th Production

van Renehurg

in South Africa w

The Kangwane Proj ect

The concept paper nf the Kangwane Work and Study Centre (KNEE)
envi eaged that etudehte whul d be engaged fer half their tinme in
academ c etudy haeed mm a epecially deei gned curriculum and fur
the ether half in well mmahaged prnductive activitiee meant to EHW
page them fur appropriate |earning purpneea, to both technica
and nmanagerial Operatiene. and tmrelated theory teaching. The
HNSC woul d conpriee differently | ocated eub-centree, each eerving
| rcal enti wrecohnmi ¢ devel wonent as wel|l ae | earning, the twm
prmCt B being nutually euppnrtive.

The linking of thenry and practice in the conbinatiun Of work and
etudy wag eeen, in this conceptim, a5 a better nmeane hf genera

| earning fer everyone, than cmmventional academ c euhnolind. It
wae al ga eeen as Ofering a broader and mme rel evant educati m,
and mme mare beneficial, eomally and individually, to all |earnw
ere. hurt and etudy better nediatee the aseinilatiwn at the w der
and nere apprmhriate, better integrated, hmdy of know edge in the
Centre’ e overall curriculum In thie cenceptim it tranmLende the
narrnmw techniciet notion O vocational education

The prnjent deeign anticipated a managenent Structure rooted in
repre antative partizipetinh Of the communities, of parents, te
chere, | earnewe and prnductim/training peremmnel. It elemanti”
m pated that there would he clnmee |inkagee hf all H nde, between
auhnmeehtree and their cnmmuniti ee, devel oping out of the Centre %
mt al , cnmhi ned educative, prnductive and devel opnent Capaciti ee.
Flooo

Hey tn the cnmcept wee the education with production (ewp) currim
cul um whi ch FEW wee devel npi hg with help from O ficial experte in
their fielde frmm ei mneighbnurihg countrieeg (and Several ANN
educatnre). FEP had al so engaged coneultante to wite textbooke
and ether teaching and learning materials for the curriculum The
gundatinh had intereeted the Univereity of Canbridge Local Examw
i nati mhe Qyndicate (UCLES) in exam ning the ewp eubjecte, both in
hei ghbruring crnuntries, and in South Africa " in COnjUHCtiDn with
the | ndependent Exani nati me Bmard (I EH). And PEP wee al so pl anw
hing a eet m coureee to introduce te.chere frmm SADCC Cnuntri ee,
and eel ected teachere from3nuth Africa, to the ewp curricul um
FEW had had cnhtacte with the ONC Departnent at Educatimm in LUW
eaka Over many yeare and was nore recently |eaking fer the Upper"
tunity tO introduce education with production thO $muth Africa.
The Tenth hhnivereary Cel ebrati m Of the foundi ng of SDVAFCU, wae
the occasion for a Conference on Penples’ Educatim for Penpl ee’
Fewer, which accepted min 1989 _that the tinme wag now ripe for
popul ar nrganieatime to initiate prnjecte, not junt tn alleviate
the educatinn crisie, but mre inpnrtantly to devel op appropriate
and practical mdel e defini ng Penpl ee’ Education



Thi e eccaei on brought the Chairpersnmm of CDBATU S NEDCDH and t he
FEP Director together, and was fm |l owed by mere neetinge between
them but attended 3130 by repreeentetivee at other interested
organi sations, both ineide Snuth Africa and in exile, including
the ANC, in Gahmrwne, Harare and Lueaka. Qut O theee neetings
cane a requeet to PEP to draft a aoncept paper for a proposed
mrdel Of Pewpl ee’ Eduzatieh, baeed an education with production
The cmcept paper 50 drafted was baeed on both FEP' e and the wi -
ter’s own experiencee, and Oh inveetigatiune of simlar projects
in a range Of different countriee, including SOVAFCD ae ori gi nal w
ly deeigned. It was adapted from a nodel devel oped fer Frmmt Line
State conditions, and wae sent to NEDCDM tO dietribute.

