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?HE EDUCATION CRISIS AND APARTHE ID.
A paper prepared for the VII National EBEducation Council, Necember,1988,

by: the National Youth Section.
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The Education Crisis (EC), that*been gripning South Africa for the past

few yr=ars is but an aspect of the general crisis that has become ch=ra-
ctersstic of that country. The nature of the crisis is indeed multi-
causal. However, for the benefit of our paper here, vell confine our-
selves to the educational aspect of the crisis, specifically the periosd
1986-1988. ¥he EC in 80oth Africa is nothing new, at least in sofar as
the Black Struggle is concerned. What can be considered new in this

crisis is fts endemic =znd perwasive nature. As early.as the beginning

of this century black education was nlagued by crises.

The Wellington Movement.

In 1920, the Wellington Protest movemnt was lanched hy Blacks 1ip the
Transkei. This Movement rejected all institutinns which served as 1n-
struments of European domination, The MOvement was led by Eliss
Wellington Buthelezi, otherwise knoen as Dr. Butler Hansford Wellington.
His bo®e of contention was: the mission schools were imposing alien
cultural values and ideologies on African children, thus divorcirg them
Prom their traditional beliefs and conditioning them to accept subserv-
ient positons in a Furopean-doménated system. Wellingfon then l1auched

a campaign for the establishment of schools which would be under the

control of the people, oot foreign agents. This campaiqgn was shmrt-liwed-
The schools set up by Wellington as an alternative to the racist schools
Fajled to take off. The Movement collapsed. Yet, for the failures reg-
istered here, the Movement did project a fact that Las to be the dom-
inant issue in whatever EC to follow: viz, the people, in odUp case, the

blacks had to have a say in the education system set up for their child-
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This priociple uas further elabomated by the African Natigonal Longress
when it lauuched "R9315t Apartieid Campaign" in 1955, as part of the
nation-wide orotest against the Bantu Education Act and its provisions.
To give an effective rebuff to this Act, the ANC formed what was knoun
as the Africa Fducation MBvement. School Clubs were formed, where
children were to be offered progressive education, as compared to the

inferior instruction advocated by the Act. What the ANC was doing 1n
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effect, was to try and set up alternative schools, with an alternative
currdculum that would foster progressioe ideas in children. The scheme
collapsed in the ke of the resultant repressive measures unleashed

by the government,

Black Consciocousnesse.

The 8°Antu Fducation Act called for the settinn up of wvariou=s ethnic
universities. The irony was that it was precisely these universities
which bhred a spirit of resistance to the very id=als the Act sought to
promote. Blacks felt challenged to assett their i1dentity and pride as
black people . Boycott followed boycott. In 1973, for instance, a
three month long hoycatt ensued st the University of the Western Cane
bacause of poor student-teacher relationships, a preponderance of white
cver =laclk lecturers, opp:resiee rules and requlations and lack of unver-
sity autonomy. As the boycott intensified, a "Peoples’Free Education
Front™ wszs launched to promote the idea - of a3 free univdrsity bound to no
state ideoloqy. UWben the boycott could not be resolved, about 1,000
students walked off the campus as a mark of protest, and pledged to set

up a free peoples’university. This was in July 1973,

The 1976 Upheavals.

These upheavals hecame the water-shed of the education crises that had
accumulated to date. As the upneavals gained momentum, it became clear
that the EC was an aspect of the malaise that was afflicting the entire
body politic in South Africa. It became equally clear that the resold-
tion of this cpisis was inseparable from the resclution of the entire
crises gripping the country: economic, political, social, racial,etc,

The government tried to evade the issue by appointing commission after
commission, intensifying tepression, killing opponents, maiming, forcing
activists into exile, etc.e To date, the natiomal crisis remains, indeed,
it is worsening. Like-wise, the EC is persisting.

Twuelve yezars after the Upheavals the .whole edifige of the B88ntu Educatio
Act is in shambles, The government is perplexed. It has run out of

options., Its only solution: repression, and yet repression.

Below, we consider the specific trends this EC has assumed in the past

2 - 3 years, hou the people, the Mass Democratic Movement as well as the
Liberation Movement, have raspunded to this ongoing crises. 0Our conclusi-
on is that the efforts that arenow afoot, launched by the democratic
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forces above, can not on their own dislodge the apartheid regime. What
they can do indeed, is to make a vigtal contribution towards the dest-
truction of épartheid. This aobservation is not merely academic. As will
be showun below, the EC has been distorted by some forces inside our
country to divert the essential 1issue facing the racist regime: the

dismantling of apartheid and surrender of .power to the oppressed major-

i1ty.

(NECC

The National fducation Crisis Committee.
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1985, the Soueto Civic Association called a meeting. The meeting ues

~rrihed above, c=ame tn 2 head, whenin earlv Octoher,

subsequently banned and some its organisers detained. The SCA persisted
however. On 13 October, a larne meeting was called 1n Dienkloof. The
meeting mandated a Parents’crisis committee (the SPCC) to arranqge =
meeting with the DET in order to discuss the the omgoing crisis. [Ihe
DET resorted to various subterfuge. The end result wuas that no meeinq,
at least aprnductiue one, took place. The SPCC took the matter inta 1.8
- hands. Within 4 weeks it had organised an egent of national importance,

viz, the first National Consultative Conference (NCC) at the University

oft the Witwatersrand, in Johannesburge.

