pattern of confrontation changed soMeuhet For the better in 1997,

with schonl attendance imerouihg. However, thi= trend her ann aguar-

sely affected in 1988. Speaking in an article in the Ifldifi<hnr 0?

South Africa, published by the University of Natal, Dr. Ken Hartshorhe,

a leading SA educationist, said in May this year: ” The situation in

black schools in urban areas remains Fragile and vulnerable, despite the

welcome return to school last year. Pupils and teachers at hlack sbhools

are often present in the Flesh, but not in spirit, because attitudes

have not changed and the Fundamental issues of separation, discrimination

isolation and white domination have not been addressed in an effective

way."

This observation was comFirmed by other sources. we thus hear, For

example, Mr. Andile Joeas of the Democratic Teachers'Unioh s:ying,also

early this year: " The education in the U, Came mas Followinn the same

pattern as in 1985. This Forecast was echoed by a spokesperson of the

uesten Capeé Students'Congress, who said: "The situfation at schools was

volatile anatge:ld happen." Indeed, there has been a spate of violent ih-

cidents in the U: Cape areas like Athlone, Bontheuuel, Elsies River,

Mitchellé Plain and Mannenburg. Unlike in 1985, this time, teachers heve

joined their students in making demaads like: supply of text-books,

removal 0F seéEity forces from schools, reinstatement of dismissed

teachers, etc.

\

Similar reports could be cited from many other parts of the country.

And the governmenté response has always been the same: harassment.and

victimisation. Dr. Hartshorne in the article quoted above, concludes:
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" The return to school, is achieved, not by the Departmenté persuasion,

0r pressures exerted hy the gouernmenté security apparatus hut by neq-

otiated desiéions taken by black student and parent bodies, with the

support of educational, comhunity and political organisations within and

outside South Africa."

Yet, even the mere Fact 0F some students returnigg to classes once

again highlinhts the grave situation education in South Africa is in.

A typical indicator is the metric results of the past 3 years of so.

However, it would he a grievous mistake to spéek of bad Black matric

results over so brief a period. The whole story should be traces mey

back to the Bantu Education Act of 1953. fl brilliant analysis OF this

man—made phenomenon was made by Elmon Mathonsi, in his book: Qlack

Matriculation Results: A Mechani m of Social Control. This was origin—

lly Mathnnsié “Nastere eF>Eauceti h theéis. it was published, alas,

posthumously, because he died tragically in a Car accident in Decemher,

1987. The books investigates the trend in African metric results From

1953 to 1983.

The central theme of Mathonsié thesis is this: the BET (previously, the

Department of Rentu Education)matric results are, in one may or another,

manipulated to ensure inferior education standards and credentials For the

African community. He argues that, to do this , the BET relied on 4

main strategies. He identifies these strategies as:

- The "class—room strategy", that is the high teacher-puuil ratios,

the high drop-out rate, poorly qualified teachers and discriminatory

expenditures;

- Yhe "carelessness strategy", which refers to particular Forms of

carelessness Jhen matric papers are marked. He cites here, For ex-

amole, teachers unqualified in the subjects they are marking, teachers

allegedly drunk during marking, friends and relatiVES of senior exam-

iners being niven preference as markers, and senior examiners racing

through a: many as 150 papers in one nfiqht;

The "Authoritative decision strategy", which reFers tn the undemocratic

non-representetive structures of the BET which allows it to make

deeisinns without consulting black leaders or educ:tionists;

The "ideological strategy", which manifests itself in the oolitical

and constitutional develoement ‘in S&uth Africa.

 



 

 

Viewed against the backdeop of civil unrest that has plagued bleak

education since 1985, Mathonsié research makes chilling reading indeefi.