The writer Nae in exile until late 1990, ahd FEW had no preeence
Of ite Om in Suuth Africa. NEDCDH e Chairperson aeeuned reepOn_
eibility for all the grmundwork ineide the country preparatoty tO
pruject inplenentatiun. Thie included consultation en the concept
paper, identifying hoete t0O the preject and locating it, negatiaw
ting with local authoritiee for Iand and support of ether kinda,
hm di ng wor kehope with likely participating pereehnel, especially
teachere, setting up hf a local planning cnmmittee, and investi”
gation of a |legal framework for the project and the incerpnratiwn
Of ite managenment Btruuture " ae the Youth Educatim Truet (YET).
Twu repreeehtetivee Of the I ntal planning commttee vieited Botew
wane fer weekwl Mg di emuseione with the witer t0 produce detail"
ed i npl ementati on docunentation on the preject, based On infornm"
tion abmut local canditions. This was Used in further |ocal work-
ehnpe and negotiations; it aleo forned the haeie of applications
t0 denore, which were fellowed up by a fundw aieing tour abroad
nr geni eed by FEW During the tour, NEDCDH e Chairman told donnre
that the KWSC weuld adnmit a | arge nunber of returning exiles.

On the witer’e return from ; Hile after the tour, he was inmedi m
ately plunged into a nmeraee Of cenetaht travel, meetings, inter-
vi ewe, commruni cati me, negotiations, engagenment of physical plan-
nert. and of consultants for feasibility studiee required by donm
are, planning, erecutive, nrganieational and adm nietrative werk,
and infurmal training, all undertaken wi thnut any Secretarial Or
et her eeeietahce. NO ene else, it eeened, had ever been involved
in a pruject quite Of thie scope and character in Smuth Africa.

It wee clear that even before it began, the ewp ains Of the stc
were in danger O being everehadmved on an everl oaded prospectus
with interwaveh comflicta Of intereet and inbuilt contradictimen
In May 1991 it wae decided, rightly or wongly, to begin the prnm&
ject, despite centradictione between the cancept and its execu-
tion, the abeence Of its mwmn properly qualified and experienced

| eadere, ineufficient |lengntermfunding, the |lack of textbodks in
several eubjects in the curriculum and |a Shortage of quarters
fur teachers and eenior preductioh/ihstructiohal peremmnel. Wat
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the preject had an the epnt, were enthueiastic, hardwwrking and

1 cmmmitted young organi sere ready to |learn, teachere paid and ee-
1 nended by the Hangwane Admi ni stration, wha had been introduced to
i the exp curriculum buildings, Sone derilict, which cnuld be used
% fer teaching, for pruductimm and for linmited accommdati m, given
E (and | eaeed) by the Authorities, and which a Buildere Brigade had
2 been eat up to rennvate: eone prnduction etaff, and funde enmugh
" to equip the project nodeetly, and run it until 1992.

It wee felt dnmhmre woul d Feepond better to appeals for a living
project than they wruld for one still being planned. FEP favoured
proceedi ng, predictable problenme notw thstandi hg, believing that
ewp weuld be nmere forcefully placed an the agenda in Snuth Africa
thereby, and hmping to ensure through patient negotiation that
accrmmodati m Of ethere’ interests did not conpronmiee ite Oan.

