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The Kangwane Project
The concept paper mf the Kangwane Work and Study Centre (KNEE),
envieaged that etudehte wmuld be engaged fer half their time in
academic etudy haeed mm a epecially deeigned curriculum, and fur
the ether half in wellmmahaged prmductive activitiee meant to EHW
page them, fur appropriate learning purpmeea, to both technical
and managerial Operatiene. and tm related theory teaching. The
HNSC would compriee differently located eub-centree, each eerving
lmcal emciwmecohmmic develwpment as well ae learning, the twm
prmCt B being mutually euppmrtive.
The linking of themry and practice in the combinatiun 0f work and
etudy wag eeen, in this conceptimn, a5 a better meane hf general
learning fer everyone, than cmnventional academic euhmolind. It
wae alga eeen as Offering a broader and mmre relevant educatimn,
and mne mare beneficial, eomially and individually, to all learnw
ere. hurt and etudy better mediatee the aseimilatiwn at the wider
and mere apprmhriate, better integrated, hmdy of knowledge in the
Centre’e overall curriculum. In thie cenceptimn it tranmLende the
narrmw techniciet notion Of vocational education.
The prmjemt deeign anticipated a management Structure rooted in
repre antative partizipetimh 0f the communities, of parents, te
chere, learnewe and prmductimn/training peremnnel. It elem anti"
mipated that there would he clmee linkagee hf all Hinde, between
auhmeehtree and their cmmmunitiee, developing out of the Centre’%
mmtal, cmmhined educative, prmductive and development Capacitiee.
Fl ’"
Hey tn the cmncept wee the education with production (ewp) currim
culum which FEW wee develmpihg with help from Official experte in
their fielde frmm eim neighbnurihg countrieeg (and Several ANN
educatnre). FEP had also engaged coneultante to write textbooke
and ether teaching and learning materials for the curriculum. The
qundatimh had intereeted the Univereity of Cambridge Local Examw
inatimhe Qyndicate (UCLES) in examining the ewp eubjecte, both in
heighbmuring cmuntries, and in South Africa " in COnjUHCtiDn with
the Independent Examinatimne Bmard (IEH). And PEP wee also planw
hing a eet mt coureee to introduce te.chere frmm SADCC Cnuntriee,
and eelected teachere from 3muth Africa, to the ewp curriculum.
FEW had had cmhtacte with the QNC Department at Educatimn in LUW
eaka Over many yeare and was more recently leaking fer the Upper"
tunity t0 introduce education with production thO $muth Africa.
The Tenth hhnivereary Celebratimn 0f the founding of SDMAFCU, wae
the occasion for a Conference on Pemples’ Educatimn for Pemplee’
Fewer, which accepted m in 1989 _ that the time wag now ripe for
popular mrganieatimne to initiate prmjecte, not jumt tn alleviate
the educatimn crisie, but mmre impmrtantly to develop appropriate
and practical mmdele defining Pemplee’ Education.



Thie eccaeion brought the Chairpersmn of CDBATU’S NEDCDH and the
FEP Director together, and was fmllowed by mere meetinge between
them, but attended 3130 by repreeentetivee at other interested
organisations, both ineide Smuth Africa and in exile, including
the ANC, in Gahmrwne, Harare and Lueaka. Out Of theee meetings
came a requeet to PEP to draft a aoncept paper for a proposed
mmdel 0f Pewplee’ Eduzatieh, baeed an education with production.
The cmncept paper 50 drafted was baeed on both FEP’e and the wri-
ter’s own experiencee, and 0h inveetigatiune of similar projects
in a range 0f different countriee, including SOMAFCD ae originalw
1y deeigned. It was adapted from a model developed fer Frmnt Line
State conditions, and wae sent to NEDCDM t0 dietribute.
The writer Nae in exile until late 1990, ahd FEW had no preeence
0f ite Own in Suuth Africa. NEDCDH’e Chairperson aeeumed reep0n_
eibility for all the grmundwork ineide the country preparatoty t0
pruject implementatiun. Thie included consultation en the concept
paper, identifying hoete t0 the preject and locating it, negatiaw
ting with local authoritiee for land and support of ether kinda,
hmlding workehope with likely participating pereehnel, especially
teachere, setting up hf a local planning cnmmittee, and investi"
gation of a legal framework for the project and the incerpnratiwn
0f ite management Btruuture " ae the Youth Educatimn Truet (YET).