As stated above, the black matric results of the past 3 yeenrs are a

grim, if useful pointer in this regard. For better elaboration of our

discussion here, well start From 1985. At the beginning 0F that year,

25, 584 pupils were an rolled in standard 10 in DET schJols; 24,751

registered For the senior certificate examination, but in the end, only

10,523 wrote the examinations, of whom 4,897 passed ( see annexes 2 ath)

This overall pass rate represeated A6,S% of those who wrote, but only

19,11 oF the :0riginél standard 10 enrolement; metric passes represed-

ted 12,6% of those who wrote, but only 5,2% of the beginnihq UP the year

inrolement. In other words, only 1 out of every 5 pupils ofthe original

éhrolment passed standard 10 ( senior certificate), and mnly 1 out of

every 20 added up with a matric pass ( exemption). ( fhfe data is tnknn

From Dr. K Hartshorneé article " African Mattie Results : THE Disinte—

gration of Urban Education,” which appeared in the Indicator SA, Spring

edition 1986).

Scrutinising the figures For the bantustans, as shown in the abate

annexes, the situation is not that better, either. Indeed, in annexe 3,

For example, we note that the national enrolment was 107,022, of which

39,665 passed, i.e d6,4% of those who wrote and 37,0% of the original

enrolment.

The comparative Figures For whites For the same year, were:

Candidates: 57,964.

Total passes: 53%229.

Proportion: 91,B%.

( Source: INSTITUEE 0F RACE RELATIONS SURVEY, 1986, Part 2).

The results For 1986 were es_Follows:

. Afiriean white.

Candidatee: 89,235 64,3a9.

Total passed: 46,397. 59,864.

Proportion: 52,0% 93,0%.

(Source: same as above.).
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Uhet are the implications of this staggering wastage of human resources?

Dn "educatinn uncuum" will result not only in the townships, as Dr.

Hartshorne argues, hut in the homelands as well. And indeed, Mthonsié

thesis puts it loud and clear: racist education will have achieved its

Objective, viz, the ensuring 0F the perpetuation of racist rule over

a servile halF—educated majority.

One 0F the Ctherence resolutions demanded the unbanning 0F CUSAS, as
well as the immediate release 0F all students, teachers and parents

fietzihed then. Th flctdber 1986, the BPSC ouhlished Figures which showed

that nhout 257 cf the people eetained under the emergency regulations

were students. COSDS was banned early in 1986. Yet; notwithstanding 311

this harassment, the vouth and students 0F our country rose up to the

challenge. In March, 1987, in Cape Town, unbekhoun ta the regime, 250

youths'delegates and observers launched the S 5 Youth Congress SAYCU, with
an initial memhershih 0F 500,000, scattered over over 9 regions:

South and eastern Transvaal.

- Orange Free State.

v Natal.

— Northern Cape.

- Eastern Cape.

- Border.

.- Sauth and western Cape.

SAYCUg legal axistance lasted until February this year, when it was

restricted with 17 other organisations. Yet within these 11 months

when it had access to legal specs, SAYCD mamaged, besides giving direction

to the student youth at this critcal moment, to:

2 help in the l-uhchine of the "Save the Patriots " campaign (i.e the

Sharpeville 6), in August last year;

- participate in the successful May 5-6 steyauays last year protesting

against the uhites-oply election;

- participate in Campaigns For the lifting of the State of Emergency;

- " " “ " " unbanning of the 5NC;

- " " Living wage Campaign of CUSATU.

- Forme’the Young Pioneers organisation, which catered For youngsters

of ages between 6 and 15.  



 

fl§ a spokesperson 0F SBYCU said soon aFter the restrictions were announ-

Ced:" Our hfiher tion, our birth and our Growth fire takinn hlnce unhnh

extremely diFFihult conditions, very hostile to our ohjeetioes. “ut

nnneée t0 keeh surselwes together." This resiliehce 0F snirit mes ?”flv

(‘flonstrated hy , e.q the Formetinn of yet another student ordenisatinn

C“ June 15 thi= yezr- Southern Transvaal Students'fionqress (fiTRflftfl).

E‘QQSCC st4tes Z“?t its primwry task is to contrihute to the provisihh 0F

7 1POHP="WP For the mohilistiOP 0? the schoolvhns d youth movement. ”nee

hen only concur in the weekly Nailé view thntz" STQASCDE lrunch i? one n?