In early March 1 92, there were 14 teachere, 27B etudente, 30

Bri gade trai nees, 11 producti m managers and 40 prnduction team

| eadere and aeeietante, at the project’s two eubwcentree. The ewp
curriculum hae proved a very pnpular alternative to that O Bantu
Eduuati on, ammg teachers and etudente, and gene"ally eati ef act bw
FY | earni ng hae been recerded in reenect of neet, but by no neane
all, etudente. Prwductien unite engaged etudehte in agriculture,
carpentrt, catering, cunetructim, electrical inetallatioh, notor
mechani cs and netal fabricatien. Acceptable work and training hae
taken place in neet, and uni:e have undertekeh txtehnm ve physica
equi ppi ng and furhiehing it, a5 S

-M

gale. The value nf this prwductien, which ie hf acneptable qualiw
ty, over sone Seven nonthe, ie prabably arnmund H500 OOQ

By early April however, lees than a year after etarting, deepite
fair pregrehe in difficult circunmetancee, and having survived $ew
veral ?RFIth m hiwriwee, the Eentre wee fer ed by mere 5 rinus
ale 3 w whether tenmperarily Or hot is yet t0O be SEEN

The imedi ate Gauee nf th; CW "a wee the nucubati mh Of mme eubm
centre on 14 March by | UU yeung nmen and wnmen frmm Bmwetn, al
claimng te he FLtUFnng exilee in danger Of their livee, end tO
have been adnmitted t0O the HWSC by YET e farner Directnr (the EM
NEDCGN Chai rman!), whm had vacated nffice at the end at February.
iefnre quitting, the Director had eet up a cnmmittee Of

rente, which now s

their paw
aw iteelf nme an nfficial nrgah Of the prnject.
The YET Brmard, ii elf appminted by NEDCUM E eHwChai r mah, had net

apprnved the yeuthe' edm eei on, nor Pecnghi eed the "Parente’ CDm_
mttee", about which the Directnr never crmeulted it. The ymuthe
held five Buard Menbere hostage at the Centre for s'H houre an 20
March, after they had nmet parente " same a secund tine n to call
uneucceeeful ly, for wi thdrawal of their daughters and sone. On 20
April, the SUb"CQH FE wee still occupi edntparents wote t0 Board
Menbere making wild allegati me Of mi smanagenent and et her inprew
4
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per conduct against the Beard and denmanding ite dieenl utiwn.

Swne Of the crieecrnmeei hg cormtradictiune underlying and mverlyihg
thie crisis have arisen nut Of the establishnment, conposition and
cenmi eei mhing, by the Director acting alone and quite cormtrary tO
4the terms of the concept paper, of a Board at Trustees, largely
i mmpri ei ng hi gheranking politiciane and trade unioniete based in
?Jmhehneehurg, with little direct educational experience, no anW
| edge Of ewp, eunme with orgahieational |oyalties that intruded
inte Truet affairs. There was, perhaps inevitably, jntkeying for
control uf decisi whmuaki hg, funds and patronage " and for credit!
| ecat as an afterthaught, a large neeting representing Eastern
Tranevaal regional Structures, was called by the Directnmr, t0 eet
up a Regi onal Managenent Committee (RHC), althuugh its powere had
not been ceneidered and were not defined at the time. The ioca

pl anning conmmittee was diesolved, and with it went ite cmrmvenor
whw had been Pruject Cuordinator. The next few nonths were dom nm
ated by a tugnof war over control, between the HMO and the YET
Board, and by attenpte tmineert some |ocal day_tuwday nmanagenent
etructure at the Centrey and to give it enme authnrity. By the
time ite pmwere were defined, the frustrated RMC had faded away.
Juet befnre the "equetting etudeht" crisie, the Board, etrenge
thened with the appointment O a representative of QNC Educam
tim, wae nmoving Mon the haeie Of the earlier feasibility study
required by donnre " to appeint a Prnject Director and euppert”

i hg prof eeeiohal etaff at the HWQC and t0 dewngrade the poet of
YET Director in Jehanneehurg. Thie cirduituuely caueed the D FEC'
t/ tar tO quit his prmet, and the occupation of the H SC fol |l mned. At
t the tine Of witing, |egal actiwne were pending.