Twu repreeehtetivee 0f the lmcal planning committee vieited Botew
wane fer weekwlmng diemuseione with the writer t0 produce detail"
ed implementation documentation on the preject, based 0n informa"
tion abmut local canditions. This was Used in further local work-
ehmpe and negotiations; it aleo formed the haeie of applications
t0 denore, which were fellowed up by a fundwraieing tour abroad
mrgenieed by FEW. During the tour, NEDCDH’e Chairman told donmre
that the KWSC weuld admit a large number of returning exiles.
0n the writer’e return frmm ;Hile after the tour, he was immedim
ately plunged into a meraee 0f cenetaht travel, meetings, inter-
viewe, communicatimne, negotiations, engagement of physical plan-
nert. and of consultants for feasibility studiee required by donm
are, planning, erecutive, mrganieational and adminietrative werk,
and infurmal training, all undertaken withnut any Secretarial 0r
ether eeeietahce. N0 ene else, it eeemed, had ever been involved
in a pruject quite 0f thie scope and character in Smuth Africa.
It wee clear that even before it began, the ewp aims 0f the stc
were in danger Of being everehadmwed on an everloaded prospectus
with interwaveh cmnflicta 0f intereet and inbuilt contradictimnen
In May 1991 it wae decided, rightly or wrongly, to begin the prm&
ject, despite centradictione between the cancept and its execu-
tion, the abeence 0f its mwn properly qualified and experienced
leadere, ineufficient lengmterm funding, the lack of textbodks in
several eubjects in the curriculum, and la Shortage of quarters
fur teachers and eenior preductioh/ihstructiohal peremnnel. What
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the preject had an the epmt, were enthueiastic, hardwwmrking and
1 cmmmitted young organisere ready to learn, teachere paid and ee-
1 mended by the Hangwane Administration, wha had been introduced to
i the exp curriculum; buildings, Some derilict, which cmuld be used
% fer teaching, for pruductimn and for limited accommodatimn, given
E (and leaeed) by the Authorities, and which a Buildere Brigade had
2 been eat up to renmvate: eome prmduction etaff, and funde enmugh
’ to equip the project modeetly, and run it until 1992.
It wee felt dmhmre would Feepond better to appeals for a living
project than they wmuld for one still being planned. FEP favoured
proceeding, predictable probleme notwithstandihg, believing that
ewp weuld be mere forcefully placed an the agenda in Smuth Africa
thereby, and hmping to ensure through patient negotiation that
accmmmodatimn 0f ethere’ interests did not compromiee ite Own.
In early March 1 92, there were 14 teachere, 27B etudente, 30
Brigade trainees, 11 productimn managers and 40 prnduction team
leadere and aeeietante, at the project’s two eubwcentree. The ewp
curriculum hae proved a very pmpular alternative to that Of Bantu
Eduuation, ammng teachers and etudente, and gene"a11y eatiefactbw
FY learning hae been recerded in reenect of meet, but by no meane
all, etudente. Prwductien unite engaged etudehte in agriculture,
carpentrt, catering, cunetructimn, electrical inetallatioh, motor
mechanics and metal fabricatien. Acceptable work and training hae
taken place in meet, and uni:e have undertekeh txtehmive physical
equipping and furhiehing it, a5 S
-M_
gale. The value mf this prwductien, which ie hf acmeptable qualiw
ty, over some Seven monthe, ie prabably armund H500 OOQ.
By early April however, lees than a year after etartinq, deepite
fair pregrehe in difficult circumetancee, and having survived $ew
veral ?RFIth mihiwcriwee, the Eentre wee fer ed by mere 5 rimus
ale 3 w whether temperarily 0r hot is yet t0 be SEEN"
The immediate Gauee mf th; CW. "a wee the mucubatimh 0f mne eubm
centre on 14 March by lUU yeung men and wmmen frmm Bmwetn, all
claiming te he FLtUFnng exilee in danger 0f their livee, end t0
have been admitted t0 the HWSC by YET’e farmer Directmr (the EM"
NEDCGN Chairman!), whm had vacated mffice at the end at February.
iefmre quitting, the Director had eet up a cmmmittee 0f
rente, which now s
their paw
aw iteelf me an mfficial mrgah 0f the prmject.