W “y'indic=t0rs of the persistence of the black educatioh crisie she

1‘fiDShre~d miTitwncy among school-nqe youhfisters.”

udehts have heen one of the many indicators of the nersistehte

the other is without doubt the teachers.

rve "9 course pk=yed a cruciah, iF sunnortive role it the

5‘1dehts'etruahles, a indeed in the netianal liherntion attunqle ‘3 a

thée. Yet, it is al$v 3 Fact that teachers as a professional strfltn

i nur siti,ty, have been quite passive. ‘The reasons are not Far to seek‘

T‘1chers =re nrnhibiteé hy the goivernment From DPFiCiDfitin1 i in colitis

L“ recentlv 2s 1une 6 this yeah, the Citizen reported:” The Winister nF

F=nn0uer is cotsiderino ihtroducing legislation uhihh unwlh n1ake ‘t 119%:

chce and re? :11 thet teachers are not allowed to become memherc n“ true?

U"iDnS." ttn other hand, the same paper nunted the W‘nicter 1‘

National Educat‘on as seying:" Unicnism mil! fletrnct From the

professinnaliem of teachers and I am sure that the overwheIMing mejoritv

'c’ teachers were against the idea." These statements clearly shfiu thfit

rht only ere teachers nrohihited From haritipatinq indiuidUfilly in

Ln
politics, hut they are proscrihed from coming ,oqether t, evnracs the

bleus and grlevences llke any other uorkers'collctlve.

the
It was Hecisely this imposed apoliticalness that the NECC diagnosed fie

care of the te=ching professidné passivity. It mes pnihtless t0 tel” OF

resolvinn the CC if the role 0F teachers was not going to be crucial.

The Conference therefore, gave considerable attention to the role 0?

teachers in the current crisis. Some of the tasks Facing teachers,

according to the relevant resolution, are:

— Teachers must work For tvécher unity;

Teechers should become involved in community struggles;

Te=chers shnuld help students in the Formativn 0F SRCé;

Teanhvrs should work closely with students and parenrs indealing with 
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In 1987, Jaf Naidoo, CUSATUE se¢%tary—general, addressed the annual

general meeting of western Cape Teachers; Union (HECTU). The core of

Neidoaé afidress mes:

- Every sector 9F the community was Organising itself =cross the nation:

youth ,stu‘rnts, women and workers. But not the ternhert.

- Ttereé : DrniiFeratinn of progressive teachers'“rqnhisatinns

in South flFr‘ca to—day, hut they exist as 5e02r=te( enmetimes

antaqnnisti: ) entities,

- Tmfichers heue yet to learn the lessons 0E unity Fr6‘rhn shag Flbnr.

- CF‘"TU u1e n‘rnndly urging UECTU to commit itselF to the ideal of a

single, nati7nal teachers'union.

C “ uoulf willingly assist wherever nnssihle with aha reeli7atinn

7
-
1

0‘ t is noel.

CUSITUE anneal u=5 Oiuen Fuller and broader sinniFiCance at the hintonic

confereDCe e" teachers'unity in South AFricn, held in Harare in Avril thié

year, where the 3NC Dlayed a leading role. Further pro-rese was Wede in

this direction at the Cape Teachers'ProFessioncl Associatinn conFerence

in Duly this yeer, when it adopted the Freedom Charter. This move

Wrought close: the possihility 0? the Formatiwn 0? a npti wnl teachers'

uniien. This conFerence brought together a number of tenchers'associat-

ions, including UECTU. Nevertheless, even on the modest basis 0? Form-

ing themselves as associations or unioms , ten:hers hfive vlréfiy contri—

buted immensely to the resoltion of the EC, remote as the Final rrsolution

is. The Folluing may be noted:

— Teechets have Dlnwed and continvewnlay a lending role in the Dem lee

Edudatinn profiects;

- They are busy in student counselling and the Formetinn of Parent—

Tencher-Student Wesccintions (DTSAE);

- They hwue conFronted the st1te, sometiemes successfully, in

deFedding their colleagues against governmwnt harassment. U9 may

mention here the land-mark victory scored by UECTU when it won a coutt

case that deeded hgainst the Forcible transfer of teachers in the

western Cape, lat year.
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Early this year, the National Education Union of South flFrihs CGHvQFP”

a press conFnrence in Johannesburg, where it strongly condemned thm

BET For trQififi to render pfgressive tenfiherQ *ncile-hfl QHHMiesivn. I=

revealed that the .OET, in its campaign was:

- harassing teechere and students;

- retrenchihj teachers and Freezing their posts;

- “damant in refusinq to repair school buildings;

- continuing to supuress defitratic structures like the SRCE and “Tcfié;

9n the other hand, it should be noted that NFUSfi scorefi n ~aj~r 12:»

Year when it nqgotiefj with the Mabuw= Ooverhfient tn vi” "3 “H“9'Wr _

ment and demahes of striking KaNguane teachers.

Yet mush remains to he done. The NECC nuts the whole issue cuccintty
when it states: " The priority 0F our national democratic scrugnle at
the hresent juncture is still to‘mobilise and to ormanise our beehln

in 9 broad Front against the apartheid state. Such mnhilic=tieh 1h"

organisation is currently evolving on a sectoral basis - uerkers,

youth, uomen, etc.,— and teachers, as a key sector of 0UP strunnle, men“
to take this strategy seriously."

Peogles'Education

without doubt, the most prominent and ongoing result of the EC is the
,birth and development of the concetpt 0F Peopleé Edudetion (PE). It is
not the aim of this paper to exphore in detail the various ramifications
of PE: Out task here will be to Focus on this concept iesofar as it
it relates to Our discussion here, viz the EC. However, it should he
borne in mied thét this concept is not entirely new. We have noted
above how the ENC in the early 50% set up alternative Forms 0i sehonl-
ing to counter the introduction of Béntu Education. Ue sae how these
efforts ware Frustrated by the government. However, the ideal lived on“
After the 1976 Upheavals, the ANC was ?monded by young peonle whn
wanted to Further their edUCation. Although the AMC was able tn Find
placement For these youngsters, the crucial challenge remained; man the
ANC going to do something about the Crying demand to Find ah nleOrnntiHn
educational curriculum to the inhuman Bantu Education system, thaIL had
already dine so much damage?
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The answer was Somafco. Comrades, this education council meeting is

convened specifically to deal with the development of Somafco. Next

year we will he marking the 10th anniversary of its Foundation. The

success that this school has become is there For every one to see.

He mofit go into that here. Instead we will discuss, in brief, the

content of the curriculum taught there.

This curriculum is based on the Following principles of the Freedom

Charter; " The aim of education shallbe to teach the youth to love their

people and their culture, to honour human brotherhood, liberty and

peace." Somafco had produced the First text—book 0n peoples'history.

SomaFco has innovated on various aspects of instruction , in the

search for a peoples'curriculum. The search continues. Indeed, it is

these~effurts done in Mazimbu that have greatly helped our people at

home to make their oan searches in peophes'curriculum. Nevertheless,

the challenges ahead are quite Formidable. The ANC does not know all

the answers. Ue have to work together with our people inside the

country to assure that when apartheid does Finally collapse, me should

be ready with alternatives to the radist education system.

The National Consultative Conference held at the University of the

Uituatersrand in 1985 and the subsequent conference that took place

in Durban in 1986, dualt at leegth 0n the concept of PE. Uhen one

analyses the resolutions that emerged from these conferencets, tm

Following salient points emerge regarding PE:

1) Rejection of agartheid education.

PE recognises apartheid education as an insepeteble aspect of the

anertheid state. As Father Mkhatshua said? " Education and other

structures of society, whether economic, political or social structures

as a whole, are completely intertwined and therefore it is almost fid-

iculaus to gage a struggle For democratic educationand ignore the Forces

that are at work in the society."

2) The goal of a non-racial democratic Future.

ONE OF THE primary aims of PE is that it should enable the oppressed to

understand the evils 0% the aprtheid system and pfbare them For part-

icipation in a non-racial demdcratic system. This is the politiCal

purpose.
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3). Control and emuowerment.