In its analysis of the EC, theNCC identified the folling areas, inter
alia:s

- Bantustan education.
- The role of teacherw.
- Detention of students and parents.

- Peoples’Education: the need to develop 1it.

The resnlutidn on Santustan Education reads, inter alia:
" The Conference resolves to fight against bansustan education depart-
mebts and to support teachers .in their strungle against these agents of
apartheid ." This resodution was not incidental. The bansustans do
indeed play a very crucial role in the FC: Just consider the following:
- 173% of all the "African" secondary school students are in the bantu-
stans;
- 170% of all African schools are farm schools.
-~ African matric results in the bantustans dropped from 68% in 1977
to 47% in 1881. ( WECTU Founding CLonference, 29/9/85, from-paper
titled: Pdlitical Edonomy aof Education in South africa.):
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lNl1s plclure DecCOmes 4iamal 1Indeed when nNnNe comMpares the liternacy r~2tes

of the urban -and rural black populations ( especially Africans) . ( See
chart attached, No. 1). To delve deeper 1nto this development, we

will dwell a bit on just one bantustan, viz Kua-Zulu. This is one
bantustan, out of the whole lot, that has excelled itself in trying to
emulate iIts masters. Its heen doing just that in the field of educa-

n e

tion., fhe proagrecssive South 7fril can journal, Works in Pronress, NO.
18 and 19, 1987, ran an interview with the Inkatha Youth Brigade. A
striking sentence emerqed from this interview, when the Inkatha Youth
Ariqade said:" Inkatha has a lot of power and Is in a position to do -
2 1ot of things other little organisations cannot do against the states..
Just what some of those "lot of ‘things" are vere reported bv the \New
Nation on 10/2/88:

- the NECC renorted that between 7,000 and 10,000 pupils 1in Kwa=-7ulu

had rafysed the nrincinals’®demands to rengister after ocht-~iring a2 R2
Tnkatha memhership cardj;

- hetween S00 snd 1,000 students were being expelled daily;

- in Claremont ( asuburh of Durhan), a member nf the ecumenical
church anency, Biakonia, sald that schools were overcrowded with
<tudents flooding to what they called one of the last "] iberatad
areas in the provincee.

- the UDF Natal spokesman, Lechess Tsenoli called on Oscar Dhlomn, the
bunkustans Minister of Education and Culture to take immedia‘te action

against " rpincipals 1In Kua-7Zul's schools who =are hlatantly black-

mailing students into joining Inkatha.”

We thus see that the situation has worsened.

Conference also resolved:
Ta call en all students to return to school on 28 January, 1986,

throughout the country. The slogan: "Liheration nou, educatinn later",
was changed to:" PeopleS education for peoples’power." This was indeed
the theme of the Conference.

Not the whole county respoRded accordingly houwever. !Jhile 1n other
areas students started trickling hack to classes, other places, especia-
l1ly the major industrial areas, were hesitant. These ueré Soweto,

Preto ia, the Eastern Cape and the Western Cape. In Natal, 3 high

ools were hoycotted. B8y September, the E. Cape, 10 primary and 10
schools closed for the rest of the. year due &0 no regist-

%sn  of pupils or no attendance at all.




TN Snuetn. at almost all secondary schokls no lessons took nlaces.
In Natal, the Lamontville High School registered low att.=sncd~nCe. Ihe
gﬂuernmenté response was typical: the DET transferred teachers from 53

closed schools. The NECC-intervened. It reiteratee its ca2ll for the

novernment to give control of the schools to the community: e want

to resume the dutg of setting syllfabuses... education 1tself must

rest in the hands of the community and boycotts will be a thinag of the

past."”

This pattern of confrontation changed someuhat for the bettsr in 1587,
with school attendance improving. However, this trend hae heen ngver-
sely affected in 1988, Speaking 1n an article in the Indicator of

South Africa, published by the University of Natel, Or. Ken Hartshorne,

a leading SA educationast, said in May this year: " The "gitueation in
black schools in urban areas remains fragile and vulnerable, despite the
welcome return to school last year. Pupils and teachers 2t hlack sbhools
are often present in the flesh, but not 1in spdrit, because attitudes

have not changed and the fundamenféal issues of separation, discrimination

isolation and white domination have not been addressed in an effective

Wwaye "

This observation was comfirmed by other sources. UWe thus hear, for
example, Mr. Andile Jomas of the Democratic Teachers” Union saying,also
early this year: " The education in the U, Cape was followinn the same
pattern as in 1985. Thus forecast was echoed by a spokesperson of the
Jesten Cape% Students”Congress, who said: "The situfation at schools was
volatile angzggﬁld happen." Indeed, there has been a spate of violent in-
cidents in the W, (Cape areas like Athlone, Bontheuwel, Elsies River,
Mitchells Plain and Mannenburge. Unlike 1in 1985, this time, teachers have
joined their students in making demaasds like: supply of text-books,

u - " " -
removal of secrity forges from schools, reinstatement of disméssed

teachers, etc.

5

Similar reports could be cited from many other parts of the country.