The YET Bmard, ii elf appminted by NEDCUM’E eHwChairmah, had net
apprmved the yeuthe’ edmieeion, nor Pecmghieed the "Parente’ CDm_
mittee", about which the Directmr never cmneulted it. The ymuthe
held five Buard Membere hostage at the Centre for s’H houre an 20
March, after they had met parente " same a secund time n to call,
uneucceeefully, for withdrawal of their daughters and some. On 20
April, the SUb"CQHtFE wee still occupiedntparents wrote t0 Board
Membere making wild allegatimne 0f mismanagement and ether imprew
___4
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per conduct against the Beard and demanding ite dieemlutiwn.
Swme 0f the crieecrmeeihg cmntradictiune underlying and mverlyihg
thie crisis have arisen nut 0f the establishment, composition and
cemmieeimhing, by the Director acting alone and quite cmntrary t0
4the terms of the concept paper, of a Board at Trustees, largely
immmprieing higheranking politiciane and trade unioniete based in
?Jmhehneehurg, with little direct educational experience, no anW"
ledge 0f ewp, eume with orgahieational loyalties that intruded
inte Truet affairs. There was, perhaps inevitably, jmckeying for
control uf decisiwhmmakihg, funds and patronage " and for credit!
lecat as an afterthaught, a large meeting representing Eastern
Tranevaal regional Structures, was called by the Directmr, t0 eet
up a Regional Management Committee (RHC), althuugh its powere had
not been ceneidered and were not defined at the time. The iocal
planning committee was diesolved, and with it went ite cmnvenor,
whw had been Pruject Cuordinator. The next few months were dominm
ated by a tugmofwwar over control, between the HMO and the YET
Board, and by attempte tm ineert some local day_tuwday management
etructure at the Centrey and to give it emme authmrity. By the
time ite pmwere were defined, the frustrated RMC had faded away.
Juet befnre the "equetting etudeht" crisie, the Board, etrenge
themed with the appointment Of a representative of QNC Educam
timh, wae moving M on the haeie 0f the earlier feasibility study
required by donmre " to appeint a Prmject Director and euppert"
ihg profeeeiohal etaff at the HwQC and t0 dewngrade the poet of
YET Director in Jehanneehurg. Thie cirduituuely caueed the DiFEC"
t/ tar t0 quit his pmet, and the occupation of the H SC follmwed. At
t the time 0f writing, legal actiwne were pending.
The HWBC experience raieee questions about the wiedum Of FEP’e
Directmr (the writer), in pursuing the project in the face of
predictable prmbleme, and indeed tying the fortunee mf ewp to a
single project; and how the HWSC might succeeefully be brought
back DH track, as well as how t0 proceed if it is. These quee-
timne are to same extent tied up with the larger question of haw
ewp ehmuld be introduced intm South Africa, if at all.
Some general comment on the rationale 0f education with producte
ion, and a related critique of conventional schooling, might be
appropriate here, more especially because ene finds strong euppw
art for the empaneion 0f fDrmal echmoling _ mere 0f the eame _ am
the eolutimn t0 the education crieie, and mften quite superficial
criticiem " even from the Left H of ewp, ammnget educators here.
There are of cuurse etandard critiques of conventional education.
Some 0n the Left call it "Bourgeois", noting that ameng its main
aime and functions ie reproductiuh 0f the dominant eocio-ecmnomic
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oystem. Thie ’arguably imposee certain characteristics, like em"
ceeeive theorisation, abetraction and verbalisation - mental
functionm germane to the role of the "Bourgeoisie" in societies
based on the divieion of mental and manual labour " as well as
euitable examination mechahieme at fixed cutmoff pointe, all
within the framework of appropriate eocialieation (with m where
near sary - the addition of cuetodial care), the whole eyetem at
begt elitist for a few, and at worst repreeeive for moet.
while gome view this in the content of a perceived interaction
between society and education, arguing that bourgeois education
often underminee itself by developing thinking capacity and by
tranemitting potentially subvereive knowledge, they may not alm
waye have taken gufficient account of the factore that mediate
ageimilation of knowledge and influence behaviour. For example,
is it being that determines consciousneee or conscioueneas that
determinee being? Is rhetoric ever a reliable guide to practice?