Yhecall For "Pnebleé Education For Peopleé Power” is iP eseence e 2211

’3: an educationsystem which woukientable people to have control over

their own lives. The black plople have been denied their rinht to

1t L‘ . . v y 1 w
Jlf—detufmlfltljfl, to :ontrol tnelr own country. Pgorifi; rdwe‘ Wuuig

reshura the right.

4‘ The values instilled: Collectivitx and Creativity.

:cordinq to one*the resolutions, PE will be educqion ttwt :

” eliminates capitalist norms of competition, individualism and

é:udted intellectual development and one that edcouraqes collective

~?Wrmt and active participation by all, as well as stimulfitihn critic-

al thinking and analysis."

5 ) The imgortnnce 0F orbanisation.

The resolutions called For an edutation that " allows students, parents,

teachers and workers to be mobilised into appropriate Urquhisetifinam

structures which enable them to enhance the struggle For Deopleé Power

in all its Forms."

6) United Action.

1(1-4 lillpurtallpd J1 unLL/du agilwn ‘Jy HJUCHL: din. QuuLll'll-I'J A a UuL'dchLl 11".

the conference. Thus, not only studentshany teachers were to be in-
“ .

valved, but parents and the community inAthe education iastitution

is based.

7) Bexand the schools.

By stressing parental and community involvement in education, the idea was

promoted that education is not soPly an activity which takes place in

schools but one which affects all people in all spheres of life.

PE has led a verx tumultous life From its very inception, precisely

because of its Drograssive content. As recent as July this year, the

Mihister Of Education and Development Aid, said:" The Department of

Education and Training would not tolerate any educational content with

e revolutionary element in its schools." He added:" Peoplaé Education

wasweing used by militants to turn aducatfh into a revolutionary weapon.

The DET had already acted aqunst teechers and headmasters involved in

peoplé education, as well as afiinst bodies From outside the school:

Facilities For thsese purposes." Thfis, PE is anathema to the

government.  



 

14.
,

Another serious blow to the development of PE was the banning of the
NECC early this year. Indeed, the NECC had been the prime mover behind
most PE projects.

Yet, these draubeCks, thuithstanding, PE has taken root in our country
1nd some successes havefiggored. we may mention here the Follwing:
— the voluminous, pioneering work done at the Universities of uestern

’ Cape and wits.

- the various debates and discussions that have sprung all over the
country around PE.

- the politicising effect of PE on the people, especially in history
and poltical economy.

”9 noted above that some forces inside the country have sought to
chru‘the EC For their own reactionary Durposes. For the sake of

hrevity, ueil quote only two instances here,zviz: Inkatha 2nd Mobil
Oil.

TnV,,l-'»~ ,(i. hr

 

Inkatha has pronounded a concept called "Ubuntu-Botho". Me wont go

into the uhilosuphical underpinnings 0F this spurious concept.

Suffice to note that it is supposed to uphold traditional AfriCan

values, or as it is said sometimes, the "AFricanness" of the African
people. In the KuaZZulw bantustan, the Department of EdUCation and

Eulture, has laid down policy that all schools under its jurisdiction

must teach "Ubuntu-Botho" as a subject Fro“the First year to metric.
This also applies to Colleges Of Education.

This information is obtained From Praisley Mdlulié article that appeared
in the journal, Transformation, No. 5, 1987. It makes interesting

reading, this article.. It is titted "Ubuntu-Botho": Inkathaé
peopleé editationf

According to this concept, the history of the liberation struggle in

Our countey, during this century, centres atound the ANC. But be

Careful, thereé a catch here. According to this version, anly those

leaders of the ANC who came From Natal are mentioned. The Makgathos

and the Xumas are not mentioned to the-young minds.
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According to "UBUNflUA BOTHD"§ version) the historylof the ANC ends in

1960, when it was benned. asks; this, the only'menfibn‘of the ANC iv
caudhedvin termfi'11ke." T‘he ANC-in--Exile", or "Famboé ANC". Nothing fr

said about the Formation dP‘umkhuntuwue 5%,rue. Indeed, the children are

Cold that the armed strqule is :ounter—ptoductive; it mill only bring

more suffering. Sinilarly, the UDF and CUSAVU|dont exist, according to

this interuretation of but histury. Mdluii makes a strong case that this

reactionary "oeouleé history" is bound to cause serious uroblema Far

flhe democratic Forceé Fighting apartheid in .SA.