And the gﬂuarnmentg response has aleays been the same: harassment.and

victimisation. Dr. Hartshorne 1in the article quoted above, concludes:
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" The return to school, is achieved, not by the Bepartments persuasion,
or pressures exerted by the gouernment; securlty apparatus hut by neqg-
otiated desisions taken by black student and parent bodies, with the

gsupport of educational, communityg and political organisations within and

outside South Africa.”

Yet, even the mere fact of some students returninog to classes once
again highliohts the orave situation education in South Africa is in.

A typical indicator is the matric results of the past 3 years of so.
However, it would he a grievous mistake to sp=ak of bad Black matric
results over so brief a2 period. The whole story should be tr=ced way
back to the Bantu Education Act of 1953. A brilliant analysis of this
man-made phenomenon was made by Elmon Mathonsi, in his book: 3lack
Matriculation Results: A Mechanism of Social Control. This was crigin-
lly Nathmnﬁi%.”ﬁésteré of Education thesis. 1t was published, alzas,
posthumausly, hecause he died traqgically in a car accident in Decemhbher,

1987. The books investigates the trend in African matric results from

The central theme of Mathonsis thesis is this: the DET (previously, the
Department of 8Bantu Fducation)patric results are, in one way or another,
manipulated to ensure inferior education standards and credentials for the.
African community. He arques that, to do this , the DET relied on 4
main strategies. He identifies these stratenies as:
-~ The "class-room strateqy", that is the high teacher-pupil ratios,

the high drop-out rate, poorly qualified teachers and discriminatory
expenditures;
- Yhe "carelessness strateqy", which refers to particular forms of
carelessmess when matric pepers are marked. He cites here, fnr ex-
ample, teachers unqualified in the subjects theg =are marking, teachers
alleqedly drunk during marking, friends and relatives of senior exam-
iners bheinq niven preference a2s markers, and senior examiners racing
through as many as 150 papers in one nanght;
The "Authoritative decision strategy", uhich refers tn the undemocratic
non-representative structures of the DET which allows it to make
decisions without consulting black leaders or educationistsj

The “ideolbgical strateqy”", which manifests itself in the political

and constitutional develooment 'in Sauth Africae.




Viewed against the backdrop of civil unrest that has plaqued black
education since 1985, Mathonsis research makes chilling reading indeed.
As stated above, the black matric results of the past 3 yeears are a
grim, if useful pointer in this regard. For hetter elaboration of our
discussion here, well start from 1985. At the beginning of that year,
25, 584 pupils were en rolled in standard 10 in DET sthoolsy 24,237

registered for the senior certificate examination, but in the end, cnly

10,523 urote the examinations, of whom 4,897 passed ( see annexes 2 and3)

This everall pass rate represested 46,5% of those who wrote, but only
19,17 of the roriginel standard 10 enrolement; matric passes renrecsen-
ted 12,6% of those who wrote, but only 5,2% of the beainning of the ye=r
gnrolement. In other word$, only 1 out of every 5 pupils of the oriqin=l

enrolment pascsed standard 10 ( senior certificate), and é&nly 1 out of

every 20 edded up with a matric pass ( exemption). ( thfs data is taken

from Dr. K Hartshornes article " African Matric Results : THE Disinte-

gration of Urban Education,'" which appesared in the Indicator SA, Spring

edition 1986).

Scrutinising the fiqures for the bantustans, as shown in-the above
annexes, the situation is not that better, either. Indeed, in annexe 3,
for example, we note that the national enrolment wss 107,022, of which
39,645 passed, i.e 46,4% of those who wrote and 37,0% of the original

gnrolment.

The comparative figures for whites for the same year, uwere:

Candidates: 57,964,
Total passes: 53,229,

Proportion: 91, 8%.
( Source: INSTITu¥E OF RACE RELATIONS SURVEY, 1986, Part 2).

The results for 1986 were as follouwus:

| AFpican White.,
Candidate;: 89, 235 64,349,
Total passed?: 46,397, 59,864,
Proportion: 52,0% 93,0%.

(Source: same as above.).
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What are the implications of this stzggering wastage of human resources?
An "education e@acuum" will result not only in the towunships, as Dr.
Hartshorne arques, but in the homelands as well. And indeed, Mzhﬂnsié
thesis puts it loud and clear: racist education will have achieved its
objective, viz, the ensuring 6f the perpetuation of racist rule over

a2 servile half-2ducated majority.

One of the Conference resolutions demanded the unbanning of COSAS, as
well as the immediate release of all students, teachers and narents
cetained then. In flctober 1986, the BPSC puhlished figures which shoued
that ahout 257 of the people detained under the emergency renqulations
were stucdents., CO0SAS was banned early in 1986, Yet; notwithstanding all
this harassment, the youth and students of our country rose up to the
challenqge. In March, 1987, in Cape Town, unbeknown tu the reqime, 250
youths”delegates and observers launched the S B Youth Longress SAYCO, with
an initial membhership of 500,000, scattered over over 9 renions:
Suutﬁ and eastern Transvaal.
- Orange fFree State.
v+ Natal.
- Northern Canpe.
- Eastern Cape.
- Border.
= South and Western Cape.
SAY CO% legdl existance lasted until fFebruary this year, when it was
restricted with 17 other organisations. Yet within these 11 months
when it had. access to legal sp=zce, SAYCO mamaged, besides giving dérectioa
to the student youth at this critcal moment, to:
- help in the l-upching of the "Save the Patriots " campzign (i.e the
Sharpeville 6), in Auqust last year;
- participate in the successful May 5-6 stayaways last year protesting
against the whites-oply election;
- participate in campaigns for the l1lifting of the State of Emergency;
" 4 i s " unbanning of the BNC;
- " " Living Wage Campaign of COSATU.