In the debate about academic versus vocational education, NIEBM
with their focue on academic learning " are cited a5 uxamplee fort
South Africa on technical grounde; but disregarding eocial issuee
ieuch a5 were addreeeed by the Compreheneive School in Britain for
example, thie does beg some aspecte of the relationship between
education and Society, especially the potential of education to
promote jobmcreation, in what conditiohe and on what conditions.
Education with production is -mtlusive neither to socialism nor
capitalism, although its practice hae been more wideepread in the
former than the latter, and more so in legenr than in more devew
loped countriet, and i5 to be found everywhere in both formal and
nonwformal modew. The minimum criteria for ite recognition as an
identifiably beneficial educational practice are a mix of econom
mic, social and pedagogical values in eome meaningful balance.
One has been $urpri$ed to discover how few people who call them"
eelvee Communiete in South Africa are aware that education with
production is an eeeehtial ingredient of Marxist educational doc"
twine and practice. It is well known that Marx wrote little about!
"education", which wag not then quite the apparently autonomousit
ochool eyetem it is now; but he made clear throughout hie works i
that he saw the shaping of consciousnese and the acquisition of
skille and knowledge as a total and lifelong eocial proceee.
For him, the "education of the future" wae one that would in the
cage of every child above a given age "combine productive labour
with inetruction and gymnastics, not only ae one of the methods
of adding to the efficiency of production, but ae the only method
of producing fully developed human beings". He rejected demandsx
of the Programme of (Botha fol" abolition of child labour, arguing X
that with proper aafeguards for age and sex, "the early combinae x
. . . . . (
tlon of education With productlve work is one of the meet potent (
means of social transformation". Hie reasoning was surely that ii
L!
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education at wmrkers as workers wag the key t0 their-liberation.
EwP hat values in terms of pedagogica and technicalitieg 0f skill
acquisition n0 198$ important than the revolutiahary potential
Marx agsigned it. Thege relate to learning in the cognitive, aft
fective and paychommtor dmmaing. In reapeut 0f the cmghitive, the
linking of Etudy and work 1% most effectiva when curriculum re"
f lecztss thEi) real .1 ti. ’ nmt cm 1y c: f" t he: wc.) rid of work: tm t D’f a1 1 a5 --
---
pecta 0f mmdmrn llfe m which 1% just what PEP aima tm make it d0.
Mmgt production prmcasses, and other activities nowadayg, involve
(or should d0) appliuatimng 0f science and mathematics in nae 0f
resouruea, BHillE and technmlogy, and in daily behaviour. Social,
legal, cultural, ecmhmmic and pmlitical factora du bear on prmw
ductimh, facilitating 0r impeding it, as it heart on them. Organ"
igation! management and entrepreneurghip are essential to prodUC&
timn. Development impacts on environment and raises questimhs 0f
Quatainahility and quality of life. When theae issues are incorh
pwrmtad in the curriculum$ then theory W what goes an in c1a$aw
rmomg " ia potentially better linked to practice m what 909? on
in productive work and real life. CDUHtlESE opportunities to sup-
port learning can he found in the activities of prmductimn units.
The eup curriculum which adds this subject matter to the baaicg
0f cunventiohal curricula, includea Communicatimns, Cultural Btu"
dies, Development Studies, Envirmnmental and Social Studies, Fun-
damentala 0f Production, Mathematics and Science, emphaaiaing apt
plication, and Technical/Pruduction Studiea, identifying linkager
hatween each prmductivw activity and EUDJECtE in the curriculum.
Formal schooling assumes that many pergunal qualities, characterh
i$tic55 attitudes and behavioural traits are inherited, and that
such learning as i5 possible in the affective domain takes place
in c1a55rmom5 in themretical and Qimulated settings. Surely qualu
itieg like commitment, reapmnsihility and perseverance, integrity
and empathy, diligence and gociability, creativity, DFDblEmWSUIV"
ihg and leaderghip are the product of nature and nurture, and are
heat inculcated and developed through mixing theory and practice
in the condition% which production and tha warld outside create.
The same i$ true of the psychwmotor domain, and 0f skilla devem
10pment, 0f acquiring manual dexterity and nimble finger mOVEh
manta far machine operations and other production exercises. It
alga applieg to learning quality performance while working fast,
and learning to use materials econmmically and to care for tomls.