Mobil! Oil.

On the other end of the scectrum of reaction, stands the likes of

the Mobil Education Trust, a brain-child of the US transnational giant,

Mobil Oil. The Trust was established in ”955- According to thebooklet

issued by this body, "The basic philosrPhY UP the “rust is to suppart

or oromote initiatives that will imoarG on the Current structurES of SA

society and help SA develop infio a mn-racial, democratic SOCiBtY based

nn fhenrinciple OF Frendnm nP egngiation." And also, " The Trust and
its subsidiaries are not party-leitlcal bodies and will not take nor

will activities imply a taking of any partY'noIitical :Ositibne"
Theflrusté DhiIOSODhY was further elahOIated by onk of its senior emp13y~

995 in a re"ent intervicu. Fhis “55 33"3 HDFNBYBF, Euucation Consul‘ant

to the Yrust. She said, PMOhQ other thi‘QS: " I antiCipate that the in-

Fluence of Deonleé Educ=tion and alternative education will mnan that

many urinate sector prngcrammes will pqssibly even have tq introduce

aspects of Denples EdUC‘tIO" that fiha commumty’uants.l lHoFmeyer goes 01

to say:" The private SEfitOP must pressure GOVWfiment to wring about Ftru-

ctural changes in education, the political SYsbms and tks economy that

will enable the reconstruction of the Black Eduction syetem." And also:

"Fhé demand For alternative education and especialy peopleg education

will continue and a will the hostility towards capxelism and the so-

cialisfi orientation amonq BlaCk pupils." And 5° thewusiness sector

and the government must intervene and give PE a"°““et'érecuion, last

it leads Black pupils to socialist ideas. 
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One would like to conclude this paper by qwating From Zuelakhe Sisulué

address at the 2nd National Consultative Conference held in Durban

2 1aars agU- He said:" The struggle For PE can only Finally be won

when we have won the struggle for paopléé power. He are Facing a

UiCiOUS and desperate anauy, an enemy uhich wants at all costs to

r)intain a system of racist domination md exploitation that includes

I?:ntu Education. Any gawns we make are only Finally guaranteed when

twat enemy is Figslly de aatad qnca and For all." Indeed, only then

till we see the and of tfa aduuation crisis now plaguing our country.

,,.,..., MAKHAVIA MUSIA, Lusaka.
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Illiteracy in South Africa

Therc arc substanlial variations in

lilcracy lcvcls in South Africa, which

depend not only on race and age but

also on sex and on 16er of
urbanisnion. People who are older,
rural dwc1lczs and female are less

likely to bc 111cm: regardless of

race. The illiteracy of older Indian

women is particularly pronounccd
when compared 10 that of younger
Indian women and to Indian men.

I! will be seen from the figures that
as the demographic profile of South
Africa changes in. as SA becomes
mm: urbanisad, and as (he youngcr.
morc1ilcruic sectors of the popula-
tion mature. the lilzracy me will im-

provc.

1n calculating 111C cxlcnl of il-

literacy amongst adult Soulh
Africans we have to face the

problem of dcfining "Iilcralc". The
csrimalcs below wcrc mad: by CS,
Ellis of 1h: HSRC’s Institute for

Educadonal Rcscarch. Th: calcula-
tions are based on the assumption
that an individual who has com-

plcxcd standard lhrce is literate and,
convcrscly. an individual who has

not complacd standmd lhrcc is 11-

literate. This definition is. as Ellis

points out, problematic as factors

like the availabilixy of textbooks and
stationery, the Standard of leaching.

1h: awn! number of hours spcm in
school and 1h: physical condition of
scholars influcncc lhc adequacy of
spending lhis amount of lime becom-
ing limmc. 11c1u’n‘ w: pxcmix ublcs
nf lucmcv rulcs as dclcrmincl by

education ISIanaara 2

among @Slandards

adults ESlandardB
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Literacy Qrolile of Whites.