- forme¢ Ethe Yount Pioneers organsgsation, which catered for youngsters

of ages between 6 and 15,




rE a spokesperson of SAYCO said soon after the restrictions were announ-
ced:" OQur prpzsr=tion, our birth and our nrowth ~re takinao pl=ce under
extremely difficult donditieons, very hostile to our objeetiges. But ue
manafe to keen ourselwves together." This resilience of spirit was a2otly
c-~monstrated hy , e.q the formation of yet another student ornanisation
cn June 15 thie year- Southern Transvaal Students’Conaress (STRASCO).
§iQASCC st=tes that its primary task is to contribute to the provision of
= nronramme for the mohilistion of the schoolehased youth momement. 0Onee
~=n only concur in the Weekly Mails view that:" STRASCOS lmunch is one of
rny ‘indicators of the persistance of the black dducatior crisis and

Lidegpre-d mi]itwn:y amonag SChDDl-ﬁQE YDHﬂﬁStEF%;"

studente have heen one of the many indicators of the persistence
c® ~he bhlack EC, the other is without doubt the teachers.

t==chereg haye Pt cCourse p¥=yed a cruciadr, if supportive role 1r the
c-dente’ struonlas, = indred in the national liheration struggle =s 3

Yet, it is albv a3 fact that teachers as a professional strata

vhogde.

i~ gur so-ietv, "ave heen quite passive. The reasons are not far to seek .

T-achers are nrohibited hy the gofvernment from paricinatinn @ in politic
1~ recently =2s Tune 6 this yead, the Citizen renorted:" The Minister of
F-npower is corsidering irtroducing legislatior which would make it <lear

2 11 that teachers are not a2llowed to become memhers n*f tradse

)

k&

A\

cnce and
t+*a nther hand, she same paper aunted the Minicter nf

-
3

ntons.
N~tional Education as saying:" Unionism will detract from the

nrofessicnzlism of teachers and 1 am sure that the noveryhelming maiority

" ~f taachere uere aoaingt the idea." These statements clearly shou th-t

~n+ orlt 2re terchars prohihited from paricip=ting individually 1n

tonether to exnrase their

. . ’ .
bieus and grievances like any other workers collctive,

s e i

[+ was pecisely this imposed apoliticalness that the NECC diagnosed =zs

cnre of the te-ching profession$ passivity. It uvess pointless to talc of

rosolvinn the FC if the role of teachers was not going to be crucial.
The Conference therefore, gave considerable attention to the roles of

teachers in the current crisis. Some of the tasks facing te=chers,

according to the relewvant resolution, are:

Teachers must work for tegacher unitys;

Te=chars should become involved 1n community struagnles;

Teschers shruld help students in the formati n of SRCS;

Tearhere should work closely uwith students and paren®s indealing with
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In 1987, Jaf Naidoo, COSATUS sﬁwétary-general, addresscd the annual

general meeting of Western Cape Teachers% Union (WECTU). The core of

N2idoos address was:

- FEvery sector of the community was orqanising itself across the mation:
youth ,sturdents, women and workers. B8ut not the teacher=s.

- _ TJho etiferation of progressi

”»
o - ™

3

e teachers’~rna
come

P
P -
3
&
&)

r Y
in South Africa to-day, hut they exist as separate(
antagaonistic ) entities,
- Teachers have yet tg learn the lessons of unity fro the shop fleor.,
-  LUO%2TU wae ="rondly urging WECTU to commit itself to the ideal of 3
single, n2ti>nal teachers union.
- C0SATU would widlirgly assist uwlrerever possihle with the realization

of this ~cosl.

C0OSAT!US anpeal was niven fuller and broader sinnificance at the historvic
conference2 on “sachers’unity in South Africa, held in Harare in April this
year, wh=2re the A"NC nlayed -~ leading role. Farther proaress was made in
this direction at the Cape Teachers’Professinon=1 Associatinn conference

in July this ye=2r, when it adopted the fFreedom Charter. This mova

hroucht closer the possihidity of the formatinn of a nati nal teachers’
uniiﬁn. This conference brought together a number of tes~chers’associat-
ions, includinaq WECTU. Nevertheless, even on the modecst basis of form-
ing themselves 2s associaticns or unioms , teachers have ~lredy contri-
buted immensely to the resoltion of the EC, remote as the final rrsolution

ise The follwing may be notec:
C

- f R . e L
- Tenchers have playwyed and continue play a2 le~ding role in the Peonrles

Edudatinn preoijects;
- They are busy in student counselling and the formation of Parent-

Teacher-Student Asscciations (PTSAS);

- They have confronted the state, sometiemes successfully, 1n
defeddinn their colleagues against government harassment. Ue may
mention here the land-mark victory scored by WECTU when it won a coutt

case that dedded 8qainst the forcible transfer of teachers in the

Western Cape, lat year.
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tarly this year, the National Education Union of South Afrima conuyoner
a press conf~rence in Johannesburg, vhere it =tronnly concdemned the
pE T Tor tréiﬁﬁ to render prgressive te=achers focile nrd suhmiccivue, ]
revazled that the .DET, in its Campaig® was:

- harassinag teazchers and students;

- retrenchinj teachers and freezing their posts;

- ~damant in refusing to repair school buildings;

- continuine to suppress demcratic structures like the SRC% ~nd RESN e
8n the other "and, it should bé noted that NfUSE scorer - 17 Biaconds Ll B 5 5
year yhen it nﬂgﬂtiétﬁ}uith the Mabuz= nnoverrment tn /i Fva rodicaroap .

ment ancd demards of striking XeNguwane teachers.