The HWBC experience raieee questions about the wiedum O FEP e
Directntr (the witer), in pursuing the project in the face of
predi ctabl e prnbl ene, and indeed tying the fortunee nf ewp to a
single project; and how the HWC m ght succeeefully be brought
back DH track, as well as how tO proceed if it is. These quee-
time are to same extent tied up with the |arger question of haw
ewp ehmul d be introduced intm South Africa, if at all

Sone general conment on the rationale Of education with producte
ion, and a related critique of conventional schooling, night be
appropriate here, nmore especially because ene finds strong euppw
art for the enpaneion Of fDrnal echnmoling _ nere Of the eane _ am
the eolutim t0 the education crieie, and nften quite superficia
criticiem" even fromthe Left H of ewp, ammget educators here.
There are of cuurse etandard critiques of conventional education
Sone On the Left call it "Bourgeois", noting that aneng its main
aime and functions ie reproductiuh Of the dom nant eoci o-ecnmomnic
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oystem Thie "arguably inposee certain characteristics, |ike enf
ceeeive theorisation, abetraction and verbalisation - nmenta
functionm gernmane to the role of the "Bourgeoisie" in societies
based on the divieion of mental and nanual |abour " as well as
eui t abl e exam nati on nmechahi eme at fixed cutnoff pointe, al

within the framework of appropriate eocialieation (with mwhere
near sary - the addition of cuetodial care), the whole eyetem at
begt elitist for a few, and at worst repreeeive for noet.

while gone viewthis in the content of a perceived interaction

bet ween soci ety and education, arguing that bourgeois education

of ten underminee itself by devel opi ng thinking capacity and by
tranemtting potentially subvereive know edge, they may not alm
waye have taken gufficient account of the factore that nediate
ageimlation of know edge and influence behavi our. For exanpl e,

is it being that deternines consci ousneee or consci oueneas that
determi nee being? Is rhetoric ever a reliable guide to practice?
In the debate about acadenmi c versus vocational education, N EBM
with their focue on academic learning " are cited a5 uxanplee fort
South Africa on technical grounde; but disregardi ng eocial issuee
i euch a5 were addreeeed by the Conpreheneive School in Britain for
exanpl e, thie does beg sone aspecte of the relationship between
education and Society, especially the potential of education to
pronmote jobntreation, in what conditiohe and on what conditions.
Education with production is -mlusive neither to socialismnor
capitalism although its practice hae been nore wi deepread in the
fornmer than the latter, and nore so in legenr than in nore devew

| oped countriet, and i5 to be found everywhere in both fornmal and
nonwf ormal nodew. The mininmumcriteria for ite recognition as an
identifiably beneficial educational practice are a nmix of econom
m c, social and pedagogi cal values in eome meani ngful bal ance.

One has been $urpri $ed to di scover how few people who call thent
eel vee Communiete in South Africa are aware that education with
production is an eeeehtial ingredient of Mrxist educational doc"
twine and practice. It is well known that Marx wote little about!
"education", which wag not then quite the apparently autononousit
ochool eyetemit is now, but he made cl ear throughout hie works
that he saw the shapi ng of consci ousnese and the acquisition of
skille and knowl edge as a total and |ifelong eocial proceee.

For him the "education of the future" wae one that would in the
cage of every child above a given age "conbi ne productive | abour
with inetruction and gymastics, not only ae one of the methods

of adding to the efficiency of production, but ae the only nethod
of producing fully devel oped human bei ngs". He rejected demandsx
of the Programme of (Botha fol" abolition of child |abour, arguing X
that with proper aafeguards for age and sex, "the early conbi nae x

tlon of education Wth productlve work is one of the neet potent (
nmeans of social transformation". Hi e reasoning was surely that i
L
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education at wmkers as workers wag the key t0 their-1iberation.
EwP hat values in terns of pedagogica and technicalitieg Of skil
acqui sition n0O 198% inportant than the revolutiahary potentia
Mar x agsigned it. Thege relate to learning in the cognitive, aft
fective and paychomtor dmmaing. In reapeut Of the cnghitive, the
['i nking of Etudy and work 1% nost effectiva when curriculumre"