Theww pedagmgical valueg will be mmgt effectively realised if the
prwductive compmnent of amp is diverge, wellworganised and ECDHD"
mically rewarding, either in terms of creation Of inf-astructure,
like building schools and other public buildings or making equip-
ment; or prmducing gwods and services either to meet the institU"
tion’g needs GP to generate income by selling them t0 the public;
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or indeed, engaging capably in socially ueeful activities.
We know education caant by itself alone create jobs. This needs
appropriate policies at a broader sucioeeconomic level, with for
-xample, mixed ecunomies, parastatala, jeint ventures, community
prwjects and cemperativea. But achouls can take part effectively
and profitably in productimn and development and in dming SD of"
fer fitting experience to students in all operatiene, management
included, thereby paeeing 0n the khQthDw and promoting the po-
aitive attitudea and confidence required to meet the challengee
of making parastatala, community prmjecte and cooperatives wmrk.
Pempleg’ ihaighta, perceptiona, undergtahdingg and aspiratimne
derive from experiential learning and material conditions a5 much’
a5 from achooling. stagnant rural Bettinga, urban alums and chalk
and talk schomlg after little experience of the modern wmrld and
ite technological cmmplexity. By adopting prmductiun, schomls
create gupportive learning environments otherwise absent lucally.
The need ia t0 prmmote heaidee a culture of learning a culture of
pruductinn, and t0 make educatimn part at the world Of wnrk (0f
the praductive fwrcee), 50 that all learnera came to underatand
factmre and proceeees of pruductimh at the earlieet pmeeible age.
Educatiun with Prnductinn in South Africa
On the face 0f it there Seems enormous need and potential for the
introductimn 0f ewp in South Africa, given the maesive underdevem
lopment and unemployment that cemexists everywhere alongaide the
modern, "formal aectwr" 0f the ecmnomy. The entire education eyet
tem, including that for Whitee, seeme in need Df a thmrmughgmihg
qualitative and quantitative Dverhaul and renewal if it is to be"
gin to serve the necesaary BQCiO"ECDHDmiC Flatructuring. The ecme
homic, eucial and pedagmgical benefits of ewp aeem sorely needed,
and can give embetance t0 Peoplea’ Education for Peoplee’ Power,
mmhiliging the latent etrength and talent Of a vast body 0f youth
daily grmwing rapidly more numerous as in tmtm it grows younger.
All the mudes of education with prmduction, and prmductimn with
educatimn, wmuld seem to have a place here in a phased programme
to introduce ewp, aimed at education for work for all, cmmpriaing
the 30% study and 70% work/traihing echeme 0f Brigades (following
the Botewana madel), the hietorical half work half study model,
and different proportions of the two, and distance educatimn in
the ewp curriculum for working pemple.
In different balancee, ewp 13 relevant at all levels 9f all madea
0f education, from primary to tertiary education, in which all
could be centres of development at well a5 0f learning. Some Of
the grmund fur intraducihg ewp has already been bruken, more eee
pecially the pioneering 0f the ewp curridulum and elaboration of
models. The huge task yet to be tackled is identification of die
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versified prnductive activities and technelmgies which different
inetitutiohe can adopt and adapt, and selection, training and
preparation of managerial and instructional personnel fur pFDdUCm
tien components 0f ewp at varimue inetitutiona.
Involving inetitutiene at all levele, makee pweeihle a eupportive
network: for dumparative reeearch, planning and evaluation; deveu
lopmeht 0f methmdmlmgies, approachee and materiale fer teaching
ewp; fer education and training of managerial, organieational,
teaching and inetructiwnal etaff fer projecte and pregrammee (U5"
ing i.a. FEP’e ewp tertiary level course); for developing appFOm
priate teuhnologiee and management eyetems and training therein;
and drawing up apprmpriate systems of testing and .Haminations.
Besidee involving technicong, linke are needed with sympathetic
elements in Organieed commerce, agriculture and industry, far as"
Elstahce in epreading wellnnrganieed and divereified prmductimn.
A etart has been made in thie direction in diecueeeimne FEP is
having with eeme univereitiee and teacher training colleges abmut
including eubjecte in the ewp curriculum a5 cmurees in B.Ed and
Dip.Ed etudiee, as well as the FEW tertiary tw0myear ewp course.
FEP i5 however a very Small Organisatimn with only two fullwtime
executive staff, relying otherwise an partwtime consultante, ope"
rating thruughaut the region and stretched a5 fully as it can be.