Yet mush remains to he done. The NECC nuts fhe whole issue syccintty
when it states: " The priority of our nationzl democratic strugnle Aot
the present juncture is still to mobilise and to ornanise nur perple
in a2 broad front against the apartheid state. Such mohilicatinn N
organisation is currently evolving on 2 sectoral basis - workers,

youth, women, etc.,- and teachers, as a “ey sector of our strunnle, nee-

to take this strategy seriously."

Peoples’ Education

Jithout doubt, the most prominent and ongoing result of the EC is the
.birth and development of the concefpt of People$ Edudation (PEY,. Tk 'is
not the aim of thés paper to expbore in detail the various ramificaticns
of PE: QOut task here will be to focus oA this concept issofar as it

1t relates to nur discussion here, viz the EC. However, it should he
norne in mised tHét this congept is not entirelvy new. ‘e ihhave nnted
abov= how the ANC in the early 650% set ip 2lternative forme oi g~honl-
Ing to counter the introduction of Béntu Education, Ue sae how t-ese
efforts were frustrated by the bovernment. However, the ideal lived on.
After thq 1976 Upheavals, the ANC was faéooded by vounqg peonle ithn

wanted to further their education. Although the ANC was able tn FinA
placement for these youngsters, the crucial challenge remaineds L'ae the
ANC goinn to do something about the crying demand tr find ar albornative

educationzl curriculum to the inhuman Bantu Education system, that b=aud

already done so much damage?
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The answer was Somafco. Comrades, this education council meeting is
convened specifically to deal with the development of Somafco. Next
year we will be marking the 10th anniversary of its foundation. The
success that this school has become is there for every one to see.
We wont qgo into that here. Instead we will) discuss, in hrief, the

content of the curriculum taught there.

This curriculum is based on the following principles of the Freedom

Charter: " The a2im of education shallbe to teach the youth to love thexr

people and their culture, to honour human brotherhood, liberty and
peace." Somafco had produced the first text-book on peoples”history.
Somafco has innovated on various aspects of instruction , in the
search for a peoples’curriculum., The search contimues. Indeed, it is
theser efforts done in Mazimbu khat have greatly helped our people at
homg to make their oen searches in peoppes’curriculum. Nevertheless,
the challenges z2head are quite formidable. The ANC does not know all
the answers. e have to wark together with our people inside the
country to essure that when apartheid does finally collapse, we should

be ready with alternatives to the radist education system.,

The National Consultative Conference held at the Umniversity of the
Vitwatersrand in 1985 and the subsequant conference that took place
in Durban in 1986, duelt azt lesgth on the concept of PE. When one
analyses the resolutions that emerged from thess conferenceys, thre

following salient points emerge regarding PE:

1) Rejection of apartheid education.

PE recognises apartheid education as an insepetable aspect of the
anartheid state. As Father Mkhatshwa said¥ " Education and other
structures of society, whether economic, political or social structures
as a whole, are completely intertwined and therefore it is almost fid-

iculous to %age a struggle for democratic =ducationand igoore the forces

that are at work iIn the snciety.“

2) The goal of ~ non-racial democrrtic future.
ONE OF THE primary aims of PE is tbet it should enable the oppressed to
uncderstand the evils ot the aprtheid system =z2nd pfbare them for part-

icipation in a non-racial demacratic system. This is the political

PUTPOSEe.
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3). Control and empowerment.

‘necall for "Poeples Education for PeopleSs Power" is in essence a c=z1l

“ar an educatio“system which would eng¢able people to have control over
their own lives. The blaek ptople have been denied their right to
elF-dat:rmi#ti;n, to control their own country. Pgepless Power would
res@fore the right.

4 The values instilled: Collectivity and Creativity.

zcording  to Dne*the resolutions, PE will be educaion th-t

" el¥minates capitalist norms of competition, individualism and
stuted intellectual development and one that edcouraqes collective

i1out and active participation by all, as well as stimulating critic-

al thinking and analysis.”

5 ) The import~nce of organisation.

The resolutions called for an education that "

allows students, parents,
teachers and workers to be mobilised into appropriate organisztionad
structures which enable them to enhance the strugqgle for Peoples Power

in all its forms."
6) United Action.

lile 1mMmparcancg Oi UnNniogl 2CC10MN Oy "Parenhivs and sLUudenus was sSLliesseld av

-

the conference. Thus, not only studentstggy teachers were to be in-
W

volved, but parents and the community in*the education isstitution

is based.

7) Beyond the schaols.

By stressing parental and community involvement in education, the 1idea was
promoted that education is not solly an activity which takes place in

cechools but one which affects all people in all spheres of 1life.