f lecztss thEi) real .1 ti. " nm cmly c: f" t he: we.) rid of work: tmt Df al 1 a5 --
pecta Of mmdmn I1fe mwhich 1% just what PEP aima tm make it doO.
Mgt production prntasses, and other activities nowadayg, involve
(or should dO) appliuati mg Of science and mat hematics in nae Of
resouruea, BHi Il E and technm ogy, and in daily behaviour. Soci al

l egal, cultural, ecmhmmic and pmiitical factora du bear on prnw
ductimh, facilitating Or inmpeding it, as it heart on them O gan”
i gation! managenent and entrepreneurghip are essential to prodUC&
tim. Devel opnent inpacts on environnment and rai ses questinmhs Of
Quatainahility and quality of life. Wen theae issues are incorh
pwntad in the curriculun$ then theory Wwhat goes an in cla$aw
rmong " ia potentially better linked to practice mwhat 909? on
in productive work and real |ife. CDUH | ESE opportunities to sup-
port learning can he found in the activities of prnductim units.
The eup curricul umwhich adds this subject natter to the baaicg
Of cunventiohal curricula, includea Conmmrunicatims, Cultural Btu"
di es, Devel oprment Studi es, Envirmmental and Social Studies, Fun-
danent al a Of Production, Mathematics and Sci ence, enphaai ai ng apt
plication, and Technical /Pruducti on Studiea, identifying |inkager
hat ween each prnductivw activity and EUDJECE in the curricul um
Formal school i ng assunes that many pergunal qualities, characterh
i $tic55 attitudes and behavioural traits are inherited, and that
such learning as i5 possible in the affective donain takes place
in clab55rrmonb in thenretical and Q rmul ated settings. Surely qualu
itieg like conmtment, reapmsihility and perseverance, integrity
and enpathy, diligence and gociability, creativity, DFDbl EMASUI V"
i hg and | eaderghip are the product of nature and nurture, and are
heat incul cated and devel oped through m xing theory and practice
in the condition% which production and tha warld outside create.
The sanme i$ true of the psychwnotor dommin, and Of skilla devem
10pment, Of acquiring manual dexterity and ninble finger nOVEh
manta far nmachi ne operations and ot her production exercises. It
alga applieg to learning quality performance while working fast,
and learning to use materials econnmically and to care for toms.
Theww pedagngi cal valueg will be muyt effectively realised if the
prwducti ve conpment of anmp is diverge, wellworgani sed and ECDHD'
mcally rewarding, either in ternms of creation O inf-astructure,
i ke building schools and other public buildings or nmaki ng equip-
nent; or prnduci ng gwods and services either to neet the institU'
tion' g needs GP to generate incone by selling themtO the public;
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or indeed, engaging capably in socially ueeful activities.

We know education caant by itself alone create jobs. This needs
appropriate policies at a broader suci oeeconomc level, with for
-xanpl e, m xed ecunom es, parastatala, jeint ventures, conmunity
prwj ects and cenperativea. But achouls can take part effectively
and profitably in producti m and devel opment and in dming SD of"
fer fitting experience to students in all operatiene, managenent

i ncl uded, thereby paeeing On the khQ hDw and pronoting the po-
aitive attitudea and confidence required to nmeet the chall engee
of maki ng parastatala, community prnjecte and cooperatives wnrk
Penpl eg’ ihaighta, perceptiona, undergtahdi ngg and aspirati me
derive fromexperiential |earning and naterial conditions a5 nuch’
a5 from achooling. stagnant rural Bettinga, urban alunms and chal k
and tal k schom g after little experience of the nmodern wmld and
ite technol ogical crmplexity. By adopting prnductiun, schoms
create gupportive | earning environnments ot herw se absent |ucally.
The need ia t0 prnmote heaidee a culture of |learning a culture of
pruductinn, and t0 nmake educatimm part at the world OF wnrk (Of
the praductive fwcee), 50 that all |earnera cane to underatand
factnre and proceeees of pruductinmh at the earlieet pneeible age.
Educatiun with Prnductinn in South Africa