 

Ago G ruup Urban

2044 .
Toni 350 775

‘11 Lixcmc 9904

25-34
Tomi 649 249

% Lilcr‘JlC 98.98

35-5-1
Tom] 953 031

‘b Lilcme 98.75

55-64
Total 309 301

% Lilcmlc 98.41

65 + .
Tom] 335 807

% Liltnuc 9609

Grand Total 2 598 163
% Lilcrule 98.56

Rural

30 918
97.88

73?. 813
98.23

122 972
98 32

43 613
98.16

39 422
95.94

310 738
9793

Male

189 044
98.90

359 651
98.97

538 435
98.75

166 932
98.51

152 230
96.54

1 406 292
9856

Female

192 649
98.99

363 411
98.84

537 568
98.65

185 982
98.25

2.22 999
95.75

1 502 60‘)
98.26

Total

381 693
98.95

723 062
98.91

1 076 003
98.70

352 914
98.38

375 229
96.07

2908 901
98.41

______—..——_——-—-——I

Literacy Profile of Indians.

 

 

 

 
m 11 ‘1 v:

Age (Erl uup Urban Rural Male Female Total

2044
TuLil 76 260 5 153 W 797 41616 81 413

%1.11L'l.11c 97.66 94.02 97.117 97.03 97-43

25-11
1in 129 111 7 853 00176 70 783 136 964

%1.1lr:.|lc 95.93 89.65 97.43 93.113 9557

35-54
101.11 162 702 11 209 115 806 1111 105 173 911

‘70 Lnrmlc 83.78 70.63 92.81 73.30 82.93

55424
Total 35 300 2 730 18 220 19 810 38 030

‘74 anrulc 57.54 41.06 78.34 36.13 56.35

05 ~

lumi 20913 1607 10759 11761 23 530

(/c Lucrule 37.43 22.65 56.26 18.18 36.37

(;{.|||‘1'1‘Ula| 424 .156 211 552 2311758 233 080 453 838
. . . -. . :, ...\..
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Literac Profile of Africans.

‘70 L'ucme

Age G roup
Urban Rural Male chu1e Total

20-24

‘

Toml
709 596 845 228 755 561 799 263

‘12 Lucruxc
84.14 60.49 71.96 70.65

25-3-1
'

Total
1 207 221 1 179 479 1 229 063 1 157 637

‘70 L'ucruc
77.93 47.57 64.40 61.36

35-54
'

T0131
1295025 1 331262 1 342712 1283 575

‘70 Lilcmlc
65.97 29.81 49.64 4556

55—64
Tom]

274 821 377 245 299 538 352 528

‘7. 1.1mm:
47.54 16.09 32.55 26.61

65 +

Total
198 384 404 060 255 22-1 3-17 220

a 1.1mm:
2‘) 8‘) 9.27 18.62 14.17

‘ ”'7 ‘74‘ 3 MI 998 3940223
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Literacy Profile 01 Coloureds.
' SUMMATION:

Age Group
Urban Rural Male Female T0121

Urban Rural Male chaIe T0181

20-2-1

T0121 pop. 7 860 203 4 794 748 6 203 997 6 450 954 12 654 951

Total
240 451 67 259 147 404 160 306 307 710 V Literate

6 442 000 2 033 397 4 242 988 4 232 409 8 475 397

% L’ucmc
90.68 59.25 83.25 84.32 83.81 % Lilernle

81.95 42.40 68.39 65.60 66.97

25-3-1

_ . __ _

T0131
353 030 96 706 213 921 235 815 449 736

% Lilcruh‘.
87.64 50.82 79.16 80.23 79.72 ‘ Thzfingx exclude lime whnfailzd m specify Hui, cducalion ucheivzmem In the am.

35-54

. .

T9131
311‘) 55} 107 83 5 237 562 259 Kid 49.] 386

(Source. 6.5. E1113 0| HSRC a Institute Ior Educallanal nosearch. Wont In progress.)