PE has led a very tumultous life from Its very inception, precisely
because of its progressive content. As recent as July this year, the
Miﬁistét'ﬁf Fducation and Ddvelopment Aid, said:" The Department of
Fducation and Fraiming would not tolerate any educational content with
~ revolutionary element in f£ts schools." He added:" PeopleS Education
w2s9eing used by militants to turn educatinh into a revolutionary wegpon.
The DET had already acted agawnst teschers and headmasters involved in
reopls education, as well as aginst bodies from outside the schoolg

facilities for thgese purposes." Thiis, PE is anathema to the

government,.
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‘nother serious blow to the development of PE was the banning of the
NECC early this year. 1Indeed, the NECC had been the prame mover behind

most PE projects,

Yet, these drauwbacks, motwithstanding, PE has taken reot in our country
\pe
"Nd some successes haveascored. e may mention here the follwing:

- the voluminous, pioneering work done at the Universities of Western

CEDE and LWitse.

- the various debates and discussions that have sprung all over the

country around PE.
- the politicising effect of PE on the people, especially in history

and poltical economy.,

‘2 noted above that some feérces inside the country have sought ¢to
surp the EC for their own reactionary purposes. For the sake of

hrevity, well quote only two instances here,zviz: Inkatha and Mabil

0il,

TRl o+ h TR I o o

Inkatha has propounded a concept called "Ubuntu-Sotho". Ije wont Qo

into the philosophical underpinnings of this spurious concept.

suffice to note that it is supposed to uphold traditional African
values, or as it is said sometimes, the "Africanness" of the African
psople. 1In the Kwa=-Zulu bansustan, the Department of Education and
Eulture, has 1laid doun policy that all schools under its jurisdiction
must teach "Ubuntu-Botho" as a subject fro" the first year to matric.
This also applies to Colleges of Bducation.

This information ¥s obtained from Praisley Mdlulis article that appesred
In the journal, Transformation, No. 5, 1987. It makes interesting

r2ading, this article.. It is tig%led "Ubuntu-Botho": Inkatha%

peoples edﬁcationﬁ

According to this concept, the history of the liberation struggle in
our country, during this céntury, centres atound the ANC. But be
careful, theres a catch here. According to this version, anly those

leaders of the ANC who came from Natal are mentioned. The Makgathos

and the Xumas are not mentioned to the young minds.




' )

F
According to "UBUNTU= BOTHO"& version, the history of the ANC ends in
1960, when it was banned. ﬂFteF this, the only mention of the ANC i-
'cqudh&d*mn termgu}Lke:FrT‘he ANC-in-Exile" s or "TamboS ANC"., Nothinc f-
said about the formation of" Ummhﬂntuﬂue Bﬁfua. Indeed, the children are
told that the armed struggle is counter-productive, it will only bring
more suffering. Sirilarly, the UDF and COSATU dont exist, accordine ko
this interpretation of cur history. Mdluli makes a strong case that thi s
réactiunary "neople$s history" is bound to cause seriocus problems for

the democratic forces fighting apartheid in .SA.

Mobrile Oil.,

On the other end of the spectrum of reaction, sStands the likes of
the Mobil Education Trust, a brain=-child of the US transnational giant,
Mobil 0il. The Trust was established in "986. According to thebooklet
issued by this bady, "The basic philosrPhy of the Trust is to support
or promote initiatives that will iImparé ON the current structures of SA
society and help SA develop intto a ~N=racial, democratic society based
an theprinciple of freednm af ags~ciation.™ And also, " The Trust and
its subsidiaries are not party'leitlcal bodies and will not take nor
will activities imply a takfino of any party opolitical ~osition."
TheTrustd nhilosophy was further elaborated by onm of its senior employ-
ces in a rerent interview. This was Jare Hofmeyer, Foucation Consul*ant
to the Trust. She said, among other things: " I anticipqte that the in-

Flusnce of Peonle$ Education and alternative education will mean that

n

many nrimate sector prngrammes will pgssitly even have tq introduce
aspects of Penple$ fducation that the community yants," Hofmeyer goes on
to say:" The private sector must pressure Govirnment to bring about =tru-
ctural chanties in education, the political sySums and the economy that
will enable the reconstruction of the Black eduttjon syétem." And 2lsc:
"Theé demand for alternative education and especia.y peoples education
will continue and s will the hostility towards Capiﬁlism and the so-
cialist orientation among Black pupils.” And so the,,qinoqq sector
and the government must intervens and give PE anuﬂher.érecﬂion’ Saat

it leads Black pupils to socialist ideas.
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Cne would like to conclude this paper by queting from Zwelakhe Sisulu$
address at the 2nd Nationgl (Lonsultative Conference held inm Durban

? y¢ears ago. He said:" The styuggle for PE can only finally be won
vhen we have won the struyggle far peoplés pouer. We are facing a
vicious and desperate enamy, an enemy which wants at all costs to
rrintain a system of racis$ domination aad exploitation that includes
c.ntw “ducation, Any ga,ns we make are only finally gquaranteed when
tiat enemy 1s fanclly de'sated gnce and for all." Indeed, only then

1111 we see the end of tht3 gdusation crisis now plaquing our country.