On the face Of it there Seenms enornpus need and potential for the
introductim Of ewp in South Africa, given the naesive underdevem
| oprent and unenpl oynment that cemexi sts everywhere al ongai de the
nodern, "formal aectw" Of the ecrmony. The entire education eyet
tem including that for Witee, seeme in need Df a thnrnughgm hg
qualitative and quantitative Dverhaul and renewal if it is to be"
gin to serve the necesaary BQC O'ECDHDm C Fl atructuring. The ecne
hom ¢, eucial and pedagngi cal benefits of ewp aeem sorely needed,
and can give enbetance t0 Peopl ea’ Education for Peoplee’ Power,
nrhiliging the latent etrength and talent O a vast body Of youth
daily grmwing rapidly nore numerous as in tntmit grows younger
Al the nudes of education with prnduction, and prnductim with
educatimm, wnmuld seemto have a place here in a phased programe
to introduce ewp, ainmed at education for work for all, cmpriaing
the 30% study and 70% wor k/trai hi ng echenme Of Brigades (follow ng
the Botewana nadel ), the hietorical half work half study nodel
and different proportions of the two, and di stance educatim in
the ewp curriculum for working penple.

In different bal ancee, ewp 13 relevant at all levels 9f all nadea
Of education, fromprinary to tertiary education, in which al
could be centres of devel opment at well a5 Of |earning. Some O
the grmund fur intraduci hg ewp has al ready been bruken, nore eee
pecially the pioneering Of the ewp curridulum and el aboration of
nodel s. The huge task yet to be tackled is identification of die
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versified prnductive activities and technel ngi es whi ch different
inetituti ohe can adopt and adapt, and sel ection, training and
preparation of managerial and instructional personnel fur pFDdUCmM
tien conmponents Of ewp at varinue inetitutiona.

Involving inetitutiene at all |evele, nmakee pweei hle a eupportive
networ k: for dunparative reeearch, planning and eval uati on; deveu
| opreht Of met hndm ngi es, approachee and materiale fer teaching
ewp; fer education and training of managerial, organieational
teaching and inetructiwnal etaff fer projecte and pregrammee (U5"
ing i.a. FEP e ewp tertiary level course); for devel opi ng appFOm
priate teuhnol ogi ee and nmanagenent eyetens and training therein
and drawi ng up apprnpriate systenms of testing and . Ham nations.
Besi dee invol ving technicong, linke are needed with synpathetic
el ements in Organi eed cormerce, agriculture and industry, far as”
El stahce in epreadi ng wel |l nnrgani eed and divereified prnducti m.
A etart has been nade in thie direction in di ecueeeime FEP is
having with eene univereitiee and teacher training colleges abnut
i ncl udi ng eubjecte in the ewp curriculuma5 cnmurees in B. Ed and
Dip.Ed etudiee, as well as the FEWtertiary twOnyear ewp course.
FEP i 5 however a very Small Organisatim with only two fullwine
executive staff, relying otherwise an partwinme consultante, ope"
rati ng thruughaut the region and stretched a5 fully as it can be.
For the nonent the witer represents the full extent of FEP' S
capacity in Smuth Africa.

It is clear that what is needed is a National Foundation for Sou"
th Africa which will develop a specific programme for this counte
ry perhape with the advice and help Of FEWand the ether Foundam
ti one and regnuree pereohhel in the ewp regi onal network. Such a
bedy ehould arise out Of a neeting of interested and know edge
abl e educatere fromall |levele Of all npdes, and euppurtive and
intereeted representativee Of cnmrerce, industry and agricul ture.
One weul d hope that a FEWSA woul d i hsiet nmparticipatory, deno-
cratic nanagenent of ewp projecte which weuld rule out the kind
of Board arbitrarily inpoeed in Hangwane.