‘7’ mec
80‘” 3&0} 70'” 7 1'71 “‘04

Despite: the: improving literacy me of South Africans as a whole |he numba' of illelenlc

55-64

adults conlinucs to increase as the expansion of literacy has not been sufficient xo outstrip

Toul
94 989 25 (H7 55 409 64 627 120 035

me growth of lhc populmion. The gfllph below 111uslrales this tcndcncy.

‘5: Lilcrmc
67.28 27.01 57.91 59.71 58.83

65 +
Tolul

74 686 21 437 40 653 55 470 96 123

‘10 Lilcmlc
47.12 16.80 38.32 41.85 40.36

,

Grand T0131 1 152 707 318 284 694 949 776 042 1 470 991
.

81.45 44.10 72.91 73.77 73.37
L‘teracy growth am

ong

adult Africans .
mom

701a! AlricanpO
DM

“Aflfl
lflnm

fllfll
w

   80001 01

6000101

     

1 554 824
71.29 1

2 386 600 3
- -

400: 30

62.93 ‘_ Tom ”meme Toial literals

2 626 287 .
1

2°“ N

47.65

Change occurs in about 1976
o

   1990

 

652066 1990 1970 men

2934
Based on figures by Ed French 01 me Instituie tor Educaflon Research

602 444 5'
16.06

7 822 221

.
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AFRICAN MA1'le
‘ RESUlTS

The Disintegration of Urban Education

 

By Dr Ken Hortshome, leading eoucononisr and former

member of the De Longe Commission

In his annual overview of African matriculation results for Indicator SA, Dr Ken

Hortshorne warns of the pOssfbi/ih/ Of on Education , rcuum' devviiwt'”; ”r3",

townships, and suggests possible alternatives.

he recent ufficial Closure of 33
African schtmls. mun); of them hsgh
schoulx. hung“: _t nuv» clcmunt wt

desperation into the rapidly dcteriomtmg
relations between the De artmcnt of
Education and Training ET), and its
tcuchcri zmd pupils The Situation htl
ulrcudy bccn exacerbated by the
introduction of a security apparatus into
black schools in July, and the detention of
the secretary-general of the African
Teachers Association of South Africa

unrest, many urban African schuols htnc
hccumc 'nw un‘ 18 fur dcptxrtmnm
Ullmttlx \\ ttftt n!l)\LAILI\. t' 1\ yrw‘ '

{hut [)E'l pulte} {14> stepped untn a
slippery slopc which can lead unly tu thu
shut-down of more schools“ Responsthlc
CWUIHLIMN \H 'cxt :hut .thtvut 3‘“ WW

\Itletm yup ~ht~ enrolled A
hcginmng wt lWh were out 018
final term.

DET is tosing any
authority to

influence the

education crisis
in many urban
townships
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(ATASA), who has since been released.
The subsequent closure of schools indicate)
that the security control measures have
not in fact succeeded, and that DET is
losing any authority to influence the
education crisis in many urban townships,

High Arum gm Rate
A! the standard tcn lmel thc pmttmn 15
likely to bc cxcn \xurse than in 1985' At th
beginning of that year 25 584 pupils were
enrolled 1n standard ten classes in DET
schools; 24 231 registered for the senior

  

      
     

Against a backdrop of endemic civil certificate examination. but in the end only 
Depnmnenl of _

Education .I- tmtning F ' "
18146' 5' ' .
2 l5!
6 932
9 086

I?“ (M Jain)

(MDIDHB * .

PASSES: WI!

PASSES: Sada M50119

IOIAI. PASSES

ll,9%-"
33.2% j,
510.1%) ‘

ms mm“ am)
CANDIDATE '

PASSES: Mwhfion
PASSES: Scab! (enifiwlev
IOIAI. PASSES

10523'
' ‘ 1327

3570
4897 ~

, 12.6%"-
33,9% _
46.5% .

NO‘IES 0N SOURCES: » _
I Dale hm DHWW9335. Pretoria. Government MM, ‘985.

2 Da‘ufmm Edmfion and Manpower Pmdom'm Nob: 914. MW}. hulim b: Edu-
m‘bon ' UOfS, I985.

3 Dub hum W419“. Pudnmcntury Guesfionk Col I276.
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