ceseetrecae 4peeeess MAKHAYA MOSIA, Lusaks.
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[lliteracy in South Africa | Literacy profile of Whites. —
. i ; , S ANE :
Age Group - Urban  Rural Male Female Total
20-24 :
1 Total 350 775 30918 189 044 192 649 381 693
There are substantial variations in | % Lucrate 99.04 97.88 98.90 98.99 98.95
literacy levels in South Afnca, which : 25-34
also on sex and on level of EENEEEEEESENNSENEEENNESNEREAEE: % Luerate 98.98 98.23 98.97 98.84 98.91
urbanisation. People who are older, : | 35.54
r}:rall dwcl::sl_and female ;r: less 1 Formal ! : Touwl 953031 122972 538 435 537 568 1076 003
g e nm:‘::;:‘if'ffi;’ﬂ'fdi:: I education [Standardz 7 % Litcrate 98.75  9R 32 98.75 98.65 98.70
. { |
women is particularly pronounced r+ among VA Standard 5 ' 53-64
when compared to that of younger | adults (5] Standard 8 15 Total 309 301 43 613 166 932 185 982 352914
Indian women and to Indian men. | 1980 | | % Litcrate 98.41 98.16 98.51 98.25 98.38
_ | VZ)Standard 10 | €8 o
It will be scen from the figures that HH A o Total 335807 39422 152230 222999 375 229
. : - ' -
3 e demogaphic proc of Souh - YT i  Licrae 60 954 oes esrs %60
o : AN F s ?— "'E . [ L1 ’
more ‘;Fb“f““d- and 35;?; Yﬂ”“ﬂfh 1% R 4 7 E Grand Total 2598163 310738 1 406292 1502 609 2 908 901
more literate hSti}ﬂrs of the popula- - PAHH / j?:__+£ 80 i % Lucrate 98.56 97.93 98.56 98.26 98.41
“F; mature, the literacy rate will im- =iy AR 4 i,.- |
ve. AN |7 7 HY 1¢ ———————————————————————————————— A A
d & Hp|samibilieasy |anns lRanitl .| Literacy Profile of Indians.
In calculating the extent of il- A1 17 421! AR AL s i ?
literac amongst adult  South LA 1z 1 ; R4l '
ﬁfﬁcafts i lfav: P l:h: ',ig A Er % _: - ‘:.; : | Age Group Urban Rural Male Female Total
problem of defining “lterate™. The -.:f" |7 1A4IF Y AN | 20-24
estimates below were made by C.S. f— A UHH | VA % 40 | Totul 76 260 5153 39797 41 616 81413
Ellis of the HSRC's Insutute for l"—f:E ¥17 R A UAY? | % Litcriate 07.66 94.02 97.87 97.02 97.43
. L] " o 2 i1 . o A e
Educational Research. The calcula- __ AMTA AaA:-Ad B , s
tions are based on the assumption “ZRaln" 7Ry JA:GEBA L , e _ ]
that an individual who has com- "g - i-:; L 7 : f 1‘; :1! f x [ : 1 20 ' lotul 12? lill ?1353 66 176 70 788 136 964
pleted standard three is literate and, -Zp]s ; PIIHH B %o Litcrate )5.93 89.65 97.43 93.83 95.57
conversely, an individual who has é A8 A 18- 7RE 35-54
not completed standard three s 1l é 7 VI Alia AL A o Totaul 162 702 11209 85 806 88 105 173 911
literate. This definition 15, as Ellis 1"7K% a ¥ W’ il %o Litciate 83.78 70.63 V2.81 73.30 82.93
points out, problematic as factors R e §5.64
\ arlakili acks oloureds Indian Whiles ola e
like the availability of textbooks and % Total 35300 2730 18220 19810 38 030
stationery, the standard of teaching, Hiakas o -
_ : ighest level of iteracy altained as a percent- % Licrate 57.54 41.06 78.34 36.13 56.35
;t?:ﬂcﬁiﬂdnt?lilﬁryfi'tllnf::}('iﬁll:tt;l: :::- age ol »npulanon. Standard 2 15 considered the 05
B o lsl e ace T Ry ot | SauD T PPN U QAT M Total 20913 1607 10759 1176 22 520
spending this amount of time becom- RS % l.ucrate 37.43 22.65 56.26 18.18 36.37
ing literate. Below we present tables
of literacy rates as determined by ' Grand Total 424 2586 28 552 220 758 232 080 452 838
L e €L (v 11 7 9 TERTE
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Literacy Profile of Coloureds. %
Age Group Urban Rural Male Female Total
20-24 f
Total 240 451 67 259 147 404 160 306 307 710
% Literate 90.68 59.25 83.25 84.32 83.81
25-34 _
A Total 353 030 96 706 213 921 235 815 449 736
% Literate §7.64 50.82 79.16 80.23 79.72
35-54
Total 389 551 107 835 237 562 259 824 497 386
% Lieratc 80.17 38.03 70.30 71.71 71.04
§5-64
Total 94 989 25 047 55 409 64 627 120 035
% Literate 67.28 27.01 57.91 59.71 58.88
65 +
Total 74 686 21 437 40 653 55470 06 123
% Literate 47.12 16.80 38.32 41.85 40.36
Grand Total 1152707 318284 694 949 776 042 1 470991
9% Liuterate 81.45 44.10 7291 713.71 73.37
Literacy Profile of Africans.
Age Group Urban Rural Male Female Total
20-24
Total 709 596 845228 755 561 799 263 1 554 824
% Literalc g4.14 {10.49 71.96 70.65 71.29
25-34 :
Total 1207221 1 179 479 1229063 | 157 637 2 386 600
gz % Literate 77.93 41.57 64.40 61.36 62.93
35-54 ’
Total 1 295025 | 331 262 Y 34T o | 283 575 2 626 287
% Literate 6597 2981 49.64 45.56 47.65
55-64
Total 274 821 371 245 209 538 352 528 652 066
¢ Literate 1754 1609 1755 2661 29.34 ‘
65 +
Total 198 384 404 060 55224 347220 602 444
¢ Laerale 29 89 9.27 18.62 14.17 16.06 |
IR RRE 1 %41 998 3 040 223 7 822 221
Sy 53.05