For the moment the writer represents the full extent of FEP’S
capacity in Smuth Africa.
It is clear that what is needed is a National Foundation for Sou"
th Africa which will develop a specific programme for this counte
ry perhape with the advice and help 0f FEW and the ether Foundam
tione and regmuree pereohhel in the ewp regional network. Such a
bedy ehould arise out 0f a meeting of interested and knowledge_
able educatere from all levele 0f all modes, and euppurtive and
intereeted representativee 0f cmmmerce, industry and agriculture.
One weuld hope that a FEWSA would ihsiet mm participatory, demo-
cratic management of ewp projecte which weuld rule out the kind
of Board arbitrarily impoeed in Hangwane.
Maybe FEP’e best course at thie etage in relating to the Hangwane
project is to define the conditimne on which it thinke ewp might
have a ehance 0f succeee there and to withdraw all its support if
it thihke that theee cannot be met. Thie will include having an
apprepriate management structure at the EMS).
Conclueieh
We will n0 doubt hear a lot about the prmbleme and failures 0f
ewp, with which FEP incidentally is not unfamiliar. TD quote from
Fred von Boretel’e Ph.D thesis, reproduced in extracte in the FEP
Journal Education with Production, V01 7 Nm 2, ewp, which by the
way, ie agee old "flourishee in timee Qf’idealism, reform and Fae
vmlutimn, and withere in timee of social stability and economic
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complacency". It is unpopular end "unpalatable" because it "appem
are to go against the grain of what in many caeee hae become
man’s conception of educatiun. It oppoeee claee structure; it emw
phaeieee phyeical wurk; intellectuele d0 net like it because it
aeke them tn put down their bomke fer a while and pick up a tool.
Middle elaee parente d0 not like it becauee it eats all children
to engage in manual activitiee commbnly aeeuciated with the lewer
claeeee. Pour parente d0 not like it becauee tb them education is
e meene fur their children to join the Panke 0f governmentwmainm
tained pen puebere".
Thie reflecte much of. the writer’s own experience described at
turgid length in Looking Forward from Serowe, published by PEP in
Botswana. But FEP has evaluated problematical prmgrammee euch as
Educatimn for SelfNReliance (EQR), in Tanzania, Education Reform
in Zambia, and the direction ewp has taken in Zimbabwe’e ZIMFEP
programme. The’romte 0f the prbbleme were overnight declarations
by heade bf etate withwut any primr planning or organieatinn, and
the failure to orientate all involved, and t0 pruvide fellDWWup
legietical eupport on a realietic baeie. SHAPE wae Set up in lam"
bia t0 addreee difficulties there, and ZIHFEF i5 reeaeseeeing its
own pregramme. In Leemtho, mmdeet programmes show eatiefactory
progeee, and in Botswana despite prebleme the writer has describ"
ed, Brigadee are 27 years 01d and have done remarkably well. (The
founder of Brigades is their moet rigorous critic, mainly because
they cmuld nbt euetain achievemente that were miraculoue anyway)!
Ewp is often mbet eubverted by eelfnetyled rhetorical leftists
with little real undehenanding 0f ite thebretical underpinnings
in the idewlegy they claim as theirs. In the survey of the write
er’e work in Eerowe, Cited above, eome 0f theee battlee are deem
cribed and the development of a theeie 0f positive action and de-
velopment and strugle are fmrmulated. FEP’S support for these po_
eitimne is eet Out between pages 85 and 95 mf the same booklet.
FEP’e wmrk 0n curriculum ie followed with particular interest in
Butswana, Lesotho and Zimbabwe and givee t0 educatien with pram
duetimn its most effective meane bf linking themry and practice,
actually making it a mere dynamic reincarnatiun 0f Lunacharsky’e
Unified Labmur School, invoking a totally different cancept and
practice than the revieimniem of vocational education! As immorw
tent ie the proposal to give ewp a greater statue in the academic
warld by introducing etudiee in it at univereity level, which may
help in taieing ite statue.
Whatever path 0f development and ideological etance this country
chomeee, it will eucceed only if an increaeing proportion of its
peoples have real knowledge and understanding of the precaueee
and cmmplexitiee 0f develupment and production and are able to
initiate, finance, manage and control them.
l
Jof’uanneeburg E4 Qpril 1992-3.