Maybe FEP' e best course at thie etage in relating to the Hangwane
project is to define the conditime on which it thinke ewp m ght
have a ehance Of succeee there and to withdraw all its support if
it thihke that theee cannot be net. Thie will include having an
apprepriate nmanagenent structure at the EMS)

Concl uei eh

W will nO doubt hear a | ot about the prnbleme and failures Of
ewp, with which FEP incidentally is not unfanmiliar. TD quote from
Fred von Boretel’e Ph.D thesis, reproduced in extracte in the FEP
Journal Education with Production, V01 7 Nm 2, ewp, which by the
way, ie agee old "flourishee intinee X’'idealism reformand Fae
v utim, and withere in tinmee of social stability and econom c
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conpl acency". It is unpopul ar end "unpal at abl e" because it "appem
are to go against the grain of what in many caeee hae becomne
man’ s conception of educatiun. It oppoeee claee structure; it emw
phaei eee phyeical wurk; intellectuele dO net like it because it
aeke themtn put down their bonke fer a while and pick up a tool
M ddl e el aee parente dO not like it becauee it eats all children
to engage in manual activitiee commbnly aeeuciated with the | ewer
cl aeeee. Pour parente dO not like it becauee tb them education is
e neene fur their children to join the Panke Of gover nnent wrmai nm
tai ned pen puebere”.

Thie reflecte nmuch of. the witer’s own experience described at
turgid length in Looking Forward from Serowe, published by PEP in
Bot swana. But FEP has eval uated probl emati cal prngranmee euch as
Educati m for SelfNReliance (EQR), in Tanzania, Education Reform
in Zanbia, and the direction ew has taken in Zi nbabwe’ e ZI MFEP
programme. The'romte Of the prbbl ene were overni ght declarations
by heade bf etate withwut any prinr planning or organieatinn, and
the failure to orientate all involved, and t0 pruvide fell DWMp

| egi etical eupport on a realietic baeie. SHAPE wae Set up in |anf
bia t0 addreee difficulties there, and ZIHFEF i 5 reeaeseeeing its
own pregranmme. In Leentho, mueet programes show eatiefactory
progeee, and in Botswana despite preblene the witer has describ"
ed, Brigadee are 27 years 01d and have done remarkably well. (The
founder of Brigades is their npet rigorous critic, mainly because
they cmul d nbt euetain achievemente that were mracul oue anyway)!
Ewp is often nbet eubverted by eelfnetyled rhetorical leftists
with little real undehenanding Of ite thebretical underpinnings
inthe idew egy they claimas theirs. In the survey of the wite
er’e work in Eerowe, Cited above, eome Of theee battlee are deem
cribed and the devel opnment of a theeie Of positive action and de-
vel opnent and strugle are fnrnul ated. FEP' S support for these po_
eitimme is eet Qut between pages 85 and 95 nf the same bookl et.
FEP e wirk On curriculumie followed with particular interest in
But swana, Lesotho and Zi nbabwe and givee t0 educatien with pram
duetimm its nost effective nmeane bf linking thenry and practi ce,
actually making it a mere dynam c reincarnatiun Of Lunacharsky’e
Uni fied Labmur School, invoking a totally different cancept and
practice than the reviei miem of vocational education! As imorw
tent ie the proposal to give ewp a greater statue in the academc
warl d by introducing etudiee in it at univereity level, which my
help in taieing ite statue.

VWhat ever pat h Of devel opnent and ideol ogi cal etance this country
chonmeee, it will eucceed only if an increaeing proportion of its
peopl es have real know edge and understandi ng of the precaueee
and cnmmpl exiti ee Of devel upnment and production and are able to
initiate, finance, nmanage and control them

I

Jof " uanneeburg E4 Qoril 1992-3.