- ¥ -'-"'l-.—
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SUMMATI ON:
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Urban Rural Male Female Total

Total pop. 7860203 4794 748 6203997 6450 054 12 654 951

# Literate 6 442 000 2033397 42429088 4232 409 g 475 397

% Literate 81.95 42.40 68.39 65.60 66.97

———

R et m——

* The figures exclude those who failed to specify their education acheivements in the census.

(Source: C.S. Ellis of HSRC's Institute for Educatlonal nesearch. Work In pmgress.)

-

Despite the improving literacy rate of South Africans as a whole the number of illeterate
adults continues to increasc as the expansion of literacy has not been sufficient 10 outstrip
the growth of the population. The graph below illustrates this tendency.

Literacy growth among

adult Africans . 1000010
Total African DUPM
8000( 0O(
mmmmnmml’lmummmmﬂ#"’”w
\
g nuuﬂml“““"“““‘ mmnlmlltll-"““ e 60000
e
Total illiterate 400020
Total literate
| 2001 O
|——— Change occurs in about 1976
0
1960 1970 1980 1990

Based on figures by Ed French of the Institute for Education Research
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Data Trends

AFRICAN MATRIC
‘ -~ RESULTS

The Disintegration of Urban Education

By Dr Ken Hartshorne, leodmg eouconomsr and tormer
member Of the De LCJHGC Commission

In his annual overview of African matriculation resulrs for lndfcmor SA Dr Ken
Hartshorne warns of the possibility of an ‘education vacuum’ developing in man
townships, and suggests possible alternatives.

DET is losing any he recent official closure of 33 unrest, many urban African schools have
authority to African Hcht.mI;L many of them high become ‘no go’ areas for departmental

- schools, brought a new element of officials. With the closures, 1t 1s probubl
influence the o -

; - desperation 1nto tha, rapidly deteriorating that DET policy has stepped onto
education crisis relations between the Department of slippery slope which can lead only to the
in many urban Education and Training (DET), and its shut-down of more schools. RL‘%FJ(H'IHI[‘*IL
townships teachers and pupils. The situation had estimates suggest that about 250 000

already been exacerbated by the African pupils who enrolled at the

introduction of a security apparatus into beginning of 1986 were out of school by th

black schools in July, and the detention of final term.

the secretary-general of the African

Teachers Association of South Africa _ .

(ATASA), who has since been released. High Attrition ROT&

3;123 Stllllgssggler?tt CL%S#tfrﬂo?;izggﬂ;;ﬂiii;i;t:_5 At the standard ten level thn::_p:.mtjgn 1S

ot ih facd succzeded and that DET is likely to be even worse than in 1985. At th

IoGian anv auths e s batiarica the beginning of that year 25 584 pupils were

EdUCEth[::CI'IMS ¥ ﬁlany arban townships. enrolled in standard ten classes in DET
schools; 24 231 registered for the senior

Against a backdrop of endemic civil certificate examination, but in the end only

Al-'lllCAll MA‘I‘!IC IBIII-TS, !PDA'II I’l‘/ .5

| “' | De ﬂm&nlnf aiten )
1984 (revised dato) Education & Traning 1:
CANDIDATES - . WM 5 i
PASSES: Matricokation . 2154 £ 113%.
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TOTAL PASSES o 9086 .. 500% ) I% 15660 53 9% -

1985 (provisional data) T, e e Y : Ty )
CANDIDATES S | 1 JRpast et 17 SRR SR |/ SRR
PASSES: Matriculation 13 % 99% i 4543
PASSES: Senior Certificate - 3570 339%: | R <1 RO | R ) I
TOTAL PASSES . - CABIT . 465% T 19024 o 30% T 15T

]

NOTES ON SﬂUEEES ' _ '

1 Dota from DET Annual Report: p335. Pretona: Government 'Prm'lur 1?55 20 EHMTUM: '.'-l ltﬁqnl SA Urbos Mositor, Yol) ﬂ Toble 1 ﬂl. A

2 Dota from Educaton ond Manpower Produchion, No6: pl4. Rn:onr:hlmhhﬂehtEd : g P
P i Data for ndq:-lnd!nl Hi:l\d Hm wm -

cotion Plonning, UOFS, 1985.
3 Dota from Hansard 1986, Pardiomentary Questions: Col 1276, 3 s hm‘“ﬁ‘dmﬂ*ﬂdbﬂw

s e -i_'!';'_"\I:] F:AI.
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